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Why you might need this document:

· to build up a bank of good activities for assessing pupils’ progress and attainment in RE;


· to help teachers plan RE in the light of pupils’ prior attainment;


· to help teachers track pupils’ progress and record their attainment in relation to the expectations of the locally agreed syllabus;


· to engage pupils in assessment of their own progress in RE;


· to prepare for Ofsted or Section 23 inspection of RE.

FOREWORD

Religious Education in Somerset and North Somerset – an Introduction from the Chairs of North Somerset and Somerset SACREs

Somerset and North Somerset schools are provided with the following publications to assist pupils’ learning in RE. All the documents are available from Service Development, Somerset Education, County Hall, TAUNTON, Somerset , TA1 4DY. Tel. 01823 355525.

· Awareness, Mystery and Value: the Somerset Agreed Syllabus for Religious Education, New edition, 2004. This is the agreed syllabus for RE for Community and VC schools and is used extensively by CofE VA schools. 

· A Scheme of Work for the Agreed Syllabus for Religious Education in Somerset, North Somerset and Bath & North East Somerset, 2000, Somerset County Council. 


· Spiritual Development: Building Opportunities for Spiritual, Moral, Social and Cultural Development, 1998 Somerset County Council.

· Spiritual, Moral, Social and Cultural Development, 2000, North Somerset Council.

· Other Dimensions: how religious education may contribute to personal, social and health education and citizenship at key stages 1 & 2, 2002, Somerset County Council.


· Further Dimensions: how religious education may contribute to citizenship and personal, social and health education at Key Stages 3 and 4, Forthcoming, Somerset County Council.

Termly RE Newsletters are also produced in both authorities.

During the consultation with schools on the review of the agreed syllabus many schools requested that, in addition to the publications above, SACRE provide materials for assessing pupils’ progress and attainment in RE.

The focus of the materials presented here is to provide schools with guidelines and practical examples to support effective teaching and learning in religious education. The document draws out, particularly in the opening section, how, in following the locally agreed syllabus for RE, Awareness, Mystery and Value (AMV), pupils can engage in learning activities which enable teachers to assess their progress and attainment.

These materials were produced, in the first instance, by working parties of the Somerset and North Somerset SACRE Standing Advisory Councils on Religious Education (SACREs). We are delighted to be able to recommend them to schools.

Pauline Clarke



David Prashker

Chair, Somerset SACRE


Chair, North Somerset SACRE

Teaching, Learning and Assessment in Religious Education 
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SECTION 1
A GUIDE TO ASSESSMENT IN RE

1.1
What is ‘Assessment for Learning’?
Assessment FOR learning involves:

· gathering and interpreting evidence about pupils’ learning; and

· learners and their teachers using that evidence to decide where pupils are in their learning, where they are going and how to take the next steps.

QCA and the Assessment Reform Group, 2001

An important part of assessment for learning is pupils’ self-assessment. As Black & Wiliam say, ‘Pupils should be trained in self-assessment so that they can understand the main purposes of their learning and thereby grasp what they need to do to achieve’.

‘Inside the Black Box’, 1998, Kings College, London


1.2 What is the purpose of Assessment in RE? 

· helping pupils know how they are doing;

· encouraging pupils to make progress;

· helping teachers plan to meet pupils’ learning needs, eg in matching tasks to pupils’ abilities;

· ensuring standards are maintained in RE, so that by the end of KS1 the vast majority of pupils will have attained level 2, by the end of KS2, the vast majority of pupils will have attained level 4 and by the end of KS3, the vast majority of pupils will be working between levels 5 and 6; 

· raising standards in RE, by ensuring that pupils of all abilities are challenged to do as well as they possibly can;

· improving pupils’ learning experiences;

· supporting the school’s overall strategy in providing a broad and balanced picture of individual pupils’ educational progress.

1.3 How do you do Assessment in RE?



Assessment may be done with whole class(es), smaller groups or individual pupils:

a) as an integral, ongoing and informal part of teaching, through, for example:

· conversations with pupils about what they know and can do;

· questions differentiated to provide opportunities for pupils of differing abilities to demonstrate their knowledge and understanding;

· gathering information from pupils’ self and peer assessment activities.


b) as a formal, planned activity, through, for example:

· an initial assessment of what pupils already know and can do, eg through a mind-map;

· differentiated tasks linked to the ‘levels’ in the syllabus (see Section 3 of this document);

· summative tests;

· pupil interviews.
1.4 How do you make Assessment in RE manageable?

· conduct interviews with a sample of pupils representing different ability levels to assess their learning over a longer period of time;

· ensure that learning objectives are clear in advance of each assessment activity, so that pupils responses can be easily related to those objectives;

· be very focused on what it is you are assessing, eg by limiting the number of objectives to be assessed;

· be flexible about classroom organisation so the majority of the class may be working while you assess a small group or individual pupils;

· instead of recording every pupil’s achievement, record only those which failed to meet or which exceeded the expectation;

· be aware that there are a variety of ways in which pupils can demonstrate their skills, knowledge and understanding and teachers can record their achievements – see 1.6 below;

· in any one term it is possible that only one attainment target will be formally assessed, but across a whole year’s programme it is expected that pupils’ progress in both attainment targets will have been assessed.


1.5 When do you do Assessment in RE?

Ongoing assessment is part of every lesson and helps to build a picture of pupils’ abilities and the appropriate challenges that need to be set.

Planned assessment can take place at any time. Schools could consider:

· an initial assessment at the beginning of a unit to establish a baseline;

· a formal assessed task towards the end of the unit to provide information about progress and standards being achieved. This will allow time for pupils to reflect on what they have learnt and for teachers to adjust their planning appropriately; 

· temporary changes to the timetable so that sufficient time is given to a particular RE assessment activity, eg ‘blocking’ time.

1.6 What counts as evidence of attainment in RE?

The examples given in Section 3 of this document provide ideas for the design of activities to test the approximate ‘level’ at which pupils may be said to be working. The pupils’ work which accompanies some of set tasks provide guidance on what counts as a level 2, 4, 6 and so on. Another source of examples of pupils’ attainment in RE can be found on the National Curriculum in Action website at: http://www.ncaction.org.uk/subjects/re/index.htm. 

It should be noted that the giving of ‘levels’ in RE as in other subjects is an artificial tool to help teachers and learners reflect on their achievements and plan further progress. They are not the ‘be all and end all’ of learning! Attainment in  RE is also about the development of positive attitudes such as those listed in AMV. Attitudes of curiosity and fairness, for example, are not necessarily covered in the level statements, but are certainly worthy of encouragement and recognition. Some aspects of ‘attainment’ in RE may remain hidden. It is not the task of the teacher to grade pupils on their level of ‘spirituality’ for example. Teachers can only work with what is communicated, but should be sensitive to the variety of ways in which pupils may communicate their thinking.


Evidence of pupils’ attainment in RE can be gathered from the whole range of learning experiences, for example, writing, art work, oral responses to reflective experiences, hot-seating, ‘diamond nines’, checklist activities, role plays, mind maps, circle-times and debates, surveys, matching activities and so on.


1.7 How do you record pupils’ achievements?
In RE, pupils can show that they are achieving in any of the ways listed above, so more ways have to be found to record their achievements and progress than a simple grade in a mark book based on a piece of writing. 

Methods of recording pupils’ work and progress include: 
· using the sheets in Section 3 of this document to record names of pupils at either end of the achievement spectrum (rather than names of all the pupils who achieve the ‘majority class expectation’);
· using a mark-book with learning objectives listed in the columns;
· providing pupils with self- and peer-assessment sheets;
· making digital records, eg photos of a drama presentation, or a scribed record of key contributions to a discussion. These could be put on the school website;
· making ’floor books’, using flip chart paper, to scribe comments from pupils as they contribute to a discussion or debate. These can then be laminated and displayed;
· making ‘comment books’, as ‘floor books’ above. These can be bound and displayed in the library or resource centre.

It is a good idea to keep portfolios of pupils’ best work – carefully selected by both teacher and pupil and retained as evidence of progress.
1.8 How do you make use of the assessment information?
Activities which are designed to be assessed should provide information about what further experience pupils need and what they need to practice, as well as what they can do already.  Remember that feedback giving guidance on how each pupil can improve, plus time to do so, is of more value than grading or giving marks. 

(cf. Black & Wiliam, op. cit., 1998).


Ofsted’s new Framework for inspection, ‘Inspecting Schools’, 2003, requires inspectors to evaluate and report on the quality of assessment of pupils’ work (p36). In particular, inspectors make judgements about the extent to which teachers:

· assess pupils’ work thoroughly and constructively; and 

· use assessment to inform their planning and target-setting to meet the needs of individual pupils and groups.

Inspectors will also determine the extent to which pupils understand how well they are doing and how they can improve.

Methods of helping pupils to do this include:

· providing feedback on aspects of learning through marking, questioning of individuals and plenary sessions;

· listening and responding to pupils, encouraging and, where appropriate, praising them;

· recognising and handling misconceptions, building on pupils’ responses and steering them towards clearer understanding, for example, by helping them to apply new learning to different situations;

· encouraging pupils to judge the success of their own work and setting targets for improvement;

· regularly sharing information about pupils’ needs and achievements with parents/carers;

· taking full account of the targets set out in individual education plans for pupils with special educational needs.

(cf. the Ofsted Primary Handbook, 2003, p.73)

More formally, assessment information might also be used to:

· plan the next stage of a class’s work, taking account of the mix of ability within the class, and of the need to challenge all pupils to make progress;

· report on pupils’ attainment and progress, using a list of simplified level statements as a bank of comments to guide pupils’ learning.

Following these methods should fulfil the requirements for an Ofsted judgement of ‘very good’ in use of assessment. Assessment may be judged to be ‘excellent’ where pupils are enabled to play a very strong part in making and recognising improvement in their own work (see the Handbook for Inspecting Primary Schools, p.73 and the Handbook for Inspecting Secondary Schools, p.86).

1.9 How do you design your own assessment activities?

The method used to design the activities for assessment contained in this document is as follows:

· select the unit of work from the syllabus to be assessed;

· use the AMV scheme of work to select a suitable point on which to focus the assessment activities;

· spend some quality thinking time (preferably with colleagues) to develop a Key Question;

· complete the ‘context’ section of the form, indicating the relevant learning that has already taken place;

· decide the area of focus for the assessment from the A - F ‘Focus Areas’ for the Unit as indicated in AMV. You could focus on ONE or TWO areas;

· use the ‘objectives for learning and assessment’ (levels) or a list of simplified ‘pupil-speak’ statements to fill in the range of level descriptors. You could focus on just ONE statement for the ‘majority class expectation’, or, as in many of the examples included in Section 3 of this document, THREE different levels;

· design activities to fit the descriptors, bearing in mind your Key Question, particularly for the more able pupils.

SECTION 2
OVERVIEW OF THE STUDY UNITS

Each of the units in the programmes of study focuses on two of the following areas of enquiry (see the revised Agreed Syllabus, 2004):
 
Attainment target 1: Learning about religions

A 
= 
Beliefs about the spiritual dimensions of life;

B 
= 
Religious practices and lifestyles;

C 
= 
Ways of expressing religious beliefs, ideas and feelings

Attainment target 1: Learning from religion and human experience

D 
= 
Human identity, personality and experience;

E 
= 
The world in which we live;

F 
= 
People’s values and commitments;

FOUNDATION STAGE AND KEY STAGE 1

	Unit No.
	Unit Title
	Focus Areas

	1
	Ourselves
	A & D

	2
	Festivals And Celebrations

	B & E

	3
	Special Books

	C & F

	4
	Friends, Family & Community
	B & D

	5
	Milestones In Family Life
	C & E

	6
	Rules And Choices
	A & F

	7
	Special Places

	C & D

	8
	The World Around Us
	A & E

	9
	The Life of Jesus
	B & F


KEY STAGE 2

	Unit No.
	Unit Title
	Focus Areas

	1
	Ourselves
	A & D

	2
	What's It Like To Be A Christian? - 

The Life and Teaching of Jesus

	B & E

	3
	Writings
	C & F

	4
	What's It Like To Be A Christian? - 

Belonging, Belief And Identity
	B & D

	5
	Journeys
	C & E

	6
	Barriers And Bridges
	A & F

	7
	Expressions Of Belief
	C & D

	8
	Questions And Mysteries
	A & E

	9
	Life Stories
	B & F

	10
	What's It Like To Be A Hindu?
	B, D & E

	11
	What's It Like To Be A Muslim?
	B, D & E

	12
	What's It Like To Be A Jew?
	B, D & E


KEY STAGE 3

	Unit No.
	Unit Title
	Focus Areas

	1
	Experience and Belief
	A & D

	2
	Human Beings and the Environment
	B & E

	3
	Where’s the Answer?
	C & F

	4
	Belonging, Belief and Identity
	B & D

	5
	Life’s Journeys
	C & E

	6
	Keeping the Rules
	A & F

	7
	Expressions of Belief
	C & D

	8
	What do People Believe?
	A & E

	9
	What’s to be Done?
	B & F


KEY STAGE 4

At Key Stage 4, pupils follow a GCSE Short Course in Religious Studies, the Somerset Certificate of Religious Education (SCoRE) or a similar recommended programme.
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