EXAMPLES OF TASK-SETTING:

KEY STAGE 3

The examples contained in this section show how differentiated tasks may be used to promote pupils’ learning in RE. 

They do not fulfil all the requirements of the RE syllabus.

Pupils can work through the tasks in each unit progressively, or some groups of pupils might be set only those tasks which will challenge them at an appropriate level.

The ‘level descriptors’ used in these examples are taken from the ‘Can do’ simplified statements, published by Somerset CC. The full version of the statements (objectives for learning and assessment) are to be found in Awareness, Mystery and Value: the Agreed Syllabus for Religious Education in Somerset, North Somerset, and Bath & North-East Somerset.

Key Stage 3 Unit 1

	Year:   7          Unit 1: Experience and Belief




             

AMV Focus areas: A & D















Assessment Area(s): A & D

KEY QUESTION: How do people respond in the face of adversity?

	Context
	All pupils should: 


	Most pupils should:

(Majority class expectation)
	Some pupils could:

	Following work on the story of the founding of the Khalsa and of the story of Oscar Romero, pupils make two story boards comparing the key events in each story and the beliefs of Guru Gobind Singh and Oscar Romero.


	· complete the storyboards, featuring key beliefs of Guru Gobind Singh and Oscar Romero;

· say what they would have done, either when Guru Gobind Singh called for followers OR if they had been a follower of Oscar Romero at a key point in the story.
	· go on to say what is similar in the beliefs of Guru Gobind Singh and Oscar Romero, and what some of their followers did;

· conduct an imaginary interview with a person who knew Oscar Romero or Guru Gobind Singh.
	· use the stories of Guru Gobind Singh and Oscar Romero to identify beliefs shared by Christians and Sikhs;

· explain how such beliefs could change a person’s life;

· say what they would do in the face of adversity and what beliefs they would refer to.

	LEVEL DESCRIPTORS

(Objectives for learning and assessment)


	A3
I can explain what a believer might learn from a religious story.

D3
I can compare some of the things that influence me with those that influence other people.


	A4
I can make comparisons between the beliefs and ideas of some religions and show how they are connected to believers’ lives.

D4
I can ask questions about the qualities and experiences of believers and suggest appropriate answers.
	A5
I can recognise some of the main beliefs / ideas shared by some religions and can explain how these make a difference to the lives of believers.

D5
I can compare my identity and my experience with that of others - including believers.

	Pupils’ Attainment (names)


	
	
	


Points to note: For the story of Oscar Romero, see, eg, Gearon, L., 1998, Faith in Action: A Modern Martyr – the story of Oscar Romero, RMEP, ISBN 1-85175-147-5. For a brief account of Guru Gobind Singh’s life, see, eg, Mayled, J., 2002, Modern World Religions: Sikhism, Heinemann, ISBN 0-435-33627-4.

Key Stage 3 Unit 2

	Year:   7          Unit 2: Human Beings & the Environment


             

AMV Focus areas: B & E















Assessment Area(s): E

KEY QUESTION: How does religion encourage people to take responsibility for the environment?

	Context
	All pupils should: 


	Most pupils should:

(Majority class expectation)
	Some pupils could:

	Pupils have engaged in a reflection on the value of all creation, looked at environmental issues (eg global warming), creation stories and attitudes of Christians (eg St Francis), Aborigines, Jews, Hindus to human responsibility for the environment.


	· make a list of their feelings about the earth and explain some of them in relation to religious beliefs.


	· invent questions and answers between an alien who wants to destroy the earth and a child who wants to save the planet. Pupils should use examples from religions in their answers.
	· write an application for the post of ‘Caretaker of the Planet Earth’, including information on how religious ideas can contribute to their own vision for the future of the earth.

	LEVEL DESCRIPTORS

(Objectives for learning and assessment)


	E3


I can say how my ideas about living on earth are similar to other people’s.


	E4


I can ask questions about life on earth and suggest appropriate answers – with reference to some religions.
	E5


I can compare my ideas about life on earth with those of others - including believers.

	Pupils’ Attainment (names)


	
	
	


Points to note: Suitable reflection exercises can be found in, eg, Insight, Somerset CC; 

Stone, MK., 1992, Don’t Just Do Something, Sit There, RMEP, ISBN 1-85175-105-X;  

Burns & Lamont, 1995, Values and Visions, Hodder & Stoughton, ISBN 0-340-64412-5. 

Christian Aid and other organisations also produce materials which can provide appropriate stimuli for reflection.

Key Stage 3 Unit 3 

	Year:   8
Unit 3:  Where’s the Answer?







AMV Focus areas: C & F















Assessment Area(s): C

KEY QUESTION: Can art change your life?

	Context
	All pupils should: 


	Most pupils should:

(Majority class expectation)
	Some pupils could:

	Pupils have considered some artistic and musical expressions of the crucifixion and resurrection, eg crucifixion paintings and resurrection art, Easter music, eg, 'When I survey..', Hallelujah Chorus from Händel's Messiah.

They have also considered different Christian attitudes to icons, art and music.
	· write a plan of ideas for a painting or piece of music, outlining what beliefs about life they might include. They should explain what type of music or imagery they would choose to reflect their beliefs.
	· consider how each piece of music and each painting etc might be used by Christians and write down what they  think would be most effective in inspiring faith for most Christians, giving reasons for their answers.


	· choose two of the artistic or musical pieces on Jesus' death or resurrection and say what they like or dislike about them;

· say which groups or denominations of Christianity each would be most likely to appeal to, explaining what beliefs and ideas they think are represented in each piece.

	LEVEL DESCRIPTORS

(Objectives for learning and assessment)


	C4 

I can express beliefs / ideas / feelings in styles used by believers and explain the symbolism I have used.
	C5

I can compare the way believers express their beliefs and ideas and can explain how these make a difference to the lives of believers.
	C6

I can show my understanding of how religious beliefs, (practices etc) may be expressed in different ways and how particular forms of expression may be used by groups or individuals within a religion. I can see reasons for what is produced by different believers, whether or not I agree with their beliefs.

	Pupils’ Attainment (names)


	
	
	


Points to note: Examples of art and music depicting scenes from the life of Jesus can be found, eg, in Cooling, M., 1998, Jesus Through Art, Stapleford: RMEP, ISBN 1-85175-119-X.

Key Stage 3 Unit 4 Example 1

	Year:   7          Unit 4:  Belonging, Belief and Identity



             

AMV Focus areas: B & D















Assessment Area(s): B

KEY QUESTION: How does religious commitment help believers live a good life?

	Context
	All pupils should: 


	Most pupils should:

(Majority class expectation)
	Some pupils could:

	Pupils will have studied aspects of Jewish worship and celebration and how law and ritual are used to support Jewish community life. 

Pupils are then asked to make a leaflet with advice for a non-Jew on how to look after a Jewish visitor.


	· include basic information in their leaflet about the Jewish food laws and how the laws affect their daily life.
	· include hints in their leaflet on how to change the family eating habits during the Jewish visitor’s stay; 

· include brief information on orthodox and liberal Jews and point out some similarities and differences in approaches to Jewish practices.
	· include a section which illustrates aspects of Jewish worship and practice which are shared by other faiths, eg prayer, charitable giving; 

· include a section in which a Jew talks about what it means to them to follow these practices and how religious commitment helps them to live a good life.



	LEVEL DESCRIPTORS

(Objectives for learning and assessment)


	B3  


I can explain how Jews use their food laws in daily life.
	B4  


I can make comparisons between orthodox and liberal Jewish attitudes to religious practices and show how they are connected to believers’ lives.


	B5

I can recognise some of the main practices shared by some religions and can explain how these make a difference to the lives of believers.

	Pupils’ Attainment (names)


	
	
	


Points to note: For Jewish practices see, eg, Keene, M., 1996, This is Judaism, Stanley Thornes; or Aylett, L., 1991, The Jewish Experience, Hodder & Stoughton, ISBN 0-340-49371-2 or Wood, A., 1997, Judaism for Today,  OUP, ISBN 0-19-917252-8.

Key Stage 3 Unit 4 Example 2

	Year:   9          Unit 4:  Belonging, Belief and Identity



             

AMV Focus areas: B & D















Assessment Area(s): D

KEY QUESTION: Does religious commitment provide us with more or less hope for the future of humankind?

	Context
	All pupils should: 


	Most pupils should:

(Majority class expectation)
	Some pupils could:

	Pupils will have learnt about 

religious commitment in Judaism and Islam as exemplified in (a) prayer and (b) charitable giving.

Pupils will have debated the following statements in class:

1. human beings were created by God;

2. human beings are selfish because we are programmed for survival;

3. unless we give up religion, humanity is doomed.


	· write an e-mail to a Jewish or Muslim pen pal, introducing themselves and explaining their thoughts about human beings, in relation to Jewish or Muslim beliefs.
	· in the class debates, or in writing, show a respectful appreciation of the views of Jews and/or Muslims on human nature and/or attitudes to material gain.
	· in the class debates, or in writing, make a case for their own view of human nature and the future of humanity, with respect to the beliefs and practices of Jews and/or Muslims.

	LEVEL DESCRIPTORS

(Objectives for learning and assessment)


	D5


I can compare my identity and my experience with that of others - including believers.
	D6 

I can show my understanding of how different believers see themselves and their experiences. I can see reasons for their views, whether or not I agree with them.
	D7


I can give reasons and examples to support my own point of view on what makes up a person’s identity and what forms their experience. I can do this in relation to religious and non-religious views.



	Pupils’ Attainment (names)


	
	
	


Points to note:
Key Stage 3 Unit 5 Example 1

	Year:   9          Unit 5:  Life’s Journeys





             

AMV Focus areas: C & E















Assessment Area(s): E

KEY QUESTION:  How does a religion help people to make sense of life’s ups and downs? 

	Context
	All pupils should: 


	Most pupils should:

(Majority class expectation)
	Some pupils could:

	Pupils will have read the story of Martin Bloggs – an ‘ordinary life of the F20th’, and discussed the key points of his life.
	· complete a chart of the key events of Martin’s life, say what questions about the meaning of his life are raised by each event and how his Christian faith might help him make sense of these events.
	· write a short explanation of their own views about Martin’s life and death, such as whether it was all in vain or whether it could all have been part of a divine plan;

· compare their views with those of Martin’s brother, who is a Christian, and his sister, an atheist.


	· choose the sibling they least agree with and explain in writing why they might feel the way they do about death and the meaning of life;

· give their reasons as to why they do not agree with their view.



	LEVEL DESCRIPTORS

(Objectives for learning and assessment)


	E4

I can ask questions about life on earth and suggest appropriate answers – with reference to some religions.
	E5

I can compare my ideas about big questions with those of Christians and atheists.


	E6

I can show my understanding of how different believers view life.  I can see reasons for their views, whether or not I agree with them.



	Pupils’ Attainment (names)


	
	
	


Points to note:  For the story of Martin Bloggs, by Jo Gill, and for accompanying worksheet click on the links:

Story and guide to activities
Worksheet




PUPILS’ RESPONSES

Year:  9
Unit 5:  Life’s journeys

 

Focus Areas: C & E 
Assessment Area(s):  E

KEY QUESTION: How does a religion help people to make sense of life’s ups and downs?
Evidence based on pupils’ comments and replies to the tasks.

Pupils working at level E4:

1) Key event: Martin’s father is in an accident at work. Question about Martin’s life: Will this make him grow up quicker? Religious explanation: God may have planned it, so something good will come out of it or God was punishing his Father.

2) Key event: Father dies, Martin returns to the Church. Question about Martin’s life: Is he more afraid of death now? Religious explanation: He looks to God to help him through the death.

Pupil working towards level E5:

1) I least agree with Martin’s brother, not because I’m not religious and not because he finds Martin’s life not in vain (as they both don’t) but because of his reasons’.

Pupils working at level E5:

1) I think there is a point to Martin’s life as he did achieve some things and son may turn out OK.  I think this would be similar to his sister’s view as she would not say that God had a plan for him.

2) His brother could have a point as Martin’s life could be seen to have a ‘divine plan’. I would agree with this because his life would not make much sense otherwise.

Pupil working towards level E6:

1) His brother… was brought up with it [Christianity] so he would feel strongly like his parents…. I believe that Martin’s life and success was due to right or wrong choices and coincidences not because of the all mighty God. 

Commentary

Pupils working at level 4 were able to ask questions about life and provide an appropriate religious answer. Some pupils work towards level 5 but do not give enough reasons to show that they can compare their own ideas. Pupils working at level 5 are able to explain their own views and compare them accurately with those of the siblings. Pupils working towards level 6 were able to show why a person might believe what they do and go on to provide a brief comment on why things may happen as they do, but without much detail on what different people believe about the possible meanings of life. 

Key Stage 3 Unit 5 Example 2

	Year:   9          Unit 5:  Life’s Journeys





             

AMV Focus areas: C & E















Assessment Area(s): C & E

KEY QUESTION: Can religious art change people’s lives?  

	Context
	All pupils should: 


	Most pupils should:

(Majority class expectation)
	Some pupils could:

	In work on the crucifixion in Christianity and the three marks of existence in Buddhism, pupils have considered such concepts as inspiration, love, sacrifice, anatta, anicca, dukkha, and 

examples of Christian and Buddhist symbolism.
	· write comments from a Christian perspective on the practical meaning of two crucifixion pictures*;

· write down their own ideas on which of these pictures would mean most to a Christian today.
	· produce a portfolio of Buddhist and Christian designs with explanations linking symbolism and belief;

· write down their own views on the most important beliefs being expressed in the designs.
	· write a poem to match their favourite piece from the portfolio and explain in detail which would have more appeal across different times and cultures.



	LEVEL DESCRIPTORS

(Objectives for learning and assessment)


	C5 
I can compare the way Christians express their beliefs and ideas and can explain how these make a difference to the lives of believers.

E5
I can compare my ideas about big questions with those of Christian artists.


	C6
I can show my understanding of how religious beliefs may be expressed in different ways and how particular forms of expression may be used by groups or individuals within a religion. I can see reasons for what is produced by different believers, whether or not I agree with their beliefs.

E6
I can show my understanding of how different believers view life.  I can see reasons for their views, whether or not I agree with them.
	C7 
I can show how different forms of religious expression, such as story, poetry and art, may be connected to the needs and concerns of people living at different times and in different situations.

E7
I can give reasons and examples to support my own point of view on some of the big questions of life. I can do this in relation to religious and non-religious views.



	Pupils’ Attainment (names)


	
	
	


Points to note: *For Tidjani Agona’s carving , see Cooling, M., 1998, Jesus through Art, Stapleford: RMEP. ISBN 1 85175 119 X. 

For Dali, see http://academic.brooklyn.cuny.edu/history/virtual/portrait/dali-christ.jpg. 

For other pictures see The Christ We Share (USPG) http://www.uspg.org.uk/tcws.html. 

For Buddhism, try, eg, the ‘Eight Auspicious Symbols’ found at http://buddhism.kalachakranet.org/generalsymbols.html#5. 

Key Stage 3 Unit 6

	Year:   7          Unit 6:  Keeping the Rules





             

AMV Focus areas: A & F















Assessment Area(s): F

KEY QUESTION:  Why do people think that ‘freedom’ is so important?

	Context
	All pupils should: 


	Most pupils should:

(Majority class expectation)
	Some pupils could:

	Pupils will have learnt about the Ten Commandments and how they are seen to be relevant today. They will have learnt about the struggles of the Hebrew people when Moses led them out of slavery. They will have considered notions of ‘freedom’ and what it may mean to different groups of people. 


	· complete a ranking exercise, eg ‘diamond nines’ listing the values that are most important to them and say how their values affect their decisions about how to spend their free time.


	· imagine themselves as a Hebrew slave in Egypt, when Moses called on the people to follow him into the Wilderness, and script a debate within a Hebrew household as to whether they should stay or go. They should include arguments relating to religious belief in their scripts.


	· research lack of freedom in the world (for homework) and find out about some of the groups, including religious groups, that work peacefully or use violence for ‘freedom’;
· compare their own ideas about ‘freedom’ with those of the groups they have found out about. 

	LEVEL DESCRIPTORS

(Objectives for learning and assessment)


	F3 

I can link the things that are important to me and other people to the way we might behave and think.
	F4

I can ask questions about the decisions people make – including believers – and suggest what might happen as a result of different decisions.


	F5

I can compare my views about moral issues with those of others - including believers.



	Pupils’ Attainment (names)


	
	
	


Points to note: For a brief story about friendships between Jews, Muslims and Christians on the Israel/Lebanon border, see Wood, A., 1997, Judaism for Today,  Oxford University Press, ISBN 0-19-917252-8. 

For a brief version of the story of the Exodus, see, eg, Keene, M, 1993, Believers in One God, Cambridge University Press, ISBN 0-521-38627-6.

Key Stage 3 Unit 7

	Year:   9          Unit 7:  Expressions of Belief




             

AMV Focus areas: C & D















Assessment Area(s): C

KEY QUESTION:   How can religious communities best communicate their identity and beliefs to others today? 

	Context
	All pupils should: 


	Most pupils should:

(Majority class expectation)
	Some pupils could:

	Pupils have studied different ways in which religions express their beliefs, eg writings, music, paintings, sculptures, films, rituals, banners etc.

They have studied how different groups within religions might favour certain modes of expression over others, eg comparing Muslim calligraphy with Sufi painting and poetry.
	· choose two religions (or traditions within a religion) and sketch a series of ideas for a new multi-faith exhibition in their town;

· write notes on each page of their portfolio of ideas, explaining any symbolism they have used.


	· at the end of the portfolio, write a page of comparisons between the ideas/beliefs of the two different groups, showing how differences of expression may help the believers in their lives.


	· select ONE idea to represent EACH religion or tradition at the exhibition and submit a paper to the town council summarising how the chosen ideas will communicate EACH group’s identity and beliefs to visitors to the exhibition. 



	LEVEL DESCRIPTORS

(Objectives for learning and assessment)


	C4 

I can express beliefs / ideas / feelings in styles used by believers and explain the symbolism I have used.
	C5 

I can compare the way believers express their beliefs and ideas and can explain how these make a difference to the lives of the believers.
	C6 
I can show my understanding of how religious beliefs, (practices etc) may be expressed in different  ways and how particular forms of expression may be used by groups or individuals within a religion. I can see reasons for what is produced by different believers, whether or not I agree with their beliefs. 

	Pupils’ Attainment (names)


	
	
	


Points to note: For information about Sufi paintings, see, eg, http://www.superluminal.com/cookbook/index.html. For Sufi poetry try http://www.wahiduddin.net/poems/resurrection.htm. 

Key Stage 3 Unit 8 Example 1

	Year:   7
Unit 8:  What Do people Believe?







AMV Focus areas: A & E















Assessment Area(s): A & E

KEY QUESTION: Are human beings today’s gods?

	Context
	All pupils should: 


	Most pupils should:

(Majority class expectation)
	Some pupils could:

	Pupils imagine that three people are transported from their time and space into their home. They are: St Francis of Assisi, Guru Nanak and a person from the Amazonian Rainforest. Pupils show the visitors the ‘wonders’ of the modern world – computers, hospitals, planes, shops, etc.

‘This is all very well’, say each of the visitors in turn, but what I want to know is… 


	· write down at least ONE question they think each of the visitors might ask;

· write down a message from each character for the modern world, before they leave.


	· write suitable questions and messages from each of the visitors;

· write comments that might be made by Christians and Sikhs today in response to the questions;

· add their own comparison of the messages in terms of how the messages reflect what they know of the lives and beliefs of the visitors.
	· write their own views of the ‘wonders’ of the modern world and compare with the views of the visitors; 

· add comments on what beliefs the visitors had in common;

· say how Christians and Sikhs might put these beliefs into practice in today's world.

	LEVEL DESCRIPTORS

(Objectives for learning and assessment)


	Working towards E4 & A4: pupils suggested questions and suggested messages for the modern world are only partially appropriate to the visitors and only partially connected to the characters’ lives.
	E4
I can ask questions about life and suggest appropriate answers - with reference to different religions/cultures.

A4
I can make comparisons between the beliefs and ideas of some religions/cultures and show how they are connected to the characters’ lives.
	E5
I can compare my ideas about life with those of people from other religions and cultures.

A5
I can recognise some of the main beliefs / ideas shared by some religions and can explain how these make a difference to the lives of believers.



	Pupils’ Attainment (names)


	
	
	


Points to note: Pupils’ attention should be drawn to the key question in constructing their questions and answers for these activities.

Key Stage 3 Unit 8 Example 2

	Year:   8
Unit 8:  What Do people Believe?







AMV Focus areas: A & E















Assessment Area(s): A & E

KEY QUESTION: Do Hindus have the answers to the big questions of life and death?

	Context
	All pupils should: 


	Most pupils should:

(Majority class expectation)
	Some pupils could:

	Pupils will have studied rites of passage in Hinduism and devised some ‘big questions’. They will have engaged in a matching exercise, linking beliefs with Hindu practices, and imagined they are observers at a Hindu rite of passage. Pupils then imagine a conversation between themselves and a member of a Hindu family.


	· list their ‘big questions’ about life and death (see context);

· give the answers that might be given by a Hindu and compare with those that might be given by a Christian;

· say how religious beliefs are reflected in selected rites of passage.
	· say which Hindu beliefs Christians might agree or disagree with and what difference this might make to the way they live their lives;

· say which Hindu and practices beliefs they agree with or like, with some simple reasons.
	· identify different Hindu beliefs on, eg, horoscopes /  life after death, and say how these beliefs might differ amongst different groups of Hindus, eg, of different traditional castes;

· write a piece for a Hindu Teen magazine on the importance of astrology for Hindus.

	LEVEL DESCRIPTORS

(Objectives for learning and assessment)


	E4
I can ask questions about life and suggest appropriate answers - with reference Hinduism.

A4
I can make comparisons between the beliefs and ideas of some religions and show how they are connected to believers’ lives.
	A5
I can recognise some of the main beliefs / ideas shared by some religions and can explain how these make a difference to the lives of believers.

E5
I can compare my ideas about life with those of Hindus.
	A6
I can show my understanding of Hindu beliefs and ideas and how they may belong to a particular group. I can see reasons for people’s beliefs and ideas, whether or not I agree with them.

E6 
I can show my understanding of how some Hindus view the meaning of life.  I can see reasons for their views, whether or not I agree with them.

	Pupils’ Attainment (names)


	
	
	


Points to note: For information and articles about Hindu Astrology see, eg, http://www.hinduastrology.com/articles/astrology.asp and http://www.vedicastrology.com/whatisvedicastrology.htm. For rites of passage and celebrations in Hinduism, see, eg,  Kanitkar, VP., 1989, Hinduism, Stanley Thornes, ISBN 1-871402-09-3; and Wayne, E. and J. Everington, 1996, Hinduism, Heinemann, ISBN 0-435-39092-9.

Key Stage 3 Unit 9

	Year:   9          Unit 9:  What’s to be Done?




             

AMV Focus areas: B & F















Assessment Area(s): F

KEY QUESTION: How can personal commitment overcome prejudice?

	Context
	All pupils should: 


	Most pupils should:

(Majority class expectation)
	Some pupils could:

	Pupils will have learnt about the life of Martin Luther King and how his experience of life led him to take a stand against prejudice, and of the position and status of women in Islam.

In small groups, pupils design an activity day which raises awareness of the existence of prejudice in the world today and combats such prejudice. 


	· compare their ideas for the activities day with other groups’ ideas;

· say whether they think Martin Luther King would approve of their ideas, and why or why not.


	· design an activity for the day, eg writing a ‘problem page’ for a magazine, which brings out a Muslim view on one or more of the following:

· wearing the Hijab;

· polygamy;

· arranged marriages.
	· use material from the day to produce an ‘Equal Opportunities Guide’ on racism or sexism in society today, including views about and from religion. 

	LEVEL DESCRIPTORS

(Objectives for learning and assessment)


	F5


I can compare my views about moral issues with those of others - including believers.
	F6


I can show my understanding of different believers’ moral values and commitments. I can see reasons for their views, whether or not I agree with them.
	F7

I can give reasons and examples to support my own point of view on questions of right and wrong. I can do this in relation to religious and non-religious views.

	Pupils’ Attainment (names)


	
	
	


Points to note: Possible resources include:

Aylett, JF., The Muslim Experience, Hodder & Stoughton, ISBN 0-340-49375-5, p32;

Wood, A., Islam for Today, Oxford University Press, ISBN 0-19-917253-6, p50f;

Websites on Martin Luther King, eg, http://www.holidays.net/mlk/; http://www.mlkonline.com/;

Websites on Islam, eg, http://www.islamfaq.com/. 
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