RELIGIOUS EDUCATION FOR PUPILS WITH LEARNING DIFFICULTIES

SAMPLE ACTIVITIES RELATING TO THE SCHEME OF WORK FOR

AWARENESS MYSTERY AND VALUE:

THE LOCALLY AGREED SYLLABUS FOR RELIGIOUS EDUCATION IN 

SOMERSET,

NORTH SOMERSET

AND

BATH & NORTH EAST SOMERSET

Making use of the sample activities

It is important to recognise that ‘an overemphasis on a particular model of RE, seeing special needs pupils as concrete thinkers who need a “small step” approach, may block the development of a vital and dynamic form of RE.’ 
 That is to say, many pupils with learning difficulties are nonetheless capable of high level of spiritual perception and insight into religion and human experience. ‘Such pupils may use the arts as a way of expressing their inner life and depth of understanding’ (ibid).
When planning for RE it is important to consider the need and the potential of the child, not the deficit that the ‘SEN’ label might imply. RE must be challenging and demanding for pupils with special educational needs. This means having high expectations of what they can and do achieve.

The following tables provide alternative activities and strategies for teaching RE to pupils with different learning difficulties. They are related to the current scheme of work for the Locally Agreed Syllabus for RE in Somerset, North Somerset and Bath & North East Somerset: Awareness Mystery and Value (AMV). The Performance Descriptions in religious education (‘P’ scales) are use to indicate how individual pupils can be challenged progressively to develop their knowledge, skills and attitudes in RE according to their ability. (See ‘Planning, teaching and assessing the curriculum for pupils with learning difficulties: Religious Education’, 2001, ref. QCA/01/750).
The activities aim to support pupils progress in RE by providing learning experiences which :

· move from a personal to a wider perspective;

· increase their knowledge of religious beliefs, practices and experiences;

· explore the meaning of stories, symbols, events and pictures;
· invite individual responses to a range of views. 

(QCA, ibid. p.4)
The activities are also intended to provide a broad experience of RE for pupils, so that they learn about religions (new Attainment Target 1) and learn from religion (new Attainment Target 2). 
In learning about religions, pupils begin their knowledge and understanding with awareness that some objects and people are in some way special. Many of the following sample activities provide pupils with experiences of different religions in their own community and the wider world. Some activities involve engaging pupils with people who practise different religions, either in person, though visits or through pictures, stories and items which have special meaning for believers, such as certain foods, clothing, artefacts used in religious practices.

Learning from religion, as noted in the QCA document, ‘begins with an awareness that each pupil is personally valued and that others are special too’ (QCA, ibid. p.7). Many of the following sample activities provide pupils with opportunities to express their own ideas and feelings in a variety of ways. Some of the activities also provide pupils with opportunities ’to explore what it means to be part of a group and to learn how to share with others’ (QCA, ibid. p.7).

Performance descriptions in religious education  

From ‘Planning, teaching and assessing the curriculum for pupils with learning difficulties: Religious Education’, 2001, ref. QCA/01/750.
These performance descriptions outline early learning and attainment before level 1 in eight levels, from P1 to P8.
The performance descriptions can be used by teachers in the same way as the National Curriculum level descriptions to:

· decide which description best fits a pupil's performance over a period of time and in different contexts;
· develop or support more focused day-to-day approaches to ongoing teacher assessment by using the descriptions to refine and develop long-, medium- and short-term planning;
· track linear progress towards attainment at National Curriculum level 1;
· identify lateral progress by looking for related skills at similar levels across their subjects;
· record pupils' overall development and achievement, for example, at the end of a year or a key stage.
Performance descriptions across subjects
The performance descriptions for P1 to P3 are common across all subjects. They outline the types and range of general performance that some pupils with learning difficulties might characteristically demonstrate. Subject-focused examples are included to illustrate some of the ways in which staff might identify attainment in different subject contexts.

P1 (i) Pupils encounter activities and experiences. They may be passive or resistant. They may show simple reflex responses, for example, startling at sudden noises or movements. Any participation is fully prompted.

P1 (ii) Pupils show emerging awareness of activities and experiences. They may have periods when they appear alert and ready to focus their attention on certain people, events, objects or parts of objects, for example, becoming still in response to silence. They may give intermittent reactions, for example, vocalising occasionally during group celebrations and acts of worship.

P2 (i) Pupils begin to respond consistently to familiar people, events and objects. They react to new activities and experiences, for example, briefly looking around in unfamiliar natural and man-made environments. They begin to show interest in people, events and objects, for example, leaning towards the source of a light, sound or scent. They accept and engage in coactive exploration, for example, touching a range of religious artefacts and found objects in partnership with a member of staff.

P2 (ii) Pupils begin to be proactive in their interactions. They communicate consistent preferences and affective responses, for example, showing that they have enjoyed an experience or interaction. They recognise familiar people, events and objects, for example, becoming quiet and attentive during a certain piece of music. They perform actions, often by trial and improvement, and they remember learned responses over short periods of time, for example, repeating a simple action with an artefact. They cooperate with shared exploration and supported participation, for example, performing gestures during ritual exchanges with another person performing gestures.

P3 (i) Pupils begin to communicate intentionally. They seek attention through eye contact, gesture or action. They request events or activities, for example, prompting a visitor to prolong an interaction. They participate in shared activities with less support. They sustain concentration for short periods. They explore materials in increasingly complex ways, for example, stroking or shaking artefacts or found objects. They observe the results of their own actions with interest, for example, when vocalising in a quiet place. They remember learned responses over more extended periods, for example, following a familiar ritual and responding appropriately.

P3 (ii) Pupils use emerging conventional communication. They greet known people and may initiate interactions and activities, for example, prompting an adult to sing or play a favourite song. They can remember learned responses over increasing periods of time and may anticipate known events, for example, celebrating the achievements of their peers in assembly. They may respond to options and choices with actions or gestures, for example, choosing to participate in activities. They actively explore objects and events for more extended periods, for example, contemplating the flickering of a candle flame. They apply potential solutions systematically to problems, for example, passing an artefact to a peer in order to prompt participation in a group activity.

Performance descriptions in religious education
From level P4 to P8, many believe it is possible to describe pupils' performance in a way that indicates the emergence of skills, knowledge and understanding in RE. The descriptions provide an example of how this can be done.

P4 Pupils use single elements of communication, for example, words, gestures, signs or symbols, to express their feelings. They show they understand 'yes' and 'no'. They begin to respond to the feelings of others, for example, matching their emotions and laughing when another pupil is laughing. They join in with activities by initiating ritual actions or sounds. They may demonstrate an appreciation of stillness and quietness.

P5 Pupils respond appropriately to simple questions about familiar religious events or experiences and communicate simple meanings. They respond to a variety of new religious experiences, for example, involving music, drama, colour, lights, food, or tactile objects. They take part in activities involving two or three other learners. They may also engage in moments of individual reflection.

P6 Pupils express and communicate their feelings in different ways. They respond to others in group situations and cooperate when working in small groups. Pupils listen to, and begin to respond to, familiar religious stories, poems and music, and make their own contribution to celebrations and festivals. They carry out ritualised actions in familiar circumstances. They show concern and sympathy for others in distress, for example, through gestures, facial expressions or by offering comfort. They start to be aware of their own influence on events and other people.

P7 Pupils listen to and follow religious stories. They communicate their ideas about religion, life events and experiences in simple phrases. They evaluate their own work and behaviour in simple ways, beginning to identify some actions as right or wrong on the basis of the consequences. They find out about aspects of religion through stories, music or drama, answer questions and communicate their responses. They may communicate their feelings about what is special to them, for example, using role play. They begin to understand that other people have needs and to respect these. They make purposeful relationships with others in group activity.

P8 Pupils listen attentively to religious stories or to people talking about religion. They begin to understand that religious and other stories carry moral and religious meaning. They are increasingly able to communicate ideas, feelings or responses to experiences or to retell religious stories. They communicate simple facts about religion and important people in religions. They begin to realise the significance of religious artefacts, symbols and places. They reflect on what makes them happy, sad, excited or lonely. They demonstrate a basic understanding of what is right and wrong in familiar situations. They are often sensitive to the needs and feelings of others and show respect for themselves and others. They treat living things and their environment with care and concern.

Opportunities and Activities at the Foundation Stage and Key Stage 1

Learning opportunities for RE at the Foundation Stage and Key Stage 1 are listed in Awareness Mystery and Value (AMV): the locally agreed syllabus for RE on pages 60-64. 
Given these opportunities in RE at the Foundation Stage and Key Stage 1, as recommended in the QCA document, (ibid, pp. 9,10):

· ‘all pupils with learning difficulties (including those with the most profound disabilities), have opportunities to experience some of the characteristics and people associated with a variety of religions and begin to appreciate the world and the diversity of the people in it. They are enabled to express their feelings.


· ‘most pupils with learning difficulties (including those with severe difficulties in learning) who will develop further skills, knowledge and understanding in most aspects of the subject, have opportunities to explore what it means to belong to a variety of groups and communities.


· ‘a few pupils with learning difficulties who will develop further aspects of knowledge, skills and understanding in the subject, have opportunities to identify similarities and differences in others, eg, what they believe and what they do, and answer questions about such differences.’
The units in the AMV scheme of work for RE at the Foundation Stage and Key Stage 1 can be adapted for pupils with learning difficulties. The following activities show how this can be done and provide examples of an approach staff can take with other units in the programme of study. The examples given make reference to:
· the ‘opportunities for learning and assessment’ in the agreed syllabus programmes of study;

· the Performance Descriptions (‘P’ scale statements) for planning, teaching and assessing the RE curriculum for pupils with learning difficulties, published by QCA, ref QCA/01/750 and included in full on pages 3-4 above.

FOUNDATION STAGE AND KEY STAGE 1
	Unit 1:

Ourselves

	Context: During several lessons the class are making individual ‘All about me ‘ books which include pages about themselves, family, friends, school likes and dislikes and how they feel. Children working at P scale levels will achieve some of the activities listed below. The class will have a visitor to talk about an item that is special to them. 

	Learning Opportunity (from AMV) 1a: to : to develop an awareness of aspects of their own identity, personality and experience, eg feelings, emotions, favourite things. 

	P4
	P5
	P6
	P7
	P8

	Children look in a mirror.  They recognise themselves, make faces. Recognise themselves in a photo. (AT2)
With support make a simple ‘All about me’ book  with labels or symbols. (AT2)
Match their feelings to emotion cards. (AT2)
	Children bring in special toy or possession and communicate what that item means to them. (AT2)
‘All about me’ book includes more information about home, school and family. 
Participate in turn taking games or small group activity eg collage drama etc.
	Communicate their likes and dislikes through their own preferred mode of communication and in their book.

Express their feelings through drama, expression cards or using puppets towards a particular event, story or piece of music.
	Communicate their feelings about events that occur in daily life eg. Name calling or hitting someone. 

Share their book with a friend or allows teacher to show book to class. Show appropriate response to the book by listening looking, smiling or clapping.
	Book reflects their understanding of being happy, sad, excited or lonely. To hear a story and to show awareness  of the characters feelings. Explore the story emotions through movement, puppets etc. 

 Listen to a visitor talking about what is special to them.

	Points to note: For all activities children will be communicating in their preferred mode: Picture Exchange Communication System (PECs), signing, voice output device, eye pointing.

Mr Men books are useful for talking about and sharing emotions.

Use IT to make books.

Digital camera to record facial expressions or participation in drama/ role play.


FOUNDATION STAGE AND KEY STAGE 1

	Unit 7:

Special Places

	Context: During lesson 2 the children will have visited the church in the community and been given the names to different parts of the church.  They will also have met the vicar and been told that this is a special place and some reasons why.  Most of the class will be following the planned activity as recorded in Unit plans but children working at P scale levels will work from the activities listed below.

	Learning Opportunity (from AMV) 7b: to identify parts, characteristics and functions of some religious buildings or places and consider the ideas or beliefs that may be connected with them.

	P4
	P5
	P6
	P7
	P8

	AT1&2  Have experienced a visit to the church and have been able to sit quietly using their senses to appreciate different aspects of the church eg. Seen the light through stained glass, listened to the quiet or the organ playing, smelt incense, touched carvings and statues.
	AT1 Can recognise pictures of a church and main features from pictures, digital images or whilst on site.

AT2  Have been quiet with 2 or 3 other children with a candle burning or sensory room or quiet music.
	AT1 Have listened to the vicar tell why the church is special eg marriage, baptism, and are able to link him to the church.
	AT1 Can select  music, artefacts and smells that help to recreate the sensory experience of visiting the church.

AT2  Has made a stained glass window effect with 2 or 3 others in a caring supportive group.
	AT1 Listen to a story that is associated to the church in some way. Use resources as appropriate to support the telling.  Show that they are beginning to realize that a story has a message for them.

Can name some of the important parts of the church. Demonstrate a basic understanding of how to behave in a church, eg,  being quiet.

	Points to note: Some activities will have to been done at the church to support the learning.

Story such as St Francis and how he cared for animals to give simple message of caring for animals.


Opportunities and Activities at Key Stage 2

Learning opportunities for RE at Key Stage 2 are listed in Awareness Mystery and Value (AMV): the locally agreed syllabus for RE on pages 70-76. 

Given these opportunities in RE at Key Stage 2 as recommended in the QCA document, (ibid, pp. 13):

· ‘all pupils with learning difficulties (including those with the most profound disabilities) are encouraged to learn more about some of the characteristics of, and people associated with, religions. They have opportunities to develop further ways of expressing themselves.


· ‘most pupils with learning difficulties (including those with severe difficulties in learning) who will develop further skills, knowledge and understanding in most aspects of the subject, realise that they are not the same as others; they do not always think, experience or believe the same things as others. They develop a fundamental sense of right and wrong.


· ‘a few pupils with learning difficulties who will develop further aspects of knowledge, skills and understanding in the subject, ask questions about, compare and contrast aspects of religion, and are able to personally reflect during times of stillness and quietness.
‘Throughout Key Stage 2, staff can maintain and reinforce the knowledge, skills and understanding introduced during key stage 1 by applying these in different areas, and introduce new learning.’
The units in the AMV scheme of work for RE at key stage 2 can be adapted for pupils with learning difficulties. The following activities show how this can be done and provide examples of an approach staff can take with other units in the programme of study. The examples given make reference to:
· the ‘opportunities for learning and assessment’ in the agreed syllabus programmes of study;

· the Performance Descriptions (‘P’ scale statements) for planning, teaching and assessing the RE curriculum for pupils with learning difficulties, published by QCA, ref QCA/01/750 and included in full on pages 3-4 above.

KEY STAGE 2

	Unit 10:

What’s it like to be a Hindu? 

	Context: These activities relate to lessons 4 and 6 in the AMV Hinduism scheme of work. Whilst the majority of the class would be participating in that activity, individuals may be doing one of the activities below. It is also possible that they could access some of the activities from the scheme of work (e.g. lesson 4: ‘use emotion cards to label pictures or use sad / smiley face symbols`)

	Learning Opportunity (from AMV) 12b: to learn about some of the practices associated with belonging to a Hindu group or community. 



	P4
	P5
	P6
	P7
	P8

	1. to experience being part of a group

2. to handle special items and artefacts

3. listen and respond to stories that are of interest to them.
	1. to share an activity with others and show consideration for them

2. to handle artefacts  carefully or show interest and care 

3. to listen to stories of the gods.
	1. As P5

2. Can identify some gods 

3. participated in Circle time and talked about how characters may feel

4. to listen to a story about a festival
	1. as P5

2. to show how murtis are looked after 

3. listen to more Hindu stories and respond to questions about the story.

4. to answer questions about a festival


	1.appreciate the Hindu ritual of prayer.

2. discuss some practices and relate to experiences and feelings from their own lives.

3. share ideas about why some stories are important to Hindus.

4. give simple factual knowledge about Hindu faith



	Points to note: These level descriptors can be used during many of the AMV lessons described in the scheme of work.  Children with communication difficulties will show their interest and understanding through their preferred method of communication.


KEY STAGE 2

	Unit 12:

What’s it like to be a Jew? Example 1 - special clothes

	Context: These activities relate to lessons 5 and 6 in the AMV scheme of work for Judaism. Whilst the majority of the class would be participating in that activity, individuals may be doing one of the activities below. It is also possible that they could access some of the activities from the scheme of work (E.g. making a paper kippah or fringed card).

	Learning Opportunity (from AMV) 12b: to learn about some of the practices associated with belonging to a Jewish group or community. Wearing of the kippah, tallit, tefillin and tzitzit.

	P4
	P5
	P6
	P7
	P8

	Try clothing on (if appropriate) (AT1). Talk about special clothes they wear and when (AT2).
	Recognise and acknowledge when clothes are special (AT1). Respond to simple questions about clothes and why they might be special (AT1). Talk about their special clothes (AT2).
	Matching clothing to different people (AT1). Look at a picture of a Jewish person identify what special clothes they are wearing (AT1). Draw/talk about their own special clothes (AT2).
	Stick pictures of Jewish clothing on appropriate parts of body outline (AT1). Draw their own special clothes (AT2).
	Draw pictures of Jewish clothing. Why is it special to a Jew (AT1)? How would a Jewish person feel putting the clothing on (AT1)? (Could draw/choose faces, to show). Write sentence about when they wear special clothing (AT2).

	Points to note: When covering this objective try to use as many of the children’s senses as possible. For example: When trying on the clothes or looking at the clothes some Jewish music could be playing to put the experience in context. To enable the children to identify the clothing as special and associate them with special occasions. From P6 children should be aware of the specific religious significance of when the clothes are worn.


KEY STAGE 2

	Unit 12:

What’s it like to be a Jew? Example 2 – special food

	Context: These activities relate to lesson 8 (possibly 4 or 10) in the AMV scheme of work for Judaism. Whilst the majority of the class would be participating in that activity, individuals may be doing one of the activities below. It is also possible that they could access some of the activities from the scheme of work (E.g. they may watch the relevant section of the video on food, when the children watch it again, or they may find it easier to watch it separately. It is also possible that the rest of the class could be included in the food tasting (matzoth tasting is planned in lesson 10).

	Learning Opportunity (from AMV) 12b: to learn about some of the practices associated with belonging to a Jewish group or community. Wearing of the kippah, tallit, tefillin and tzitzit.

	P4
	P5
	P6
	P7
	P8

	Taste different Jewish foods (AT1). Indicate which are liked/not liked (AT2).

Know that other people eat different foods (AT1).
	Taste different Jewish foods (AT1). Put a smile or frown on a sheet with pictures of foods to show which they liked/disliked (AT2).
	Look at a picture of a Jewish food/meal and respond to questions (AT1). Think about foods they eat. Discuss special meals they have (AT2). Taste food and indicate preferences (AT1/2).
	Taste different Jewish foods (AT1). Draw pictures of and label them in some way, to indicate what they think of them (AT1/2). Be aware that there are some foods Jews do not eat (AT1).
	Taste food and describe  – flat crispy (unleavened bread- matzoth) (AT1). Draw pictures of food and label pictures with information, and what they think of it (AT1/2). Start to think about why there are foods, which Jews do not eat (AT1).

	Points to note: When covering this objective try to use as many of the children’s senses as possible. For example: lighting candles (if safe to do so) before the meal. Try to recreate the atmosphere of a Jewish family meal (or Shabbat meal), by laying a table and sitting around it. There are some foods chosen because they do not taste pleasant, to remind of harder times (re Seder meal). Remember to notify parents before allowing children to taste food. 


KEY STAGE 2

	Unit 12:

What’s it like to be a Jew? Example 3 – special books and stories

	Context: These activities relate to lessons 2 and 3 in the AMV scheme of work (SoW) for Judaism. Whilst the majority of the class would be participating in that activity, individuals may be doing one of the activities below. It is also possible that they could access some of the activities from the scheme of work (e.g. Watching some of the video, recalling a promise they have made [see Shema activity in the SoW], making a miniature scroll).

	Learning Opportunity (from AMV) 12c: to learn about forms of personal Jewish response to belief. Studying the Torah.

	P4
	P5
	P6
	P7
	P8

	Look and listen whilst an adult reads a story for Jewish children (AT1) (whilst reading use toys to act out and communicate with signs and symbols). Use a single element of communication to express their feelings about it (AT2).
	Listen to a story for Jewish children (AT1). Respond to simple questions about illustrations (which draw out aspects/content of the story) (AT1). Did they enjoy the story (AT2)?
	Listen to a story for Jewish children (AT1). Respond to simple questions about the story (AT1). Give their opinion of the story, did they like or dislike it (AT2).
	Listen to a story for Jewish children (AT1). Answer questions about the story to show what have they learnt about Jews/Judaism from the story (AT1). What did they think of the story (AT2)?
	Listen to a story for Jewish children (AT1). Retell the story using toys as characters or role-play with other children (AT1). Talk about if the story is trying to teach/tell them anything (AT2). How did the story make them feel (AT2)?

	Points to note: When covering this objective try to use as many of the children’s senses as possible. For example allow the children to handle a scroll (they will need to be taught to do this appropriately), look at pictures illustrating a story, watching/hearing/looking at different forms of the story. For festival related stories: The Family Treasury of Jewish Holidays, Malka Drucker, Little Brown and Company, 1994. ISBN 0316193135.

Jewish Children’s stories:  Stories for Children, Isaac Bashevis Singer, 1991, Farrar, Straus and Giroux. ISBN 037 446489 8. This book does not contain illustrations and may need to be adapted.



Opportunities and Activities at Key Stage 3

Learning opportunities for RE at Key Stage 3 are listed in Awareness Mystery and Value (AMV): the locally agreed syllabus for RE on pages 81-84. 

Given these opportunities in RE at Key Stage 3 as recommended in the QCA document, (ibid, pp. 16):

· ‘all pupils with learning difficulties (including those with the most profound disabilities) have opportunities to learn more about some of the characteristics of religions, particularly those practised in their own communities. They may explore similar areas and themes from different religions an may become more aware of what people from religious groups think, say and do With help they may develop their skills of reflection and consideration.


· ‘most pupils with learning difficulties (including those with severe difficulties in learning) who will develop further skills, knowledge and understanding in most aspects of the subject, relate their growing knowledge and understanding to their own experiences and to those of others. They become more aware of people who are part of a religious group, and can understand what they think, say and do.

· ‘a few pupils with learning difficulties who will develop further aspects of knowledge, skills and understanding in the subject, start to form their own views, ideas and beliefs, based on their knowledge and experiences.

‘Throughout key stage 3, staff can maintain and reinforce the knowledge, skills and understanding introduced during key stages 1and 2 by applying these in different areas, and introduce new learning.’

The units in the AMV scheme of work for RE at Key Stage 3 can be adapted for pupils with learning difficulties. The following activities show how this can be done and provide examples of an approach staff can take with other units in the programme of study. The examples given make reference to:
· the ‘opportunities for learning and assessment’  and ‘learning opportunities’ in the agreed syllabus programmes of study for Key Stage 3;

· differentiated tasks aimed at lower levels of attainment than in the expectations of the locally agreed syllabus for Key Stage 3 (see pages 78-80, AMV, 2004. 
KEY STAGE 3

	Unit 2:

Human Beings and their Environment 
Key Question: How does religion encourage people to take responsibility for the environment?

	Context
	Some pupils:
	All pupils should: 
	Most pupils should:
	Some pupils could:

	Pupils will have studied the creation story as given in Genesis and will have reflected on the responsibilities given to humans to look after the planet with specific reference to environmental issues. Pupils will be set various tasks to reflect on the wonder of the world and reflect on how religions encourage positive responses.
Learning Opportunity (from AMV, 2004) 2a: to consider attitudes to the environment, both natural and human-made.
	· stick words and pictures (from pre-prepared materials) onto the outline of a globe to show their feelings for the world;

· add responses that show wonder and worry;

· write about two choices – one from the ‘worry’ section and one from the ‘wonder’..

or 

· from the pre-prepared words and pictures, make a wonder and worry wall and write a sentence about two choices in each section.
	· write or draw things that they think are marvellous or sacred about the earth on diagram of a globe; 

· cut out ‘environmental commandments’ and rank them in order of importance;

· choose three commandments which they think are important if the future of the environment is going to be any better than the past for the environment;

· compare their choices with those of a partner.
	· write two speeches for a public meeting: 

1) to put forward the views of a company wishing to set up a wind farm in Bridgwater Bay

2) to put forward the views of protesters against the idea.

Pupils should include reference to the religious ideas of stewardship in their letters
	· write about two alternative future worlds: one where people have cared for the world because of their religious beliefs and one where they have not cared for the world.



	LEVEL DESCRIPTORS

(Objectives for learning and assessment)


	E2  
I can talk about some things in stories that make people ask questions.
	E3
I can say how my ideas about living on earth are similar to other people’s.
	E4
I can ask questions about life on earth and suggest appropriate answers – with reference to some religions.
	E5
I can compare my ideas about life on earth with those of others - including believers.

	Points to note:  Video: The Flood-Creation, in Testament series.  Cath Large, This is R.E., John Murray, ISBN 0-7195-7439-0 (pupils’ book)
                           0-7195-7520-6 (teachers book):  Reflection exercises (various resources are available). 


KEY STAGE 3

	Unit 4:

Belonging, Belief and Identity 

Key Question: How does religious commitment strengthen the Jewish family and religion?

	Context
	Some pupils:
	All pupils should: 
	Most pupils should:
	Some pupils could:

	Pupils will have studied aspects of Jewish worship and celebration and how law and ritual are used to support community life.

Pupils are asked to write a newspaper article or leaflet about the celebration of Shabbat including advice for non-Jews hosting a Jewish pupil on a school exchange programme.

Learning Opportunity (from AMV, 2004) 4b: to consider how the community celebrates and reveals its values.
	· sequence a series of pictures to produce a storyboard of what Jews do and don’t do on Shabbat;
or
· draw and talk about what happens on Shabbat.


	· include basic information in either their newspaper article or leaflet to show how Jews celebrate Shabbat and what is considered work.
	· include more detailed information on Shabbat celebrations and advice on what changes the host family will have to make over Shabbat whilst their Jewish visitor is with them;

· include brief information on similarities and differences in approaches of orthodox and liberal Jews.


	· include a section in which a Jewish visitor explains what it means to keep Shabbat and how the practice strengthens the family and religion;

· include a section which draws a comparison with Christianity and keeping the Sabbath.



	LEVEL DESCRIPTORS

(Objectives for learning and assessment)


	B2
I can talk about some of the ways in which Jews see Shabbat as special.
	B3 
I can explain why Jews see Shabbat as special and how Shabbat is celebrated.
	B4
I can make comparisons between orthodox and liberal Jewish attitudes to religious practices and show how they are connected to believers’ lives.
	B5
I can recognise some of the main practices shared by some religions and can explain how these make a difference to the lives of believers.

	Points to note:  Video: Judaism through the eyes of Jewish children. CEM video, 1983; Aylett, The Jewish Experience, Hodder and Stoughton. ISBN 0-340-49371-2;  Folens Specials, Judaism, ISBN 1-85276-613-1;  A Wood, Judaism for Today, ISBN 0-19-917252-8. 


� Anne Krisman, 1999, Draft Guidance on RE and Inclusion, Little Heath School, Romford
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