EXAMPLES OF ACTIVITIES
FOR POST-16 STUDENTS
The examples contained in this section may be used to promote students’ learning in RE. 

They do not fulfil all the requirements of the RE syllabus.

Further advice on religious education for post-16 students is to be found in Awareness, Mystery and Value: the Agreed Syllabus for Religious Education in Somerset and North Somerset, 2004, pages 12, 90-94, 195-198.

Post-16 Religious Education: Example 1
	Unit Title: ‘A Future without Faith’
Main AMV Areas of Enquiry: A: Belief; D Human Identity; E: Meaning of Life; F: Morality

	Key Questions
	Tasks and approximate time
	Resources

	Why believe?
(Students should understand both a religious and a non-religious perspective)
	Think: how might life change with belief / without belief?
Focus on issues such as: morality, personal relationships, careers, leisure activities, own examples.

Students make a list of supposed changes for non-religious and religious. 

Students compare their results and discuss implications for society and individuals.

(1-2 hours, depending on resources.)
	Visions of the future, eg artistic impressions, literature, film clips, eg, extracts from Orwell’s 1984 might be read, or a clip from one of the ‘Terminator’ films shown.



	What is the purpose and destiny of human beings?
	Students complete this sentence: ‘the meaning of life is…’ . Then back up their statements with two strong arguments.
Students should find out what Humanists believe the purpose of life to be and what science has to offer, then make a brief assessment in terms of what Humanism and science say about big questions of life and the issues raised in the first sessions above.

 (1-2 hours, depending on resources.)
	Information provided by the British Humanist Association.

	What are the implications of a world without belief?
How does the internet make a difference to modern forms of belief and belonging?

Whom do you trust?


	RE-cap on the information from previous session – without a set of beliefs or religion, what do/would people create in its place?

Students discuss cults and political movements: psychological, sociological and intra-religious explanations. 

Students discuss the goals of modern life: are there any agreed goals?

(1-2 hours, depending on resources.)
	Video or internet video clips from different religious and political groups. 

Psychological and sociological accounts of personal problems associated with lack of meaning in life.


	Why have rules/law?

Are they governed by belief?
	RE-cap on the discussion from last lesson. 

students imagine they are on a desert island with a group of people. there is no government, no laws. In pairs, they work out:

1. What is your first problem?

2. What rules would you need most in this situation?

3. Compare with others – what are the similarities and differences?

4. Where have you gained your sense of morality? (List the possibilities)

(1-2 hours, depending on resources.)
	

	Does a world without belief equal a world without laws/morals?
	Students imagine they come across a drowning child and felt an absolute urge to save that child. Can they trace this urge to the inherent value that this child possesses? If so, from where do they think this value has come? Do morals equal good?

Students list some examples of where good people have been made to suffer, and discuss the question: ‘If being good does not necessarily lead to reward then why do people continue to try to live their life in a moral way?’

Return to the initial question: ‘The meaning of life is…’ 
Students discuss whether they have changed their answer in any way and whether they feel comfortable with their answer.

Students discuss: ‘Are we ‘moral’ in the 21st Century?’ and give justifications for their views.

(1-2 hours, depending on resources.)
	Information from previous sessions.


Post-16 Religious Education: Example 2
	Unit Title: ‘War’
Main AMV Areas of Enquiry: A: Belief; D Human Identity; F: Morality

	Key Questions
	Tasks and approximate time
	Resources

	Can going to war ever be justified?
Are the principles of Just War adequate for the modern world?
	Students discuss the areas of the world where conflicts are taking place and consider some of the reasons.
Students then use books, newspapers and the internet to research the causes of one recent war and analyse it in terms of Just War theory.

(2 hours)
	A world map with areas of conflict highlighted and labelled.
A word-processed analysis of Just War as applied to a recent conflict.

Joe Jenkins, Ethics and Religion.

Richard Norman, Ethics, Killing and War.
Michael Wilkcockson, Issues of Life and Death. 

	Is there a ‘moral’ way to fight a war?
	Students consider some modern methods of warfare and consider how generals might set out bombing instructions for:
1. a city of 3 million people which has industrial and military targets in residential areas;

2. an infantry regiment advancing towards their capital city.

Students imagine the generals have nuclear, chemical, biological and conventional weapons at their disposal, but must justify their choice of weapons and specify how they will be used. 

(1 hour) 
	Resources as above.


	Does the Christian religion support the idea of a holy war?
What is the meaning of Jihad for Muslims?

Do religions really cause wars?
	Students consider the proposal that ‘Religion is the cause of most wars.’ Is the proposal correct in the light of beliefs of, eg, Christians, Muslims?
In the light of their answers, students write a letter to the leader of an imaginary country apparently using religion as the reason for war, setting out their views.

(1 hour)
	Resources as above.

	What are the main arguments for and against pacifism?
	In pairs, students prepare a defence case for the trial of a conscientious objector in World War 2, including reference to some philosophers, eg , Socrates.
(1 hour)
	Resources as above.

	What are the most important issues raised in the debate about war?

What is the most satisfactory answer to those issues?
	In groups of 4, students prepare a final presentation on what the group consider to be the 5 most important issues raised by this topic and what they consider to be the best answers. This could be in the form of a PowerPoint presentation, a short film, some web pages, a wall display, a drama, etc.
(2 hours)
	

	
	Each group makes its presentation to the class.
(1 hour)
	


Post-16 Religious Education: Example 3
	Unit Title: ‘Religious faith has no place in the 21st Century’
Main AMV Areas of Enquiry: A: Belief; D: Human Identity; E: Meaning of Life

	Key Questions
	Tasks and approximate time
	Resources

	What are the main philosophical arguments for the existence of God?
	Students research three arguments which support the existence of God.
(2 hours)
	HJ Richards, Philosophy of Religion, Heinemann. 

John Bowker, Is Anybody Out There: Religions and Belief in God in the Contemporary World , Christian Classics.

	What are the psychological and sociological explanations fro religious belief?
What is an ‘intra-religious’ explanation?
	Students present alternative explanations for the religious belief, alongside the reasons given by believers themselves, eg from experience. 
(2 hours)
	Philosophy of religion texts for A level, eg Jordan / Lockyer / Tate.
Sarah Tyler, A / AS Religious Studies, Philip Allan Updates.

	Does religion help people lead a more moral life? 

How different is the religious view from a Humanist one?
Do we have any ‘rights’ at all? Who says?
	Discussion of the role of religious, human rights and secularist movements in leading a moral life.
(1 hours)
	Material on various religious and humanist figures noted for their approaches to morality. 

	How can religion, human rights and secularism work together to solve big problems in the 21st Century?
	Students choose a big issue of the modern world and work in pairs to present a report to the United Nations, showing how religious, human rights and secular factors may play a role in solving the issue.
(3 to 4 hours)
	Internet and library research.


Post-16 Religious Education: Example 4
	Unit Title: ‘Medical ethics: cloning and genetic engineering’
Main AMV Areas of Enquiry: A: Belief; D: Human Identity; E: Meaning of Life; F: Morality

	Key Questions
	Tasks and approximate time
	Resources

	Do the ends ever justify the means?

Should science be concerned with the greatest good for the greatest number?

When does life begin?

Is an embryo a person?

What does it mean to be human?

Will cloning lead to ‘designer babies’?

Would a cloned person suffer psychological problems?

Does cloning interfere with the natural order?

is genetic engineering playing God?
	Overall task:

Students prepare a group presentation showing:

1. the positive implications of embryo research

2. the negative implications of embryo research

3. one religious perspective on embryo research

4. one secular or humanist perspective on embryo research.
	A and AS level texts on religion and ethics, eg Joe Jenkins (Heinemann)
News stories, eg from Guardian Online, and documentaries.

Websites, eg the Church of Scotland’s Society, Religion and Technology Project: http://www.srtp.org.uk/geneng0.shtml 


	
	Students devise a questionnaire, examining attitudes to human cloning and genetic research.
(1 hour)
	Think Quest: http://www.thinkquest.org/library/site_sum.html?tname=19697&url=19697/  

	
	Students prepare an interview with ‘Superman’.
Christopher Reeve has a personal interest in stem cell research. He was paralysed from the neck down in 1995. He believes that stem cell research may result in helping millions of people world-wide with spinal injuries. 

Students write up an imagined interview with Reeve, together with a leading opponent of stem cell research.

(1 hour)
	Relevant articles may also be found on, eg The Philosophers Magazine website: http://www.philosophers.co.uk/  or the BBC religion and ethics section: http://www.bbc.co.uk/religion/ethics/ 


	
	Students complete the following scenario: It is the year 2025. Mr and Mrs James are about to sue their local hospital. The baby they had ‘designed’ has arrived with a deformed arm. The spokesperson for the National Bioethics Advisory Committee has commented, ‘This is exactly what I feared. As I stated many years ago – genetic engineering and human cloning is intrinsically evil and can never be justified.’
(1 hour)
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