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AWARENESS, MYSTERY AND VALUE 2004:

FOREWORD

We are pleased to present this new edition of Awareness, Mystery and Value (AMV), the agreed syllabus for religious education (RE) in Somerset and North Somerset. This replaces the 1998 edition. The programmes of study in this new edition remain in place, as does the structure of the syllabus, and there is additional guidance for schools on the Foundation Stage curriculum, on RE for pupils with learning difficulties, on RE for able pupils and on RE for post-16 students. There are also additional notes on how to ensure that RE is truly a subject for pupils from all religious and cultural backgrounds. Appendices from the old syllabus have not been reproduced; schools should retain these in their AMV binder.
There is one important change for schools to take note of: the reversing of the attainment targets to fit the non-statutory national guidance and framework for RE. This also entails a different order of lettering for the ‘Six Areas of Enquiry’ around which the programmes of study are structured. Thus areas A, B and C become D, E and F, and vice versa. Conforming with the national guidance will make it easier for schools to make direct use of nationally published materials on RE. It is envisaged by the Standing Advisory Council on Religious Education (SACRE) in each authority that schools will change their documentation over the first year to fit the new numbering and lettering. 

Local developments in RE since 1998 have included the publication of schemes of work to fit the agreed syllabus and their appearance on the AMV website
. The website has proved to be a most useful source of guidance for schools on practical activities for the classroom. Additional materials to support the agreed syllabus will continue to be added to the site, including a complete set of examples for assessment in RE from Foundation Stage to Key Stage 3, specific classroom activities designed for the Foundation Stage and sample activities for pupils with learning difficulties, linked to the Performance (‘P’) Scales published by the Qualifications and Curriculum Authority (QCA).
Religion and religious education still have a key role to play in today’s world, perhaps now more than ever. This agreed syllabus aims to inspire pupils and colleagues to engage with the questions and issues that religions have addressed across the ages:
· through the programmes of study, pupils are introduced to the lives and thoughts of those individuals and groups who put their visions of the good life into practice: lives which may yet instruct, enthral and inspire the imagination;


· in following the guidance on learning and assessment, teachers will be able to construct and evaluate lessons which challenge pupils to think a little more deeply about life and to create their own visions in the light of examples from the great religious traditions of the world;


· in the aims, skills and attitudes encouraged by this syllabus, religious education is shown to have a vital role to play within a curriculum which aims to promote the spiritual, moral, cultural, mental and physical development of pupils and of society, as well as preparing pupils for the opportunities, responsibilities and experiences of later life (Education Act, 2002, 78).

Thanks are due to all who contributed to this new edition of the syllabus: the representatives of faith communities, teachers and representatives from the education authorities.
Pauline Clarke


Ian Peddlesden

Chair of Somerset SACRE

Chair of North Somerset SACRE
[Pic: Moon Hill, China]
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HOW TO USE THIS SYLLABUS: 

A GUIDE FOR  RE CO-ORDINATORS AND HEADS OF DEPARTMENT 

Any agreed syllabus can appear to be a rather daunting document at first, but remember this: the statutory requirement for RE is contained within pages 56 to 94, the rest is commentary!

If you are using Awareness, Mystery and Value (AMV) for the first time, the best place to start  is probably with the ‘Areas of Enquiry’ on pages 16 and 17. These two pages describe the two attainment targets and the six areas of enquiry around which this syllabus is organised. It is important to become familiar with these two attainment targets and the six areas of enquiry. They appear all the way though the syllabus and provide a focus for pupils’ learning in the programmes of study. Each of the six areas of enquiry has been given a small symbol, two of which appear next to each study unit. These symbols indicate the area of learning to be emphasised in the unit. They are also the areas that may be assessed during or at the end of the unit. 
Next, take a look at the ‘Objectives for Learning and Assessment’ on pages 45 to 49. You will notice that there are eight statements under each of the areas of enquiry. These are the ‘levels’ against which pupils’ progress in RE is to be evaluated. An explanation of the levels precedes the statements – do read this – it shows how the levels can be used both in planning successful RE and in reporting on pupils’ achievements. A complementary version of the levels, combining the statements under two attainment targets and including an ‘exceptional performance’ statement can be found on pages 95 to 99. 
Now you are ready to look at the relevant programmes of study for your school. These are colour coded at the sides of the pages for ease of reference. Please note that it doesn’t matter in what order you cover the study units. Many schools split units up so that themes are returned to later within a key stage. The important thing is that the ‘learning opportunities’ (in coloured type) are what MUST be provided at some point in the programmes for RE for the Foundation or Key Stage. An overview and explanation of how the study units are set out appear on pages 55 and 56. Examples and ideas for developing the learning opportunities in terms of specific religions and of non-religious human experience appear in the ‘Examples of Work’ sections in the latter part of this document. They are again colour coded to help you find the corresponding units.
The requirements for the coverage of different religions at each stage appear on pages 51 to 53. These pages explain the balance of examples from Christianity and other religions to be provided for pupils’ to consider at each stage. 

Once you have got a feel for the way the syllabus is organised, go back to the beginning of the document to find out about legal requirements, assessment and reporting arrangements, time for RE, the rationale for RE and its main aims, the skills and attitudes to be encouraged, how best to provide RE for the different needs of pupils, and recommended teaching methods. That’s it! You are now ready to put the syllabus into practice! This is where the local Standing Advisory Council on Religious Education (SACRE) offers further help. Schemes of work, assessment materials and further guidance is published on the AMV website for your local education authority. Please ask your LEA SACRE clerk for information about the website.
A guide to planning a scheme of work for one year is included in this syllabus on pages 100-101.
If you are already familiar with AMV, the best place to start is with the Foreword from the Chairs of SACRE. This explains what is new about this revised edition of the syllabus and provides a clear statement of the continuing importance of religious education for today.  
However experienced you are in using AMV, it is worth reminding yourself of the key points above and taking note of new advice. Schemes of work will need some alteration to match the new order of attainment targets and areas of enquiry, for example. Now might be the time to organise some staff or governor training in RE, to refresh some of your school’s RE resources and to develop some new activities to enhance pupils’ enjoyment of and interest in the subject.
THE LEGAL REQUIREMENT
The Education Act 1996 (as confirmed and updated by the Education Act 2002 and the School Standards and Framework Act 1998) requires that

1. religious education should be provided for all pupils in full-time education except for those withdrawn at the request of their parents (s352.1a). This will include children in reception classes, post-16 students in Local Education Authority and Voluntary Controlled schools and pupils with special educational needs;


2. religious education in community and foundation and voluntary controlled schools should be taught in accordance with an agreed syllabus (s376-377);


3. as part of the curriculum, religious education should play its part in promoting the ‘spiritual, moral, cultural, mental and physical development of pupils’ (s351.1a);


4. an agreed syllabus should ‘reflect the fact that the religious traditions in Great Britain are in the main Christian, while taking account of the teachings and practices of the other principal religions represented in Great Britain’ (375.3). NB This is not the same as the order for acts of collective worship to be ‘wholly or mainly of a broadly Christian character’.


At voluntary controlled schools with a religious character, parents of any pupils at the school may request that they receive religious education in accordance with provisions of the trust deed relating to the school, and at voluntary aided schools with a religious character, parents of any pupils at the school may request that they receive religious education in accordance with the locally agreed syllabus. (School Standards and Framework Act 1998, Schedule 19. 3,4) Further advice on the application of these provisions may be sought from the local Standing Advisory Council on Religious Education (SACRE).
DFE Circular 1/94*, paragraph 32 states that an agreed syllabus ‘must not be designed to convert pupils, or to urge a particular religion or religious belief on pupils’ (see also Education Act 1944 (s26.2) and the Education Act 1996 (s376.2)).

Recording Attainment

Schools are required to record and report on pupils’ attainment in religious education at all Key Stages. Reporting in religious education should be in line with the school’s policy for reporting the national curriculum subjects. In community, foundation and voluntary controlled schools, it should take account of the requirements of the locally agreed syllabus (see the Education [Individual Pupils’ Achievements] [Information] Regulations 1992). This Agreed Syllabus includes statements of attainment in eight levels, with statements for exceptional attainment and post-16 performance in line with expectations in similar national curriculum subjects.

Guidance on Assessment for Learning
Somerset and North Somerset SACREs have sponsored a project to provide guidance on and examples of assessment for learning in religious education. The materials are available for schools on the Awareness, Mystery and Value (AMV) websites.


TIME FOR RELIGIOUS EDUCATION
The 2002 Education Act identifies a basic curriculum consisting of the National Curriculum and religious education. DFE Circular 1/94 states that religious education has ‘equal standing in relation to core and other foundation subjects within the school’s curriculum’.

DFE Circular 1/94 reminds agreed syllabus conferences to take note of the assumptions made in Sir Ron Dearing’s final report on the National Curriculum and its assessment on the time to be allotted to RE at Key Stages 1-4; assumptions which are reflected in the SCAA Model Syllabus instructions; namely that the following minimum hours should be devoted to religious education:

· Key Stage 1: 36 hours per year;


· Key Stage 2: 45 hours per year;


· Key Stage 3: 45 hours per year;


· Key Stage 4: 40 hours per year;

At least this amount of time is needed to meet the requirements of this syllabus.

For post-16 students in full-time education at county and voluntary controlled schools, the following minimum amount of time is needed:

· for Year 12 students on two-year courses:



15 hours per year;


· for students on one-year courses and for those in Year 13:

10 hours per year.

[Pic – Theravada Buddhist Monk, Thailand]
THE AIMS OF RELIGIOUS EDUCATION
The following aims of religious education reflect a broad consensus about the subject’s rationale and purpose. Religious education should help pupils to



acquire and develop knowledge and understanding of Christianity and the other principal religions represented in Great Britain;



develop an understanding of the influence of beliefs, values and traditions on individuals, communities, societies and culture;



develop the ability to make reasoned and informed judgements about religious and moral issues, with reference to the teachings of the principal religions represented in Great Britain;



enhance their spiritual, moral, cultural and social development by:

· developing awareness of the fundamental questions of life raised by human experiences, and of how religious teachings can relate to them


· responding to such questions with reference to the teachings and practices of religions, and to their own understanding and experience


· reflecting on their own beliefs, values and experiences in the light of their study;



develop a positive attitude towards other people, respecting their right to hold different beliefs from their own, and towards living in a society of diverse religions.

ATTAINMENT TARGETS
Awareness, Mystery and Value is based on two attainment targets. 

1  Learning about Religions
This includes the ability to:

A identify, name, describe and give accounts in order to build a coherent picture of religious beliefs about the spiritual dimensions of life;


B explain similarities and differences between, and within, religious practices/lifestyles;


C explain the meaning of religious language, story and symbolism. 
2  Learning from Religion and Human Experience
This includes the ability to:
D reflect on aspects of human nature, identity, personality and experience especially in the light of one’s own beliefs and experience;


E identify and respond to questions about the nature and purpose of life on earth;


F give an informed and considered response to religious and moral issues.

AREAS OF ENQUIRY IN RELIGIOUS EDUCATION

At each Key Stage, except under the conditions laid out for Key Stage 4 and for post-16 religious education, pupils should have opportunities for learning across six Areas of Enquiry as described on the next two pages.

These six areas broadly describe those aspects of life and belief about which all religions have something to say. They are based on an analysis of ideas in all the major religious traditions represented in Britain and many other religions besides. They enable an open and philosophical approach to the religious traditions that do justice to the religions themselves, while taking account of pupils’ own spiritual, moral, cultural and social development.

To help teachers plan a well balanced RE curriculum, each unit of study focuses on two of the six Areas of Enquiry; one from Attainment Target 1 and one from Attainment Target 2. At each Key Stage, all combinations of AT1 areas and AT2 areas are covered through the focus given in the study units. Pupils’ work need not be completely restricted to these focus areas, but the areas should provide the emphasis for planning and assessment.

[Pic – Community Textile, St Mungo’s Museum, Glasgow]
THE SIX AREAS OF ENQUIRY
ATTAINMENT TARGET 1:

LEARNING ABOUT RELIGIONS

A EXPLORING BELIEFS ABOUT SPIRITUAL DIMENSIONS OF LIFE (METAPHYSICS) [image: image1.jpg]



This area of enquiry relates to specific religious ideas of the ultimate or the divine. Aspects for investigation may include concepts of God, gods, enlightenment, truth, soul and life after death. How do religions understand and develop these beliefs within their traditions?

B EXPLORING RELIGIOUS PRACTICES/LIFESTYLES (PHENOMENOLOGY) [image: image2.jpg]



This area of enquiry relates to specific religious practices and ways of life. Aspects for investigation may include worship, prayer, meditation, celebration and pilgrimage, as well as the religious artefacts, holy times and festivals associated with them. How do religious believers keep in touch with their faith?

C EXPLORING WAYS OF EXPRESSING RELIGIOUS BELIEFS/IDEAS AND FEELINGS (LANGUAGE) [image: image3.jpg]



This area of enquiry relates to the many different ways in which prophets, artists, poets, writers, architects, theologians, composers, performers and story-tellers have attempted to express their faith. Aspects for investigation may include religious music, pictures, symbols, metaphors, poetry, parables, stories, myths, jokes, sculpture, carving, dance, drama, buildings, creeds, prayers, ritual writing, rituals, calligraphy, attitudes, behaviour and lifestyles. How do religious believers communicate their faith to others?
ATTAINMENT TARGET 2:
LEARNING FROM RELIGION AND HUMAN EXPERIENCE 

D EXPLORING HUMAN IDENTITY, PERSONALITY AND EXPERIENCE (PSYCHOLOGY) [image: image4.jpg]



This area of enquiry relates to religious and non-religious aspects of identity, personality and experience. Aspects for investigation may include: feelings, preferences, relationships, experiences. What do religions say about human nature?

E EXPLORING THE WORLD IN WHICH WE LIVE (ONTOLOGY) [image: image5.jpg]



This area of enquiry relates to the ups and downs of life’s journey. Aspects for investigation may include: religious and non-religious views about life’s wonders and sadnesses, its triumphs and tribulations, and on the place and role of human beings within the natural world. How do religions tackle the big questions of life?

F EXPLORING PEOPLE’S VALUES AND COMMITMENTS (ETHICS) [image: image6.jpg]



This area of enquiry relates to moral issues in today’s world. Aspects for investigation may include: religious and non-religious influences on values, commitments, laws, attitudes, behaviour, and moral guidelines, and study of the sources of moral authority which might guide decision making. How do religions hope to guide believers into the best possible use of life?
SKILLS IN RELIGIOUS EDUCATION

The following skills are central to religious education, and should be reflected in learning opportunities:

a) Investigation - this includes:


asking relevant questions;


knowing how to use a variety of sources in order to gather information;


knowing what may count as good evidence in understanding religion(s).

b) Interpretation - this includes:


the ability to draw meaning from artefacts, works of art, poetry and symbolism;


the ability to interpret religious language;


the ability to suggest meanings of religious texts.

c) Reflection - this includes:


the ability to reflect on feelings, experience, attitudes, beliefs, values, relationships, practices and ultimate questions.

d) Empathy - this includes:


developing the power of imagination to identify feelings such as love, wonder, forgiveness and sorrow;


the ability to consider the thoughts, feelings, experiences, attitudes, beliefs and values of others;


the ability to see the world through the eyes of others, and to see issues from their point of view.

e) Evaluation - this includes:


the ability to debate issues of religious significance with reference to evidence, argument, opinion and statements of faith;


weighing the respective claims of self-interest, consideration for others, religious teaching and individual conscience.

f) Analysis - this includes:


distinguishing between opinion, belief and fact;


recognizing bias, caricature, prejudice and stereotyping;


distinguishing between the features of different religions.

g) Synthesis - this includes:


linking significant features of religion(s) together in a coherent pattern;


connecting different aspects of life into a meaningful whole.

h) Application - this includes:


making links between religion and individual, community, national and international life;


identifying key religious values and their links with secular values.

i) Expression - this includes:


the ability to articulate ideas, beliefs and values;


the ability to respond to religious ideas, beliefs and questions through a variety of media.

j) Self-understanding - this includes:


the ability to draw meaning from significant experiences in their own and others' lives and from religious questions and answers.

ATTITUDES IN RELIGIOUS EDUCATION
Attitudes such as respect, care and concern should be promoted through all areas of school life. In this way religious education contributes to the whole school ethos. 

There are some attitudes that are fundamental to religious education in that they are prerequisites for entering fully into the study of religions, and learning from that experience. The following should be included:

Curiosity - this includes:


being willing to explore religious ideas through reflection, empathy and imagination;


being willing to look beyond surface impressions;


looking for answers and seeking after truth;


searching for meanings in life;


being willing to consider the personal relevance of religious questions.

Fairness - this includes:


listening carefully to the views of others;


being prepared to acknowledge bias in one’s own views;


being prepared to consider evidence and argument;


making reasoned judgements about what is worthy of respect and what is not.

Respect - this includes:


recognizing the needs and concerns of others;


avoiding ridicule;


recognizing the rights of others to hold their own views;


appreciating that people’s religious beliefs are often deeply felt;


developing a balanced sense of self-worth and value.

RELIGIOUS EDUCATION WITHIN THE FOUNDATION STAGE 

The Legal Situation

In May 2000, the Qualifications and Curriculum Authority (QCA) produced ‘Curriculum Guidance for the Foundation Stage’. This document provides guidance for practitioners in the planning and teaching of an appropriate curriculum for children aged three to the end of reception year, age five. 

Religious education is compulsory for all registered pupils in full-time education (except for those withdrawn at parental request). This includes children of four or five years old in reception or mixed reception classes but excludes children in designated nursery classes or nursery schools.

Children in reception classes, MUST receive religious education in accordance with the requirements of the appropriate syllabus, regardless of whether or not it is the term in which they will reach their fifth birthday. The appropriate syllabus for community and voluntary controlled (VC) schools is the locally agreed syllabus (‘Awareness Mystery and Value’). Voluntary aided (VA) schools should follow the syllabus required by their trust deed. For Church of England VA schools within the Diocese of Bath & Wells this is an amended version of ‘Awareness Mystery and Value’.

Aims of RE

The aim of RE in the foundation stage is essentially the same as that in other stages of a child’s education, namely, ‘to learn about and learn from religious and spiritual insights, beliefs and practices.’ During the foundation stage children begin to explore the world of religion in terms, for example, of special people, books, times, places and objects, and visiting places of worship. Children listen to and talk about stories. They are introduced to specialist words and use their senses in exploring religious beliefs, practices and forms of expression. They reflect upon their own feelings and experiences. They use their imagination and curiosity to develop their appreciation and wonder of the world in which they live.

The ‘six areas of enquiry’ listed on pages 16 and 17 of the agreed syllabus provide a focus for the beginnings of children’s learning in RE. 

The six areas may be seen, at the foundation stage, as helping children to think about:
A beliefs, including religious beliefs;

B the things people, including religious people, say and do;

C ways of expressing ideas, including examples of religious expression.

D their experiences and their identity;

E the wonders and mysteries of life;

F helpfulness and selfishness;

Not all of these six areas require coverage in reception classes, though it is possible to touch on them all through careful selection of learning opportunities from the ‘Awareness Mystery and Value’ (AMV) programmes of study. 

Effective learning and teaching in religious education  

Pupils in the foundation stage come from a variety of backgrounds. Some will come from overtly religious homes, Christian or non-Christian; some will have occasional experience of religion; others none at all. It is important that teachers take this variety of experience into account when devising schemes of work.

The QCA’s guidance on effective learning and teaching in the ‘Curriculum Guidance for the Foundation Stage’ (pp20-24) also applies to religious education. 

For example, effective learning in RE involves children: 

· learning through movement and all their senses;

· making links in their learning;

· learning through creative and imaginative play activities.

For example, effective teaching in RE requires: 

· working in partnership with parents and carers;

· planned experiences and activities that are challenging but 
achievable;

· using rich language, conversation and questioning to help children 
develop their vocabulary and thinking;

· direct teaching of skills and knowledge;


· identifying the next steps in children’s learning to plan how to help 
children make progress;

· using assessment to evaluate the quality of provision and 
practitioners’ training needs.

Implementing the requirements of ‘Awareness Mystery and Value’ (AMV)
Schools should plan to develop religious education activities that link the two attainment targets. Good RE involves a focus on learning about religions (AT1) as well as from religion (AT2). This balance helps children to develop their knowledge and understanding of the world as well as developing personally, socially and emotionally. (See ‘Curriculum Guidance for the Foundation Stage’, page 5.) Addressing the TWO attainment targets enables practitioners to provide a coherent approach to religious education, which considers ‘why?’ as well as ‘what?’ type questions in relation to religious belief and practice.

It is possible for schools to allocate the AMV units across the foundation stage and key stage 1. Schools should consider which of the nine units are most appropriate for their foundation stage children. Some schools might cover three complete units in the reception year. Others might choose to cover six units in the reception year, but more briefly, and revisit them with additional material and examples in years 1 or 2. In each approach it will be important to cover all the learning opportunity statements (these are in coloured type in AMV) within each unit, so that the integrity of each unit is maintained. 

Linking ‘Awareness Mystery and Value’ with the early learning goals (ELGs)

Somerset and North Somerset Standing Advisory Councils on Religious Education (SACREs) have produced further practical guidance for teaching RE in the Foundation Stage. This will be sent to schools and published on the AMV website.

The guidance takes the form of nine planning documents which link the broad requirements outlined in the ‘Curriculum Guidance for the Foundation Stage’ with the requirements of AMV. For each of the nine AMV units of study for key stage 1 and the reception year, guidance is given in terms of:
· what you may observe reception age children doing and/or saying 
when engaged with the specific RE Learning Opportunities;

· what the role of the teacher/practitioner may be to ensure learning;

· which Early Learning Goals will be contributed to;

· which aspects of the foundation scale profile are linked to the 
learning outcomes.

This model makes obvious reference to the structure of the ‘Curriculum Guidance for the Foundation Stage’ and provides an indication of children’s involvement in active learning in religious education. Teachers have a responsibility to provide stimulating, challenging, relevant and reflective activities that meet the requirements of both the AMV programme of study and the aims of the Foundation Stage curriculum. The guidance materials are written to provide general guidance and offer examples of outcomes and activities. Teachers are of course free to choose activities that respond to the particular requirements of their pupils, curriculum and school. 
INCLUSION: PROVIDING EFFECTIVE LEARNING OPPORTUNITIES FOR ALL PUPILS
This agreed syllabus is the starting point for planning religious education that meets the specific needs of individuals and groups of pupils. The following pages outline how teachers can modify, as necessary, the agreed syllabus programmes of study to provide all pupils with relevant and appropriately challenging work at each stage. 

1.   Religious Education and Special Educational Needs

Requirements

All maintained schools must provide religious education, or for pupils to be wholly or partly excused from receiving such education in accordance with the request of the pupil’s parent (Education Act, 2002, 80 (1) (a) and in accordance with the provisions of Schedule 19 to the School Standards and Framework Act 1998 (c. 31)). It is therefore part of each pupil’s curriculum entitlement to have provided appropriate opportunities to make progress in religious education, as an important subject in its own right, and which makes an important, although not exclusive contribution to pupils’ spiritual, moral, social and cultural development (Education Act, 2002, 78).
In special schools the requirement to provide religious education is varied by section 71(7) of the School Standards and Framework Act 1998 which states that, ‘so far as practicable, every pupil attending a community or foundation special school - 


(a) receives religious education and attends religious worship, 

or

(b) is withdrawn from receiving such education or from attendance 

at such worship in accordance with the wishes of his parent.’

All teachers are teachers of children with special educational needs. In religious education, as with other subjects of the curriculum, teachers are engaged in a continuous cycle of planning, teaching and assessing which takes account of the wide range of abilities, aptitudes and interests of children. Assessment against the level descriptions for subjects of the National Curriculum and RE (see pages 45-50 of this Agreed Syllabus) will enable the school to consider the individual child’s attainment and progress against the expected levels for the majority of their peers. Those children whose overall attainment falls outside the expected range may have special educational needs (see the Special Educational Needs Code of Practice, 2001, DfES, p44).

The Special Educational Needs Code of Practice recommends that when undertaking assessment of pupils’ attainment and progress, ‘It should be recognised that some difficulties in learning may be caused or exacerbated by the school’s learning environment or adult/child relationships. This means looking carefully at such matters as classroom organisation, teaching materials, teaching style and differentiation in order to decide how these can be developed so that the child is enabled to learn effectively’ (2001, p44). This applies to religious education as to other subjects of the curriculum. 

Interpretation

Schools adopting Awareness, Mystery and Value should secure the curriculum entitlement for religious education for all pupils, including those pupils with a special educational need.

The special educational need may be connected with cognition and learning difficulties, physical and sensory difficulties, behavioural, emotional and social difficulties or difficulties with communication and interaction. The majority of pupils with statements are now in mainstream schools and all pupils in special schools have statements or are in the process of statutory assessment.

For mainstream schools following this syllabus the requirement to provide religious education for all pupils, including those with a special educational need, has been made clear. All schools are reminded of the recommendations of the Final Dearing Report (1993) on minimum curriculum time for religious education (see above, page 12). No exception is made within this recommendation for pupils with a special educational need.

A fundamental principle of the SEN Code of Practice is that, ‘children with special educational needs should be offered full access to a broad, balanced and relevant education’ (ibid. p7). This necessarily includes the National Curriculum and religious education, and pupils in the Foundation Stage. Each pupil with a special educational need should have described in his/her individual education plan any provision to be made which is ‘additional to or different from the differentiated curriculum plan that is in place as part of normal provision’ (ibid. p37). Schools should ensure that the differentiated curriculum plan includes religious education and relates to the requirements of this agreed syllabus. Provision for RE will therefore only be included in a pupil’s individual education plan where it is additional to or different from the curriculum plan for RE.  

Examples of appropriate strategies for RE are provided in the following pages and in the additional material for pupils with learning difficulties accompanying the Scheme of Work for AMV and published on the AMV websites.
The National Curriculum Inclusion Statement (‘Inclusion: providing effective learning opportunities for all children’, QCA/99/458) emphasises the importance of providing effective learning opportunities for all pupils and offers three key principles for inclusion:

· setting suitable learning challenges;

· responding to pupils’ diverse needs;

· overcoming potential barriers to learning and assessment for 
individuals and groups of pupils.

This applies to RE as to other subjects of the national curriculum. The key to success, according to the Code of Practice, ‘lies in the teacher’s knowledge of each child’s skills and abilities and the teacher’s ability to match this knowledge to finding ways of providing appropriate access to the curriculum for every child’ (op. cit. p51).

In RE, teachers should use the appropriate Agreed Syllabus programmes of study to teach knowledge, understanding and skills using a variety of methods that are appropriate to the abilities of individual pupils. For some pupils it will be necessary to choose work from earlier key stages so that they are able to progress and demonstrate attainment. 

For special schools the requirements to provide religious education ‘as far as practicable’ needs some clarification and direction. DFE circular 3/94 provides some advice: ‘It is for the school to decide what is practicable but, in general terms, the Secretary of State would expect the question of practicability to relate to the special educational needs of the pupils and not to problems of staffing or premises.’

Planning, teaching and assessing religious education for pupils with learning difficulties
The Qualifications and Curriculum Authority (QCA) publication, ‘Planning, teaching and assessing the curriculum for pupils with learning difficulties: Religious Education’, 2001, ref. QCA/01/750, contains guidance on planning appropriate learning opportunities relevant to RE, including for pupils ‘who are unlikely to achieve above level 2 at key stage 4’ and pupils who ‘may be working at age-related expectations in some subjects but are well below this in others’ (p2).

The document also indicates the importance of RE to pupils with learning difficulties, noting, for example, that ‘RE offers pupils opportunities to:

· develop their self-confidence and awareness;

· understand the world they live in as individuals and as members of 
groups;

· develop positive attitudes towards others, respecting their beliefs 
and experience; and

· deal with issues that form the basis for personal choices and 
behaviour’ (p6). 
Such opportunities can be provided to support pupils’ learning about religions and learning from religion. In particular, the document recommends that staff can make RE more accessible for all pupils by focusing on the senses:

· ‘using sensory materials and resources through sight, touch, sound, 
taste, or smell, for example, music, tactile artefacts, plants in a 
sensory garden;

· giving pupils first-hand experiences, for example, visitors to school, 
visits to religious buildings, involvement in festivals;

· organising a range of activities to give person experiences, for 
example, dance, drama, visits to a range of environments;

· helping pupils to understand and appreciate their world and its 
diversity’ (p8).

As with all subjects of the curriculum, access to RE can be improved where staff use a range of resources and specialist aids and equipment where appropriate, adapting tasks or environments to allow space, time and freedom for pupils to develop skills for themselves.

The full QCA document, which includes the ‘Performance Descriptions for pupils with learning difficulties’ (‘P’ scales), is available on the following website: http://www.nc.uk.net/ld/RE_content.html.  

Qualifications at Key Stage 4

Accredited courses that may be considered appropriate for pupils with a special educational need include:

· The Somerset Certificate of Religious Education (SCoRE)
;

· GCSE in Religious Studies;

· GCSE Short Course in Religious Studies;

· Entry Level Certificate in Religious Studies;

· Award Scheme of the Development and Accreditation Network (ASDAN - Youth Award - Belief and Values Unit);

· Accreditation for Life and Living Skills (ALL) certificate for pupils who have severe or profound and multiple learning difficulties.

Teachers should ensure in ALL cases that the Key Stage 4 requirements in this syllabus are being met (see page 53).


Guidance on appropriate teaching for different kinds of learning difficulty
The developmental approach of Awareness, Mystery and Value should provide a broad, balanced and relevant religious education curriculum for all pupils, including those with a special educational need. SACRE understands that teachers will wish to create appropriate experiences by differentiating learning tasks, teaching materials and outcomes and by considering issues of access.

By following the arrangement of study units in Key Stages, opportunities for age appropriate work are created. The recommendations of the Dearing Final Report provide schools and teachers with the scope to deliver an age appropriate curriculum while making assessment of attainment at earlier levels. Thus, teachers can follow the Key Stage study units in Awareness, Mystery and Value while relating attainment to the earlier learning and assessment objectives provided (see pages 44-50).
Further support for pupils with learning difficulties is now being provided by the LEA SACREs in the form of sample activities for pupils with learning difficulties linked to the Awareness Mystery and Value (AMV) scheme of work. These have been made available on the LEA AMV websites
.  

Although it is important to consider every pupil’s needs in their own right, the following general strategies are recommended in relation to certain types of difficulty:

For pupils with cognition and learning difficulties the learning opportunities in the AMV programmes of study may be covered in less depth and may need revisiting to reinforce learning.
For pupils with physical or sensory difficulties maximum access to the RE programmes of study should be provided through alternative activities as listed in the more specific guidance below or in the sample activities for pupils with learning difficulties on the LEA AMV websites. 

For pupils with behaviour, emotional and social difficulties SACRE recommends that differentiated activities be provided which make connections with pupils’ own concerns and interests. This may best be done by focusing first on the ‘Examples of Links with Human Experience’ in the ‘Examples of Work at Each Key Stage’ section of the agreed syllabus. 

For some pupils with very severe or profound communication and interaction difficulties planning for and assessing progress in religious education may present particular challenges. The Dearing Final Report recognised that generally these pupils do make significant progress in their own terms, but nationally prescribed assessment levels are often too wide to chart progress satisfactorily. SACRE recognises the difficulty this presents some teachers, and that is why sample activities for pupils with severe learning difficulties have been produced and made available on the LEA AMV websites. Although the samples do not provide comprehensive coverage of the study units, it is hoped that teachers will be able to use the samples as models for developing their own ideas.

The wide range of special educational need is only superficially covered in the descriptors: ‘cognition and learning, physical and sensory, behaviour, emotional and social, communication and interaction’, and cannot capture the range of complexity, degree or individuality of each child’s needs. It is beyond the scope of the advice that can be offered here to examine such a range in detail, but guidance may be obtained from Somerset and North Somerset LEA Advisers in Religious Education and Special Educational Needs / Inclusion. In Somerset, there are Special Needs Learning Support Centres in Bridgwater, Frome, Street and Yeovil. In North Somerset, further information and support is available via the website: 
www.n-somerset.gov.uk/learning/ > inclusion & sen.

Responding to pupils’ needs when teaching religious education

Religious Education is a subject which lends itself to many avenues of exploration, methods of teaching and styles of learning. The individual pupil’s response to the two attainment targets in the agreed syllabus will depend in part on how ideas are experienced. Teachers of children with learning difficulties will be looking in particular at pupils’ ability to retain such experiences and the degree to which pupils can offer a response and / or explanation of such experiences. All work, including homework, should be differentiated to take account of these abilities.

Teachers can, through Annual Review and in more detailed planning, adapt the school’s scheme of work to produce targets that match the individual needs of pupils. 

The principles of good teaching apply equally to all pupils. It is important that teachers consider pupils as individuals rather than in terms of any ‘label’ that may result from a particular need or learning difficulty. Nevertheless, it is necessary to identify pupils’ specific learning difficulties in order that teachers may employ an appropriate range of learning support strategies.

The following strategies are recommended for supporting individual pupils’ learning in religious education in relation to specific learning difficulties, though, of course, individual pupils’ difficulties may range across two or more of these categories:

a) Cognition and learning difficulties
· Present information visually where possible using diagrams, pictures, video and film.

· Break work down into small chunks, reinforced with visual clues, followed by checking for understanding.

· Provide opportunities to reinforce learning.

· Use role-play, drama or ‘freeze frame’ activities. 

· Use real objects / artefacts and ask pupils to match with the right label.

· Help pupils to use a CD-ROM in small groups.

· Use peer support to help pupils understand complex text.

· Provide a variety of ways of recording work such as video, audio-cassette, diagrams, sequencing exercises, charts or paintings.

· Use writing frames and mind maps to support written work.

· Provide access to a laptop to complete all free written work.

· Produce individual ‘survival pack’ for topic being studied.

b) Physical and sensory impairments

i) Visual

· Ensure that written materials, worksheets, religious texts and pictures are of sufficient size and clarity. Be aware of the minimum print size required for individual pupils.

· Use the Widget Software ‘Writing with symbols.’

· Seat appropriately to ensure that the pupil can see clearly and avoid light glare.

· Produce worksheets on suitable colour according to pupils’ needs.

· Use bold colour pens when writing on white boards.

· Make use of tactile and audio materials, e.g., artefacts, religious music.

· Produce individual materials, especially if using whiteboard or OHP.

· When using video programmes with text produce a transcript for the individual pupil.

· Encourage oral participation, especially useful when discussing moral issues.

· Encourage use of magnifying word processor to complete all free written work.

· Provide large electric magnifier for use in the classroom.

ii) Hearing

· Seat appropriately to ensure that the pupil can hear accurately.

· Explore possibility of using microphone but remember not to use raised voice.

· Provide transcript of video programmes being used.

· Produce key vocabulary lists for pupil.

· Provide the pupil with a variety of ways to express understanding.

· Use peer support when on school visits. 

· Present information visually to assist with the learning.

iii) Physical

· Provide a suitable, safe environment.

· Ensure easy access to the learning environment.

· When organising a visit to, e.g., church, synagogue, check accessibility.

· Adapt materials for creative work, e.g. spring loaded scissors, jumbo pencils.

· Provide alternative ways of recording information, e.g., audio tape.

· Encourage use of computers, if appropriate.
c)   Difficulties with communication and interaction
· Use movement, mime, dance to develop and express a theme, e.g., using the natural environment to illustrate a religious theme such as the conflict between good and evil or creation.

· Use games or creative tasks to enable pupils to show understanding.

· Encourage pupils to draw religious artefacts or symbols or create their own symbols or pictures.

· Use the Widget Software ‘Writing with symbols.’

· Use the signs, symbols and photos etc contained in the ‘Somerset Total Communication’ (STC) programme (details available from speech therapy advisers at Resources For Learning, Parkway, Bridgwater, TA6 4RL, or email stc@somerset.gov.uk). 

· Encourage pupils to make/cook food to celebrate a religious festival.

· Use music, candles, pictures, video, to support guided reflection.

d) Autism

· Ensure repetition and routine.

· Use Picture Exchange Communication System (PECs).

· Ensure materials and tasks are visually clear.

· Use the Widget Software ‘Writing with symbols.’

· Prepare carefully for new situations. e.g. visit to a place of religion
.

· Provide a quiet, reflective environment.

· Be aware of individual needs and cultivate their strengths and interests.

· Produce structured tasks as abstract tasks can increase anxiety.

· Use the signs, symbols and photos etc contained in the ‘Somerset Total Communication’ (STC) programme (details available as above). 

· Allow for one to one activities rather than group activities.

· Use computers to record information.

· Make use of advice published by ‘Division TEACCH’ – an organisation concerned with the ‘Treatment and Education of Autistic and related Communication handicapped Children’
. 
e) Behaviour, emotional and social difficulties

i) Low self-esteem
· Raise self-esteem through helping pupils to become more aware of their own beliefs and values.

· Use pupils’ interests to encourage participation in activities.

· Provide opportunities for small group discussion and relaying views into whole class discussion.

· Encourage maximum participation through, e.g., role-play, art, music, reflection exercises.

· Use visualisation techniques to encourage feelings of self-worth and self-acceptance.

· Offer meaningful praise, reassurance and encouragement as often as possible to encourage self-esteem. 

· Allow time for pupils to engage with learning and gradually increase the range of activities and demands.
ii) Challenging behaviour

· Create a positive atmosphere.

· Select tasks and materials sensitively to avoid unnecessary stress for pupils.

· Encourage an awareness of self and others.

· Establish a set of rules amongst the group establishing positive examples rather than negatives.

· Use exercises which encourage empathy with others’ situations.

· Focus discussions away from the individual by using, e.g., video, drama, role-play, ‘third person’ viewpoint activities.

· Explore values and beliefs that impact on people’s responses to each other.

· Where appropriate, use ‘time out’ techniques which could involve moving about, e.g., take a book to a shelf, etc.
iii)  Disaffected

· Encourage involvement in pupils’ own learning, through, e.g., self-assessment activities.

· Use pupil feedback from small group activities to help in planning future lessons and activities.

· Use pupils’ own interests and link them to specific RE topics, e.g., the issue of sufficient facilities for young people could be planned into units on ‘friends, belonging and the community’.

· Actively involve pupils in discussions by focusing on the issues that matter to them, e.g., rules, bullying, fairness, treatment of animals, etc.

· Concentrate on the positive aspects of RE via role-play, creative activities and use of ICT.

· Encourage the learning of useful skills that will benefit them in the world outside the classroom, such as being able to identify, interpret and show respect for different religious symbols, beliefs and other forms of expression.

· Use ‘buddies’ to help them process information and respond positively to their learning.

· Encourage an awareness of self and others within society, e.g., by exploring what it means to be part of a group and how to share with each other.

· Offer meaningful praise, reassurance and encouragement as often as possible to encourage self-esteem. 

· Provide alternative methods of recording responses, e.g., inviting pupils to produce their own video programme, art, drama, rap, etc.

· Provide opportunities for cross curricular activities linking with favourite areas, e.g., drama, music, art, ICT, etc.
[Pic – St John the Baptist’s Church, North Cheriton]
2.  Religious Education for ‘gifted and talented’ pupils
The Qualifications and Curriculum Authority (QCA) has produced guidance on the identification of pupils who may be ‘gifted’ in religious education. See www.nc.uk.net/gt/re/index.htm for details and further examples. 

According to the QCA guidance, ‘pupils who are gifted in RE are likely to:

· show high levels of insight into, and discernment beyond, the 
obvious and ordinary;

· make sense of, and draw meaning from, religious symbols, 
metaphors, texts and practices;

· be sensitive to, or aware of, the numinous or the mystery of life, and 
have a feeling for how these are explored and expressed;

· understand, apply and transfer ideas and concepts across topics in 
RE and into other religious and cultural contexts.

‘In more general terms, they may also:

· have highly-developed skills of comprehension, analysis and 
research;

· show quickness of understanding and depth of thought.

‘The identification of pupils who are gifted in RE should be approached on the basis of distinct RE ability, skills, competencies and insights. The teacher's professional judgement is crucial. RE teachers who know their pupils and their work, and bring professional talent, expertise and awareness to the subject, are best placed to identify gifted pupils. However, especially if not RE specialists themselves, they will probably find it helpful to talk to other teachers.
‘Giftedness in RE is not the same as being religiously gifted. Teachers may find it helpful to consider how being gifted in RE compares with being gifted in sport, music, mathematics or poetry.’

It is also worth encouraging parents to support their child’s interest at home, for example, by consulting the resources available at www.parentcentre.gov.uk. 
Somerset has produced a ‘Framework for writing a school policy for the gifted and talented’ (December 2003). This is available to Somerset schools at: www.six.somerset.gov.uk/ > Teaching and Learning > Curriculum & Standards > Equalities and Diversity > Gifted and Talented. North Somerset has also produced guidance. This can be accessed at www.n-somerset.gov.uk/learning > inclusion & sen > gifted and talented.  Both LEAs include the advice that schools should provide additional opportunities for the gifted pupil. For RE, this could include sending pupils to the annual ‘very able pupils’ course in religion and philosophy at Kilve Court (www.kilvecourt.org/) or engaging them in writing competitions, drama and musical productions, meeting visiting experts, e.g., artists, taking GCSE full course as an extension to the short course, additional individual projects, school, regional or federation-wide enrichment days/weeks, involving thinking skills, time for reflection and creative expression.
Amongst the strategies recommended for gifted pupils in religious education is the use of higher order questions. According to Bloom’s taxonomy of thinking skills, there is a useful distinction to be made between lower order questions which test recall of knowledge, comprehension or application of material being studied, and higher order questions which require skills of analysis, synthesis and evaluation. For pupils who are very able or gifted in religious education, it is the higher order questions which will arouse curiosity and interest, focus their attention, stimulate discussion and elicit their views, feelings and experience
.

An effective questioning strategy is to make increasing demands on the learner. Teachers might therefore move from simple knowledge / recall questions, through questions that ask for comprehension, explanation and application, then on to analysis, synthesis and evaluation, for example, moving from ‘what’ and ‘how’ to ‘why’ and ‘what for’? 

Examples of lower order questions:

· Knowledge:

Who.. What.. Where.. When.. How..?

· Comprehension:
What do we mean by …..? Explain …..?

· Application:

What other examples are there …..?
Examples of higher order questions:

· Analysis:
What are the features of ….. parts of ….. what is the 
evidence for …..? 

· Synthesis:
How could we add to ….. improve, design or solve 
…..?

· Evaluation:
What do you think about ….. criteria to assess or 
judge …..?

Gifted pupils may need to start with the higher order questions when they are already proficient in the lower order skills. They may also respond to questions which require prediction and creativity, e.g., ‘What would happen if…’

In terms of the agreed syllabus, further stimulus for challenging work for very able and gifted pupils may be derived from the ‘exceptional performance’ statements on pages 97 and 99. 

3. Religious education for pupils from all religious and cultural backgrounds
The relationship between religion and culture is a complex one, often difficult to untangle. In religious education pupils learn, not just about individual religious traditions, but about how people from different faiths and cultures interact. 
The subject has an important part to play in challenging racist and stereotypical views and in appreciating positively differences in others. There are many opportunities for teachers to do this within the programmes of study for this syllabus, for example:

· in the Foundation and Key Stage 1 programme of study, a unit on 
‘Rules and Choices’ requires pupils ‘to identify values that may be 
important to themselves and others… and think about some of the 
ways in which these values are demonstrated in everyday life’;

· in the Key Stage 2 programme of study, a unit on ‘Ourselves’ 
requires pupils ‘to explore a range of factors that might influence or 
affect a person’s identity or personality (including religious identity)’;

· in the Key Stage 3 programme of study, a unit on ‘Belonging, Belief 
and Identity’ requires pupils ‘to consider the significance for people 
of family, community and experience, particularly in developing a 
sense of identity and commitment… [and] how members relate 
within the wider community.’
Whatever their religious or cultural background, pupils are entitled to have their views and traditions respected within the law. Religious education provides opportunities to recognise and value pupils’  own specific beliefs in supporting their identity and self-esteem. For example, pupils should be entitled to participate safely in clothing appropriate to their religious beliefs. The programmes of study provide opportunities for pupils to consider the impact of people’s beliefs on their actions and lifestyle.
There are a variety of perspectives from which religious education supports anti-racist education: 

From a spiritual and moral point of view, RE addresses issues of fear and ignorance at the root of racism. 

Racism is an insidious evil which, for the sake of the future unity and stability of our society, must be countered.

Swann Report, 1985.

From a social and cultural point of view, RE can bring a dimension to children’s education which enhances their experience of the rich cultural diversity which exists in many parts of the country. Christianity, for example, is a multi-cultural and multi-ethnic religion, and it cannot be presumed that a particular cultural or ethnic background is implied by adherence to a particular religion.

Schools in “all white” areas have a particular duty to counter stereotypes and prepare all their pupils for living in a multi-cultural and multi-racial society and world. If they do not do so, their pupils will be both misled and ill-equipped for the society they will enter.

Alma Craft and Gillian Klein, 1986, Agenda for Multicultural Teaching, School Curriculum Development Committee, Longman.

RE can help pupils to recognise, value and celebrate the cultural and religious identity of those families which find themselves in a minority within the school community. We have moved beyond the view that ‘we treat all our pupils the same’ and ‘we don't see any differences’ to one which emphasises similarities AND recognises and values difference. 
Education is not concerned only with equipping students with the knowledge and skills they need to earn a living. It must help our young people to have respect for other people, cultures and other beliefs, become good citizens, think things out for themselves and value themselves and their achievements.

Sir Ron Dearing, 1993, The National Curriculum and its Assessment, SCAA.

From a legal point of view, RE can help a school to fulfil the requirement of the 2002 Education Act which charges every governing body with the duty to ensure ‘a balanced and broadly based curriculum which promotes the spiritual, moral, cultural, mental and physical development of pupils at the school and of society and prepares the pupils at the school for the opportunities, responsibilities and experiences of later life.’ (para. 78)

Promoting multicultural and anti-racist education is an essential element in ensuring that all pupils regardless of their gender, religion, ethnicity, cultural background or disability have equal access to an education which meets their needs: 

· an education which is broad, balanced and prepares them for living in a multicultural society;

· an education of equal quality which provides equality of opportunity to fulfil their potential...

.. in a safe environment free from harassment.

Statement on multicultural and anti-racist education, 1997, Somerset Education Services.

Further support, advice and training for North Somerset schools can be accessed from the Ethnic Minority Advisory Service (EMAS) at www.n-somerset.gov.uk/learning > inclusion & sen > ethnic minority advisory service. In Somerset, further information and support can be accessed via the following links on SiX: www.six.somerset.gov.uk/ > Teaching and Learning > Curriculum & Standards > Equalities and Diversity. 

METHODOLOGY
Each section of this syllabus indicates the extent to which Christianity and other religions should be covered. Pupils cannot achieve an understanding of religions without a grasp of the teachings which underpin them. To many children, religious beliefs in themselves may be unfamiliar. It is important that teachers present these beliefs in ways that make sense to pupils. Approaching religious teachings through human experience provides the bridge which allows pupils to cross over from their own world of experience into understanding that of a member of another faith community. So, for example, in learning about Christian forgiveness, pupils could begin by reflecting on the experience of forgiving and being forgiven in their own lives.


In planning how to use the materials across a Key Stage, however, teachers may wish to consider a range of starting points. In some cases such as ‘worship’ or ‘the birth of Jesus’, it may be most appropriate to begin with knowledge and understanding. Teaching which engages pupils’ imagination through exposure to explicit religious language and material can provide opportunities for them to further their understanding of what it means to be a member of a faith community. Other matters such as ‘what is right and wrong’, or ‘what is most important in life?’ may best be approached through discussion of shared human experience, or arise from questions asked by pupils.

There will also be occasions when it is important to look at an issue in terms of two or more religions in order to explain the relationship between them or to gain a fuller picture, for example an understanding of Christian worship or the identity of Jesus requires reference to Judaism as well as Christianity. An understanding of the ways in which people have attempted to cope with suffering in the world might be broadened by examining stories from Buddhist as well as Christian sources (ie a thematic approach). There will be other occasions when it might be more appropriate to tackle the perspectives of one religion in some depth (ie a systematic approach). For example, an understanding of the Hindu celebration of Divali might be confused if references to other religions are also brought into the picture.

Care will be needed in the approach adopted to some of the reflective aspects of religions. There are parents who would not wish their children to participate in simulations of forms of worship and meditation taken from traditions other than their own. Reflective exercises are nevertheless an important part of religious education.

OBJECTIVES FOR LEARNING AND ASSESSMENT
The following two pages set out the appropriate targets for pupils in each Area of Enquiry and at each Key Stage. Throughout the Key Stages, there is a deepening of the knowledge and understanding of human nature, life on earth, moral values, and religious beliefs, practices/lifestyles, communities and expression. Schools should ensure liaison between the different phases of education to ensure that there is continuity and progression in pupils’ learning.


In planning, teachers should aim to focus pupils’ attention on a progressive range of these objectives.
Particularly in Attainment Target 2, pupils are alternately involved, first in consideration of their own identity, ideas and values (the odd-numbered objectives), and then in using imagination and empathy in considering other people’s identity, ideas and values (the even-numbered objectives). In this way, their thinking may develop in a way which takes account of the relevance of religious ideas and teaching to their own lives, relationships, thinking and commitments.

Of course, human beings do not develop in such predictable ways, and pupils may appear to be capable of something on one day and then not the next. The learning and assessment objectives are, however, intended to be progressive. That is, one would not normally expect pupils to achieve clear ability at, say level 3, if they had not already gained some ability at level 2.

In any case, the objectives are intended to provide teachers with a guide to planning learning activities, and to lend themselves to suggestions for work to suit different abilities. Pupils may be engaged in activities which test various levels of ability at any Key Stage, but it is expected that:

Key Stage 1 pupils will generally be working at between levels 1 and 3; 
Key Stage 2 pupils will generally be working at between levels 2 and 5; 
Key Stage 3 pupils will generally be working at between levels 3 and 7; 
Key Stage 4 pupils will generally be working at between levels 4 and 8.

Some of the learning activities aimed at fulfilling the objectives can also be used for assessment purposes, and then used to monitor pupils’ progress in the two attainment targets for RE. A summary of these statements, as they relate to the attainment targets, is included with this syllabus after the programmes of study. Schools may find these summary statements useful for reporting purposes and for keeping pupils informed as to how they might make further progress in the subject.

AT1:
LEARNING ABOUT RELIGIONS

A
BELIEFS ABOUT SPIRITUAL DIMENSIONS OF LIFE (METAPHYSICS)

This area of enquiry may include study of beliefs about, eg God, gods, selfishness, self-sacrifice, enlightenment, truth, soul and the inner life, life after death. Pupils should use technical vocabulary more accurately and frequently as they progress.
1 Recall elements of stories which include some religious beliefs/ideas.

2 Demonstrate factual knowledge of some basic religious beliefs/ideas. 

3 Explain meanings contained within religious stories that might be given by a believer. 

4 Identify and compare some religious beliefs/ideas and describe their significance to believers.

5 Identify some of the principal beliefs/ideas shared by different religions and explain how these beliefs/ideas may have an impact on the lives of believers.

6 Demonstrate a critical awareness of and respect for different religious beliefs/ideas, and give a coherent account of the beliefs/ideas of different denominations, groups and traditions.

7 Explain religious beliefs/ideas in relation to their contemporary relevance and practical application.

8 Evaluate different interpretations of religious beliefs/ideas with sensitivity to believers’ concerns and convictions.

B
RELIGIOUS PRACTICES/LIFESTYLES (PHENOMENOLOGY)

This area of enquiry may include study of, eg religious people, books, festivals, places, events, artefacts, lifestyle choices. Pupils should use technical vocabulary more accurately and frequently as they progress.
1 Recognise selected features of religions.

2 Demonstrate factual knowledge of selected features of religions.

3 Describe the function of key features of religions in relation to religious practice.

4 Identify and compare selected features of religions and describe their significance to believers.

5 Identify some of the principal features shared by different religions and explain how these features may have an impact on the lives of believers.

6 Demonstrate a critical awareness of and respect for different religious practices/lifestyles, and give a coherent account of the practices/lifestyles of different denominations, groups and traditions.

7 Explain religious practices/lifestyles in relation to their historical and cultural context.

8 Evaluate different views of religious practices/lifestyles with sensitivity to believers’ concerns and convictions.

C
WAYS OF EXPRESSING RELIGIOUS BELIEFS/IDEAS AND FEELINGS (LANGUAGE) 

This area of enquiry may include study of various forms of religious expression, eg art, music, literature, symbols, poetry, dance, drama, architecture, calligraphy. Pupils should use technical vocabulary more accurately and frequently as they progress.
1 Recognise symbols used in featured religions and recall elements of stories as conveyed through forms of religious expression.

2 Identify and give a possible meaning or message underlying an example of religious expression.

3 Make simple links between a range of examples of religious expression and the religious beliefs/ideas, feelings which underlie them.

4 Express beliefs/ideas, feelings using recognised styles of religious expression and describe the meaning of the symbolism used.

5 Identify and compare some of the ways in which believers express their principal beliefs/ideas and explain how these forms of expression may have an impact on the lives of believers.

6 Demonstrate a critical awareness of and respect for a believer's expression of religious beliefs/ideas, feelings, and give a coherent account of the beliefs/ideas, feelings underlying forms of expression used by different denominations, groups and traditions.

7 Explain the meanings of texts, language, figures of speech and symbolism in relation to the central beliefs of a religion.

8 Evaluate different interpretations of religious texts, language, figures of speech and symbolism with sensitivity to the concerns and convictions of believers.

AT2:
LEARNING FROM RELIGION AND HUMAN EXPERIENCE
D
HUMAN IDENTITY, PERSONALITY AND EXPERIENCE (PSYCHOLOGY) 

This area of enquiry may include study of, eg  feelings, preferences, relationships (including relationships within the family and community).

1 Identify aspects of their own identity/personality/experience.


2 Identify aspects of others' identity/personality/experience, including religious aspects.


3 Compare aspects of, and influences on, their own identity/personality/experience, including religious aspects, with those of others.


4 Ask a range of questions about people’s identity/personality/experience, including questions about the qualities that might be demonstrated by people with a faith commitment, and suggest appropriate answers.


5 Articulate feelings about their own identity/personality/experience in the light of qualities demonstrated by others, including people with a faith commitment.


6 Demonstrate a critical awareness of and respect for people’s views of their identity/personality/ experience, including the views and associated feelings of people with a faith commitment.


7 Explain their own views about human identity/personality/experience, with supporting arguments and evidence, in relation to religious and other views.


8 Evaluate religious, non-religious and their own views on human identity/personality/experience with sensitivity to people’s concerns and convictions.

E
THE WORLD IN WHICH WE LIVE (ONTOLOGY) 

This area of enquiry may include study of, eg experiences of amazement, wonder, sadness, disappointment, in connection with the natural world and life’s journey.

1 Respond, in the light of their own experiences and thoughts, to stories or pictures which may cause people to wonder/question.

2 Identify aspects of life which may cause people, including people with a faith commitment, to wonder/question.

3 Compare their own ideas about life on earth with those of others, including people with a faith commitment.

4 Ask a range of questions about life on earth and suggest appropriate answers, making reference to the teaching of religions where appropriate.

5 Express their own ideas about life on earth in the light of the range of responses made by other people, including people with a faith commitment.

6 Demonstrate a critical awareness of and respect for a range of views, including religious views, on ultimate questions about life.

7 Explain their own views on the nature and possible purposes of life on earth, with supporting arguments and evidence, in relation to religious and other views.

8 Evaluate religious, non-religious and their own views on the nature and possible purposes of life on earth with sensitivity to people's concerns and convictions.

F
PEOPLE'S VALUES AND COMMITMENTS (ETHICS) 

This area of enquiry may include study of, eg  values, principles, rules, moral dilemmas.

1 Identify what is of value and concern to themselves and give a reason.

2 Identify what is of value and concern to others, including people with a faith commitment, and suggest reasons for their importance.

3 Make links between values and commitments, including religious values and commitments, and their own and others’ attitudes and behaviour.

4 Ask a range of questions about choices and decisions and suggest what moral implications may be involved, making reference to the teaching of religions where appropriate.

5 Express their own values and commitments and review them in the light of other people’s values and commitments, including those held by people with a faith commitment.

6 Demonstrate a critical awareness of and respect for people’s values and commitments, including those held by people with a faith commitment.

7 Explain their own values and commitments, with supporting arguments and evidence, in relation to religious and other teaching on a contemporary moral issue.

8 Evaluate their own and others’ views of religious and other values and commitments with sensitivity to people's concerns and convictions.

REQUIREMENTS FOR COVERAGE OF RELIGIONS
At each Stage there are requirements for which religions are to be studied.

Learning Opportunities from the Programmes of Study should be illustrated from the following religious traditions:
	Foundation and 
Key Stage 1

	Christianity plus at least ONE other religion, from:
	Hinduism, Islam or Judaism.

	Key Stage 2

	Christianity plus at least THREE other religions:
	Hinduism, Islam and  Judaism.

	Key Stage 3
	Christianity plus at least THREE other religions, from:
	Buddhism, Hinduism, Islam, Judaism or Sikhism.

	Key Stage 4
	Christianity plus at least ONE other religion, from:
	Buddhism, Hinduism, Islam, Judaism or Sikhism


Note: Over Key Stages 3 and 4 as a whole Buddhism and Sikhism must feature.

At each Key Stage there are a number of Learning Opportunities, which must be provided within the Programmes of Study. These appear in olive (Foundation & KS1), red (KS2) or green (KS3) type. Arrangements for Key Stage 4 depend on the choices made by the school (see pages 53 and 85). 

The balance of religions to be studied is indicated below:

At Foundation and Key Stage 1 there are 33 statutory Learning Opportunities (in olive type), some of which relate to pupils’ own experience. Each of the remaining Learning Opportunities may be illustrated from one or a number of religious traditions, subject to the following:


for at least 12 of the Learning Opportunities, illustrative examples should be taken from Christianity;


for at least 8 of the Learning Opportunities, illustrative examples should be taken from ONE of the following religions: Judaism, Hinduism, Islam.

At Key Stage 2 there are 51 statutory Learning Opportunities (in red type), some of which are related to specific religions. Each of the remaining Learning Opportunities may be illustrated from one or a number of religious traditions, subject to the following:


for at least 22 of the Learning Opportunities, illustrative examples should be taken from Christianity. 8 of these Learning Opportunities would be covered through Study Units 2 and 4;


for at least 6 of the Learning Opportunities, illustrative examples should be taken from Hinduism. 5 of these Learning Opportunities would be covered through Study Unit 10;


for at least 6 of the Learning Opportunities, illustrative examples should be taken from Islam. 5 of these Learning Opportunities would be covered through Study Unit 11;


for at least 6 of the Learning Opportunities, illustrative examples should be taken from Judaism. 5 of these Learning Opportunities would be covered through Study Unit 12.

At Key Stage 3 there are 34 statutory Learning Opportunities (in green type). Each Learning Opportunity may be illustrated from one or a number of religious traditions, subject to the following:


for at least 14 of the Learning Opportunities, illustrative examples should be taken from Christianity;


aspects of THREE of the following religions should ALSO be covered: Buddhism, Hinduism, Islam, Judaism, Sikhism. For EACH of the featured religions, at least 4 of the Learning Opportunities should be illustrated with examples;


teachers should also ensure that, over Key Stages 3 and 4 as a whole, Buddhism and Sikhism are featured at least to the level indicated above.

At Key Stage 4 Learning Opportunities should be given through the chosen course as indicated in the Programmes of Study on page 85, subject to the following:


the programme of study will focus on Christianity and at least ONE other religion, which may have been studied at Key Stage 3;


over Key Stages 3 and 4 as a whole, illustrative examples should be taken from Buddhism and Sikhism.

In addition to these requirements, schools may choose to select further examples from religions, whether listed above or not, according to local or specific curriculum interests. Schools should also take account of the wishes of parents and governors in line with the intention to minimise the number of parents who might withdraw their children from religious education.

They may also take account of particular faiths (including those not listed above) when there are adherents in the classroom, eg by acknowledging festivals when they occur and making these times ‘special days’ for children who celebrate them.

Teachers should ensure that, over each Key Stage as a whole, their schemes of work reflect the fact that the religious traditions in Great Britain are in the main Christian, while taking account of the teachings and practices of the principal religions indicated above.

Guidance for appropriate material to be used for each religion is to be found in the ‘Examples of Work at Each Key Stage’ (pages 102-198) and in Appendix A,  ‘Key Features of Each Religion at the Appropriate Key Stage’.

OVERVIEW OF THE STUDY UNITS 
FOUNDATION AND KEY STAGE 1
	Unit

No.
	Unit Title
	Focus

Areas

	1
	Ourselves
	A & D

	2
	Festivals And Celebrations
	B & E

	3
	Special Books
	C & F

	4
	Friends, Family & Community
	B & D

	5
	Milestones In Family Life
	C & E

	6
	Rules And Choices
	A & F

	7
	Special Places
	C & D

	8
	The World Around Us
	A & E

	9
	The Life of Jesus
	B & F


KEY STAGE 2
	Unit

No.
	Unit Title
	Focus

Areas

	1
	Ourselves
	A & D

	2
	What's It Like To Be A Christian? – 

The Life and Teaching of Jesus
	B & E

	3
	Writings
	C & F

	4
	What's It Like To Be A Christian? - 

Belonging, Belief And Identity
	B & D

	5
	Journeys
	C & E

	6
	Barriers And Bridges
	A & F

	7
	Expressions Of Belief
	C & D

	8
	Questions And Mysteries
	A & E

	9
	Life Stories
	B & F

	10
	What's It Like To Be A Hindu?
	B, D & E

	11
	What's It Like To Be A Muslim?
	B, D & E

	12
	What's It Like To Be A Jew?
	B, D & E


KEY STAGE 3
	Unit

No.
	Unit Title
	Focus

Areas

	1
	Experience And Belief
	A & D

	2
	Human Beings And The Environment
	B & E

	3
	Where’s The Answer?
	C & F

	4
	Belonging, Belief And Identity
	B & D

	5
	Life’s Journeys
	C & E

	6
	Keeping The Rules
	A & F

	7
	Expressions Of Belief
	C & D

	8
	What Do People Believe?
	A & E

	9
	What’s To Be Done?
	B & F


KEY STAGE 4
As chosen from the recommended courses on page 85.
[Pic – Buddhist children, North West China]

PROGRAMMES OF STUDY
At each Key Stage there are a number of Learning Opportunities, which must be provided. These appear in olive (Foundation & KS1), red (KS2) or green (KS3) type. Arrangements for Key Stage 4 depend on the choices made by the school (see pages 85-94). 

These Learning Opportunities are arranged into Study Units, each of which focuses on TWO of the Areas of Enquiry.

The Study Units form the basis of the Programmes of Study which appear on the next few pages.

All aspects of the programme of study should involve the development of skills and attitudes as well as knowledge and understanding.

The arrangement of the Learning Opportunities into these Study Units provides a coherent and balanced programme of study. However, it is the Learning Opportunities which are statutory, not the arrangement into these Study Units. Schools may choose to arrange the Learning Opportunities in a manner which reflects their own curriculum framework.

Where appropriate, teachers should refer to, and reinforce, pupils’ previous learning. Similarly, they may make reference to the teachings and practices of religions which are not specifically listed for special study, especially those that have adherents in the school.
Words printed in italics appear in the Glossary – Appendix C.
PROGRAMMES OF STUDY – 
FOUNDATION STAGE and 
KEY STAGE 1

At the Foundation Stage and Key Stage 1, the programme of study will focus on Christianity and at least ONE other religion (Hinduism, Islam or Judaism). In addition, the programme of study includes issues related to pupils’ spiritual and moral development.

There are 33 statutory Learning Opportunities (in olive type) at Key Stage 1, some of which relate to pupils’ own experience. Each of the remaining Learning Opportunities may be illustrated from one or a number of religious traditions, subject to the following :

for at least 12 of the Learning Opportunities, illustrative examples should be taken from Christianity;


for at least 8 of the Learning Opportunities, illustrative examples should be taken from ONE of the following religions: Hinduism, Islam, Judaism.

All Learning Opportunities may be tackled in the way set out here, or organised in terms of the systematic study of religions, or in a combination of these approaches. 

NB There are some Learning Opportunities, eg Study Unit 1 - statements a and b, for which no specific religious examples are required.

Examples from other faiths may be used as teachers find appropriate, bearing in mind the developing programme of religious education as it follows through into the next Key Stage. Any single Learning Opportunity may be illustrated with examples from more than one religion.

Teachers should ensure that, over this Key Stage as a whole, their schemes of work reflect the fact that the religious traditions in Great Britain are in the main Christian, while taking account of the teachings and practices of the principal religions indicated. This means in practice that a greater proportion of examples should be taken from Christianity than from any other single religion.

OBJECTIVES FOR LEARNING AND ASSESSMENT – FOUNDATION STAGE AND KEY STAGE 1
The following range of objectives for learning and assessment are appropriate for the Foundation Stage and Key Stage 1. They are drawn from the full list of objectives (levels 1-8) which appear on pages 45-50. Activities should be planned to enable pupils to:

LEARN ABOUT RELIGIONS 
(AT 1) BY:

A   exploring beliefs about the spiritual dimensions of life, so that pupils can:

1. recall elements of stories which include some religious beliefs/ideas;


2. demonstrate factual knowledge of some basic religious beliefs/ideas;


3. explain meanings contained within religious stories that might be given by a believer. 

B   exploring religious practices/lifestyles, so that pupils can:

1. recognise selected features of religions;


2. demonstrate factual knowledge of selected features of religions;


3. describe the function of key features of religions in relation to religious practice.


C   exploring ways of expressing religious beliefs/ideas and 
feelings, so that pupils can:

1. recognise symbols used in featured religions and recall elements of 
stories as conveyed through forms of religious expression;


2. identify and give a possible meaning or message underlying an 
example of religious expression;


3. make simple links between a range of examples of religious 
expression and the religious beliefs/ideas, feelings which underlie 
them.

LEARN FROM RELIGION AND HUMAN EXPERIENCE (AT2) BY:
D   exploring human identity, personality and experience, so that pupils can: 
1. identify aspects of their own identity/personality/experience;


2. identify aspects of others' identity/personality/experience, including 
religious aspects;


3. compare aspects of, and influences on, their own 
identity/personality/ experience, including religious aspects, with 
those of others. 

E   exploring the world in which we live, so that pupils can:

1. respond, in the light of their own experiences and thoughts, to 
stories or pictures which may cause people to wonder/question;


2. identify aspects of life which may cause people, including people 
with a faith commitment, to wonder/question;


3. compare their own ideas about life on earth with those of others, 
including people with a faith commitment.

F   exploring people’s values and commitments, so that pupils can:
1. identify what is of value and concern to themselves and give a 
reason;


2. identify what is of value and concern to others, including people with 
a faith commitment, and suggest reasons for their importance;


3. make links between values and commitments, including religious 
values and commitments, and their own and others’ attitudes and 
behaviour. 

FOUNDATION STAGE AND KEY STAGE 1 STUDY UNITS

UNIT 1

OURSELVES




FOCUS AREAS A & D
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This unit explores ideas of what it is to be human and relates them to religious beliefs.

Pupils should be given the opportunity to:
a develop an awareness of aspects of their own identity, personality and experience, eg feelings, emotions, favourite things;


b participate in times of stillness and reflection;


c explore feelings, experiences and situations which may give rise to reflection or prayer;


d listen and respond to stories, prayers, songs, etc. which help people understand more about themselves and ideas of God.

UNIT 2
FESTIVALS AND CELEBRATIONS
 

FOCUS AREAS B & E
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This unit explores those aspects of life on earth which are reflected in the pattern of religious practices and festivals.

Pupils should be given the opportunity to:
a share experiences of special occasions and celebrations in their own life;


b learn about some major religious festivals and celebrations, eg anniversaries, seasonal festivals, commemorations, and hear stories associated with them;


c identify some artefacts used in some religious festivals and celebrations;


d relate some stories and practices associated with religious festivals and celebrations to experiences and feelings in their own lives. 

UNIT 3

SPECIAL BOOKS




FOCUS AREAS C & F
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This unit explores how religions express values and commitments in a variety of creative ways.

Pupils should be given the opportunity to:
a identify some books and stories that are special to them or that have special authority;


b listen to stories, poems, teachings etc. that appear in key religious books and consider the ideas or beliefs that might be expressed through them;


c share ideas about why particular stories or books may be special to themselves or others;


d learn about how religious books are used.

UNIT 4

FRIENDS, FAMILY & COMMUNITY 

FOCUS AREAS B & D
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This unit explores ideas of those aspects of human nature which relate to religious practices and communities.

Pupils should be given the opportunity to:
a share their feelings and experiences associated with belonging to a group or community;


b identify the types and characteristics of groups or communities people belong to;


c learn about some practices and events associated with some religious groups or communities and roles that people might have within them.

UNIT 5

MILESTONES IN FAMILY LIFE


FOCUS AREAS C & E
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This unit explores how religions express aspects of life’s journey in a variety of creative ways.
Pupils should be given the opportunity to:
a identify some important events in their lives and important events that might happen to them as they get older;


b learn about how important times in life are marked or expressed by different groups, eg birth, marriage, death, being welcomed into a group, naming ceremonies;


c identify some artefacts and symbols associated with events that mark important times in life;


d share ideas about what it is that makes important times in life significant or special.

UNIT 6

RULES AND CHOICES



FOCUS AREAS A & F
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This unit explores how religious beliefs affect approaches to moral issues.

Pupils should be given the opportunity to:
a talk about times when their behaviour has affected others;


b identify some rules or codes of behaviour that people may be guided by;


c hear and discuss stories from religious traditions with a moral message and stories about the lives of people who have committed themselves to others, particular goals or ways of life;


d identify values that may be important to themselves and others, eg fairness, honesty, forgiveness, kindness, and think about some of the ways in which these values are demonstrated in everyday life.

UNIT 7

SPECIAL PLACES




FOCUS AREAS C & D
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This unit explores how religions express aspects of human nature in a variety of creative ways.

Pupils should be given the opportunity to:
a identify places that are special to them or that have special associations;


b identify parts, characteristics and functions of some religious buildings or places and consider the ideas or beliefs that might be connected with them;


c look at examples, within religious buildings and/or places, of how people have used various forms of expression to convey a message, eg symbols, paintings, stained glass, architecture;


d share ideas about why particular places may be special to themselves or others.

UNIT 8

THE WORLD AROUND US



FOCUS AREAS A & E
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This unit explores ideas about the nature of life on earth and relates them to religious beliefs.

Pupils should be given the opportunity to:
a share feelings related to experiences of wonder, amazement, mystery or disappointment that the natural world can evoke;


b listen to songs, poems, etc. that describe beliefs about God, eg as creator, provider, parent, one who cares for all, one who answers prayers;


c express their own ideas/beliefs about God.

NB Sensitivity needs to be shown when asking pupils to share their ideas about God. Members of some faiths might find it inappropriate, for example, to ask pupils to draw pictures of God.

UNIT 9

THE LIFE OF JESUS




FOCUS AREAS B & F




[image: image23.jpg]



[image: image24.jpg]



This unit explores how people’s values and commitments might be demonstrated in the lives of religious believers.

Pupils should be given the opportunity to:
a identify people who have helped or guided them in their lives;


b listen to and discuss stories about the life of Jesus: his birth, his disciples and friends, some of his miracles, some of his parables, his death and resurrection;


c discuss some aspects of Jesus’ teaching which guide people in their lives, eg love your neighbour or teaching on forgiveness.

[Pic – Christ the Merciful, 16th century icon]
PROGRAMMES OF STUDY – 
KEY STAGE 2

At Key Stage 2, the programme of study will focus on Christianity and at least THREE other religions (Hinduism, Islam and Judaism). In addition, the programme of study includes issues related to pupils’ spiritual and moral development.

There are 51 statutory Learning Opportunities (in red type) at Key Stage 2, some of which are related to specific religions. Each of the remaining Learning Opportunities may be illustrated from one or a number of religious traditions, subject to the following:

for at least 22 of the Learning Opportunities, illustrative examples should be taken from Christianity. 8 of these Learning Opportunities would be covered through Study Units 2 and 4;


for at least 6 of the Learning Opportunities, illustrative examples should be taken from Hinduism. 5 of these Learning Opportunities would be covered through Study Unit 10;


for at least 6 of the Learning Opportunities, illustrative examples should be taken from Islam. 5 of these Learning Opportunities would be covered through Study Unit 11;


for at least 6 of the Learning Opportunities, illustrative examples should be taken from Judaism. 5 of these Learning Opportunities would be covered through Study Unit 12.

All Learning Opportunities may be tackled in the way set out here, or organised in terms of the systematic study of religions, or in a combination of these approaches. 

NB there are some Learning Opportunities, eg Unit 1c, for which there are no specific religious examples required.

In addition, at Key Stage 2, teachers may use examples from other religious traditions such as Buddhism and Sikhism to illustrate a selection of Learning Opportunities, including those from the ‘What’s it Like to be..’ units (see ‘Examples of links with human experience’ for Units 10,11,12 on pages 156, 158 and 160). 

In choosing religious examples, teachers should bear in mind the developing programme of religious education as it follows through from Key Stage 1 and into Key Stage 3. Any Learning Opportunity may be illustrated with examples from more than one religion.

Teachers should ensure that, over this Key Stage as a whole, their schemes of work reflect the fact that the religious traditions in Great Britain are in the main Christian, while taking account of the teachings and practices of the principal religions indicated.

This means in practice that a greater proportion of examples should be taken from Christianity than from any other single religion.

[Pic – Eastern Orthodox Church, Bristol]

OBJECTIVES FOR LEARNING AND ASSESSMENT - KEY STAGE 2
The following range of objectives for learning and assessment are appropriate for Key Stage 2. They are drawn from the full list of objectives (levels 1-8) which appear on pages 45-50. Activities should be planned to enable pupils to:
LEARN ABOUT RELIGIONS (AT 1) BY:
A
exploring beliefs about the spiritual dimensions of life, so that pupils can:

2. demonstrate factual knowledge of some basic religious beliefs/ideas;

3. explain meanings contained within religious stories that might be given by a believer;

4. identify and compare some religious beliefs/ideas and describe their significance to believers;

5. identify some of the principal beliefs/ideas shared by different religions and explain how these beliefs/ideas may have an impact on the lives of believers.

B
exploring religious practices/lifestyles, so that pupils can:

2. demonstrate factual knowledge of selected features of religions;

3. describe the function of key features of religions in relation to religious practice;

4. identify and compare selected features of religions and describe their significance to believers;

5. identify some of the principal features shared by different religions and explain how these features may have an impact on the lives of believers.

C
exploring ways of expressing religious beliefs/ideas and feelings, so that pupils can:
2. identify and give a possible meaning or message underlying an example of religious expression;

3. make simple links between a range of examples of religious expression and the religious beliefs/ideas, feelings which underlie them;

4. express beliefs/ideas, feelings using recognised styles of religious expression and describe the meaning of the symbolism used;

5. identify and compare some of the ways in which believers express their principal beliefs/ideas and explain how these forms of expression may have an impact on the lives of believers.

LEARN FROM RELIGION AND HUMAN EXPERIENCE (AT 2) BY:
D   exploring human identity, personality and experience, so that pupils can:
2. identify aspects of others' identity/personality/experience, including religious aspects;

3. compare aspects of, and influences on, their own identity/personality/experience, including religious aspects, with those of others;

4. ask a range of questions about people’s identity/personality/experience, including questions about the qualities that might be demonstrated by people with a faith commitment, and suggest appropriate answers;

5. articulate feelings about their own identity/personality/experience in the light of qualities demonstrated by others, including people with a faith commitment.

E   exploring the world in which we live, so that pupils can:

2. identify aspects of life which may cause people, including people with a faith commitment, to wonder/question;

3. compare their own ideas about life on earth with those of others, including people with a faith commitment;

4. ask a range of questions about life on earth and suggest appropriate answers, making reference to the teaching of religions where appropriate;

5. express their own ideas about life on earth in the light of the range of responses made by other people, including people with a faith commitment.

F   exploring people’s values and commitments, so that pupils can:

2. identify what is of value and concern to others, including people with a faith commitment, and suggest reasons for their importance;

3. make links between values and commitments, including religious values and commitments, and their own and others’ attitudes and behaviour;

4. ask a range of questions about choices and decisions and suggest what moral implications may be involved, making reference to the teaching of religions where appropriate;

5. express their own values and commitments and review them in the light of other people’s values and commitments, including those held by people with a faith commitment.

KEY STAGE 2 STUDY UNITS

UNIT 1

OURSELVES





FOCUS AREAS A & D
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This unit explores ideas of what it is to be human and relates them to religious beliefs.

Pupils should be given opportunities to:
a consider physical and non-physical aspects of human identity, eg soul, spirit, atman;


b explore a range of factors that might influence or affect a person's identity or personality (including religious identity);


c consider beliefs about the value of human beings;


d participate in and value times of stillness and reflection;


e consider how stories, hymns, prayers, etc., help people understand more about themselves and their relationships.

UNIT 2
WHAT'S IT LIKE TO BE A CHRISTIAN? – 


THE LIFE AND TEACHING OF JESUS



FOCUS AREAS B & E
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This unit explores aspects of the life and teaching of Jesus and how they relate to Christian life, practices, celebrations and the pattern of Christian festivals.

Pupils should be given opportunities to:
a learn about the key features of Jesus’ life and teaching: his birth and its meaning for Christians, baptism and temptations, disciples, friends and followers, teaching about the kingdom of God, parables and miracles, the two greatest commandments, Holy Week and the Passion Narratives, the resurrection;


b learn about how key events in the life of Jesus are celebrated;


c consider what the life and teaching of Jesus may mean to Christians and to themselves.

UNIT 3

WRITINGS


FOCUS AREAS C & F
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This unit explores how religions express values and commitments in a variety of written forms, and how value is attached to those writings.

Pupils should be given opportunities to:
a hear examples of many kinds of writing and story;


b consider the origins of special or holy writings, eg their revelation, writing, compilation;


c consider the ways in which communities value special books, eg handling, covering, decoration;


d consider the moral message(s) within different stories and their relevance to people's lives;


e express some moral beliefs or ideas in a variety of ways, eg through stories, poetry. 

UNIT 4
WHAT'S IT LIKE TO BE A CHRISTIAN? – 


BELONGING, BELIEF AND IDENTITY



FOCUS AREAS B & D
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This unit explores Christian beliefs about God and Jesus (including his teaching, friends, family and community) and how they relate to aspects of individual, family and community life.

Pupils should be given opportunities to:
a learn about some of the key beliefs Christians may share;


b learn about aspects of Christian worship, both personal and corporate;


c learn about the life Christians lead as members of a Christian group or community;


d learn about some differences between Christian denominations;


e investigate the qualities that might be demonstrated by Christian believers and relate them to their own experiences of life.

UNIT 5

JOURNEYS





FOCUS AREAS C & E
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This unit explores how religions express aspects of life's journey in a variety of creative ways.

Pupils should be given opportunities to:
a consider the many reasons for going on a special journey and engaging in a religious quest;


b consider practices and events associated with some special journeys;


c consider how rites of passage are dealt with in different traditions, especially birth, initiation, marriage and death;


d consider artistic, symbolic and other expressive work associated with special journeys and the journey of life.

UNIT 6

BARRIERS AND BRIDGES



FOCUS AREAS A & F
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This unit explores how religious beliefs affect approaches to moral issues.

Pupils should be given opportunities to:
a identify a range of questions related to a moral issue;


b hear stories about people/organisations who have been involved in some way in moral issues;


c consider some of the factors that may affect attitudes and behaviour towards a moral issue, eg rules, beliefs, traditions, principles, commitments, experiences, possible consequences;


d express their own ideas and views about a moral issue in the light of a range of responses.

UNIT 7

EXPRESSIONS OF BELIEF



FOCUS AREAS C & D
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This unit explores how religions employ signs, symbols and the arts to express aspects of human nature.
Pupils should be given opportunities to:
a consider how people express information, ideas, feelings and beliefs in a variety of ways:


i signs and symbols - eg emblems and badges, dress, food, artefacts, greetings, rituals, language;


ii artistic expression - eg drama, dance, music, drawing, painting, sculpture, architecture, poetry, stories;


iii universal symbols - eg colour, light, darkness, wind, sound, water, fire, silence;


b express their ideas, feelings and beliefs in a variety of ways, eg prayer, conversation, drama, dance, music, drawing, painting;


c reflect upon the underlying meaning of different forms of expression: signs and symbols, artistic expression, universal symbols (see above).

NB Sensitivity needs to be shown when asking pupils to share their ideas about God. Members of some faiths might find it inappropriate, for example, to ask pupils to draw pictures of God.

[Pic - Green Street Mosque, Bristol]

UNIT 8

QUESTIONS AND MYSTERIES


FOCUS AREAS A & E
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This unit explores ideas about the natural world and our place in it and relates them to religious beliefs.

Pupils should be given opportunities to:
a discuss the feelings of wonder, amazement, disappointment, that aspects of life may evoke, eg the natural world, relationship to others and the natural world, birth;


b consider ideas about the nature and existence of God;


c consider questions and beliefs about the nature of life on earth, such as why there is suffering, and the relationships between people, animals and the environment;


d consider beliefs about life after death.

UNIT 9

LIFE STORIES




FOCUS AREAS B & F
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This unit explores how people's values and commitments might be demonstrated in the lives of religious leaders and believers. It may include a study of a particular religious community.

For this unit, examples should be drawn from at least one of the following:

founders of faiths or communities;


leaders;


people who care for others;


people of personal courage;


members of a specific religious community.

Pupils should be given opportunities to:
a hear about, discuss and reflect upon the lifestyles or main events in the lives of people who acted out of conviction;


b consider how the values and commitments people have may affect the way they lead their lives;


c reflect on their own attitudes and behaviour in light of the qualities demonstrated by other people (see above).
The following three units share the same focus areas but are applied to different religions:
UNIT 10
WHAT'S  IT LIKE TO BE A HINDU?

FOCUS AREAS B, D & E
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This unit explores aspects of Hindu religious festivals, celebrations, practices and communities and the beliefs to which they relate.

Pupils should be given opportunities to:
a learn about the shared beliefs and interests people may have when they belong to a Hindu group or community;


b learn about some of the practices associated with belonging to a Hindu group or community;


c learn about forms of personal Hindu response to belief, eg prayer, meditation, contemplation;


d learn about a variety of Hindu festivals and celebrations, eg anniversaries, seasonal festivals, commemorations;


e consider some of the beliefs and meanings reflected in a variety of Hindu festivals and celebrations.

UNIT 11
WHAT'S  IT LIKE TO BE A MUSLIM?

FOCUS AREAS B, D & E
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This unit explores aspects of Muslim religious festivals, celebrations, practices and communities and the beliefs to which they relate.

Pupils should be given opportunities to:
a learn about the shared beliefs and interests people may have when they belong to a Muslim group or community;


b learn about some of the practices associated with belonging to a Muslim group or community;


c learn about forms of personal Muslim response to belief, eg prayer, meditation, contemplation;


d learn about a variety of Muslim festivals and celebrations, eg anniversaries, seasonal festivals, commemorations;


e consider some of the beliefs and meanings reflected in a variety of Muslim festivals and celebrations.

UNIT 12
WHAT'S  IT LIKE TO BE A JEW?


FOCUS AREAS B, D & E
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This unit explores aspects of Jewish religious festivals, celebrations, practices and communities and the beliefs to which they relate.

Pupils should be given opportunities to:
a learn about the shared beliefs and interests people may have when they belong to a Jewish group or community;


b learn about some of the practices associated with belonging to a  Jewish group or community;


c learn about forms of personal Jewish response to belief, eg prayer, meditation, contemplation;


d learn about a variety of Jewish festivals and celebrations, eg anniversaries, seasonal festivals, commemorations;


e consider some of the beliefs and meanings reflected in a variety of Jewish festivals and celebrations.

[Pic – Jewish artefacts]

PROGRAMMES OF STUDY – 
KEY STAGE 3
At Key Stage 3, the programme of study will focus on Christianity and at least THREE other religions as indicated below. In addition, the programme of study includes issues related to pupils’ spiritual and moral development. 

There are 34 statutory Learning Opportunities (in green type) at Key Stage 3. Each Learning Opportunity may be illustrated from one or a number of religious traditions, subject to the following:

for at least 14 of the Learning Opportunities, illustrative examples should be taken from Christianity;



aspects of THREE of the following religions should ALSO be covered: Buddhism, Hinduism, Islam, Judaism, Sikhism. For EACH of the featured religions, at least 4 of the Learning Opportunities should be illustrated with examples;



teachers should also ensure that, over Key Stages 3 and 4 as a whole, Buddhism and Sikhism are featured at least to the level indicated above.

All Learning Opportunities may be tackled in the way set out here, or organised in terms of the systematic study of religions, or in a combination of these approaches. 

Examples from other faiths may be used as teachers find appropriate, bearing in mind the developing programme of religious education as it follows through into the next Key Stage.

Teachers should ensure that, over this Key Stage as a whole, their schemes of work reflect the fact that the religious traditions in Great Britain are in the main Christian, while taking account of the teachings and practices of the principal religions indicated.

This means in practice that a greater proportion of examples should be taken from Christianity than from any other single religion.

OBJECTIVES FOR LEARNING AND ASSESSMENT - KEY STAGE 3
The following range of objectives for learning and assessment are appropriate for Key Stage 3. They are drawn from the full list of objectives (levels 1-8) which appear on pages 45-50. Activities should be planned to enable pupils to:

LEARN ABOUT RELIGIONS (AT 1) BY:
A   exploring beliefs about the spiritual dimensions of life, so that pupils can:
3. explain meanings contained within religious stories that might be given by a believer;

4. identify and compare some religious beliefs/ideas and describe their significance to believers;

5. identify some of the principal beliefs/ideas shared by different religions and explain how these beliefs/ideas may have an impact on the lives of believers;

6. demonstrate a critical awareness of and respect for different religious beliefs/ideas, and give a coherent account of the beliefs/ideas of different denominations, groups and traditions;

7. explain religious beliefs/ideas in relation to their contemporary relevance and practical application.

B   exploring religious practices/lifestyles, so that pupils can:
3. describe the function of key features of religions in relation to religious practice;

4. identify and compare selected features of religions and describe their significance to believers;

5. identify some of the principal features shared by different religions and explain how these features may have an impact on the lives of believers;

6. demonstrate a critical awareness of and respect for different religious practices/lifestyles, and give a coherent account of the practices/lifestyles of different denominations, groups and traditions;

7. explain religious practices/lifestyles in relation to their historical and cultural context.

C   exploring ways of expressing religious beliefs and ideas, so that pupils can:
3. make simple links between a range of examples of religious expression and the religious beliefs/ideas, feelings which underlie them;

4. express beliefs/ideas, feelings using recognised styles of religious expression and describe the meaning of the symbolism used;

5. identify and compare some of the ways in which believers express their principal beliefs/ideas and explain how these forms of expression may have an impact on the lives of believers;

6. demonstrate a critical awareness of and respect for a believer's expression of religious beliefs/ideas, feelings, and give a coherent account of the beliefs/ideas, feelings underlying forms of expression used by different denominations, groups and traditions;

7. explain the meanings of texts, language, figures of speech and symbolism in relation to the central beliefs of a religion.

LEARN FROM RELIGION AND HUMAN EXPERIENCE (AT 2) BY:
D   exploring human identity, personality and experience, so that pupils can:
3. compare aspects of, and influences on, their own identity/personality/experience, including religious aspects, with those of others;

4. ask a range of questions about people’s identity/personality/experience, including questions about the qualities that might be demonstrated by people with a faith commitment, and suggest appropriate answers;

5. articulate feelings about their own identity/personality/experience in the light of qualities demonstrated by others, including people with a faith commitment;

6. demonstrate a critical awareness of and respect for people’s views of their identity/personality/ experience, including the views and associated feelings of people with a faith commitment;

7. explain their own views about human identity/personality/experience, with supporting arguments and evidence, in relation to religious and other views.

E   exploring the world in which we live, so that pupils can:
3. compare their own ideas about life on earth with those of others, including people with a faith commitment;

4. ask a range of questions about life on earth and suggest appropriate answers, making reference to the teaching of religions where appropriate;

5. express their own ideas about life on earth in the light of the range of responses made by other people, including people with a faith commitment;

6. demonstrate a critical awareness of and respect for a range of views, including religious views, on ultimate questions about life;

7. explain their own views on the nature and possible purposes of life on earth, with supporting arguments and evidence, in relation to religious and other views.

F   exploring people’s values and commitments, so that pupils can:
3. make links between values and commitments, including religious values and commitments, and their own and others’ attitudes and behaviour;

4. ask a range of questions about choices and decisions and suggest what moral implications may be involved, making reference to the teaching of religions where appropriate;

5. express their own values and commitments and review them in the light of other people’s values and commitments, including those held by people with a faith commitment;

6. demonstrate a critical awareness of and respect for people’s values and commitments, including those held by people with a faith commitment;

7. explain their own values and commitments, with supporting arguments and evidence, in relation to religious and other teaching on a contemporary moral issue.

KEY STAGE 3 STUDY UNITS

UNIT 1

EXPERIENCE AND BELIEF



FOCUS AREAS A & D
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This unit explores ideas of what it is to be human and relates them to religious beliefs.

Pupils should be given the opportunity to consider:
a how physical and non-physical aspects of human nature affect 
people’s identity and personality;


b how certain individual and communal experiences may be linked with 
spiritual beliefs;


c the personal and spiritual value of prayer, meditation, contemplation 
to a believer;


d how religious experience is described by believers.

UNIT 2

HUMAN BEINGS AND THE ENVIRONMENT

FOCUS AREAS B & E
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This unit explores the purposes of life on earth which are reflected in the pattern of religious practices/lifestyles.

Pupils should be given the opportunity to consider:
a attitudes to the environment, both natural and human-made;


b attitudes to animals and to different sorts of food;


c responses to conservation;


d festivals that are linked with solar and/or lunar calendars and the seasons. 

UNIT 3

WHERE’S THE ANSWER?



FOCUS AREAS C & F
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This unit explores how religions express values and commitments in a variety of creative ways.

Pupils should be given the opportunity to consider:
a the variety of creative ways in which people have expressed their deepest values and commitments;


b ideas of sacred texts and other forms of religious expression being ‘true’;


c the development and use of sacred texts, buildings and teachings;


d the range of meanings attached to texts and teachings, including meaning for today.

UNIT 4

BELONGING, BELIEF AND IDENTITY

FOCUS AREAS B & D
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This unit explores ideas of those aspects of human nature which relate to religious practices, communities and celebrations.

Pupils should be given the opportunity to consider:
a the significance for people of family, community and experience, particularly in developing a sense of identity and commitment;


b how the community celebrates and reveals its values;


c differences and similarities between groups within the community;


d how members relate within the wider community.

UNIT 5

LIFE’S JOURNEYS




FOCUS AREAS C & E
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This unit explores how religions portray aspects of life's journey through a variety of expressive techniques.

Pupils should be given the opportunity to consider:
a how the ups and downs of life's journey, eg happiness, suffering, might be expressed in different ways;


b how aspects of change and growth might be expressed in different literary and symbolic ways;


c how people might respond to the felt need for spiritual growth, eg confirmation, initiation, pilgrimage, coping with loss, moving to a new place, looking for happiness.

UNIT 6

KEEPING THE RULES



FOCUS AREAS A & F
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This unit explores how religious beliefs affect approaches to moral issues.

Pupils should be given the opportunity to consider:
a a variety of codes of behaviour;

b the authority and relevance to modern life of ethical codes;

c the connection between religious beliefs/values and codes of moral behaviour;

d how beliefs, values and moral codes might be applied to a variety of ethical issues.

UNIT 7

EXPRESSIONS OF BELIEF



FOCUS AREAS C & D
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This unit explores how religions express aspects of human nature in a variety of creative ways.

Pupils should be given the opportunity to consider:
a the ways in which individuals might express their identity and beliefs;

b the ways in which communities might express their identity and beliefs;

c the influence of religious leaders on believers and in the wider world.

UNIT 8

WHAT DO PEOPLE BELIEVE?


FOCUS AREAS A & E
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This unit explores ideas about the nature of life on earth and relates them to religious beliefs.

Pupils should be given the opportunity to consider:
a key religious and philosophical terms and their meaning and importance for believers;

b the significance of the belief in God as Creator;

c the possible purposes of life on earth;

d ultimate questions about life, suffering, death and eternity.

UNIT 9

WHAT’S TO BE DONE?



FOCUS AREAS B & F
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This unit explores how people’s values and commitments might be demonstrated in the lives of religious believers.

Pupils should be given the opportunity to consider:
a the rights and responsibilities of individuals and communities;

b different responses to poverty, injustice, disadvantage and distress;

c how groups attempt to encourage members to live up to their beliefs;


d how values affect people’s attitudes to other beings and to their world.

PROGRAMMES OF STUDY - KEY STAGE 4
At Key Stage 4, the programme of study will focus on Christianity and at least ONE other religion, which may have been studied at Key Stage 3. Over Key Stages 3 and 4 as a whole, illustrative examples should be taken from Buddhism and Sikhism. In addition, any programme of study should include issues related to pupils’ spiritual and moral development. 

At Key Stage 4, pupils’ knowledge and understanding should focus particularly on the concepts, beliefs and values of religions in relation to their own. There should be less emphasis on knowing outward elements of religion - the objects used in worship, buildings, festivals, etc., except with reference to a religion not previously encountered. Pupils should develop an understanding of how the beliefs, values and concepts are exemplified through the elements of religion. Pupils should also be comparing the teachings of religions on key moral and metaphysical questions.

EXAMINATION AND CERTIFICATION
Key stage 4 pupils should follow at least one of the following courses:

· The Somerset Certificate of Religious Education (SCoRE)
;

· GCSE Full Course in Religious Studies;

· GCSE Short Course in Religious Studies;

· Entry Level Certificate in Religious Studies;

· Award Scheme of the Development and Accreditation Network, Redland, Bristol, BS6 6UX (ASDAN - Youth Award - Belief and Values Unit);

· Accreditation for Life and Living Skills (ALL) certificate for pupils who 
have severe or profound and multiple learning difficulties. 
Teachers should ensure in ALL cases that the Key Stage 4 requirements in this syllabus are being met, in particular, the requirement for Key Stage 4 students to study Christianity plus at least ONE other religion (see page 53).

[Pic - Amnesty International poster]
OBJECTIVES FOR LEARNING AND ASSESSMENT - KEY STAGE 4
Throughout Key Stage 4, pupils should make progress in relation to the criteria set out in the chosen course of study as above. The following range of objectives for learning and assessment are appropriate for Key Stage 4. They are drawn from the full list of objectives (levels 1-8) which appear on pages 45-50. Activities should be planned in relation to those courses to enable pupils to:

LEARN ABOUT RELIGIONS (AT 1) BY:
A   exploring beliefs about the spiritual dimensions of life, so that pupils can: [image: image70.jpg]




4. identify and compare some religious beliefs/ideas and describe their significance to believers;

5. identify some of the principal beliefs/ideas shared by different religions and explain how these beliefs/ideas may have an impact on the lives of believers;

6. demonstrate a critical awareness of and respect for different religious beliefs/ideas, and give a coherent account of the beliefs/ideas of different denominations, groups and traditions;

7. explain religious beliefs/ideas in relation to their contemporary relevance and practical application;

8. evaluate different interpretations of religious beliefs/ideas with sensitivity to believers’ concerns and convictions.

B   exploring religious practices/lifestyles, so that pupils can: [image: image71.jpg]




4. identify and compare selected features of religions and describe their significance to believers;

5. identify some of the principal features shared by different religions and explain how these features may have an impact on the lives of believers;

6. demonstrate a critical awareness of and respect for different religious practices/lifestyles, and give a coherent account of the practices/lifestyles of different denominations, groups and traditions;

7. explain religious practices/lifestyles in relation to their historical and cultural context;

8. evaluate different views of religious practices/lifestyles with sensitivity to believers’ concerns and convictions.

C   exploring ways of expressing religious beliefs and ideas, so that pupils can: [image: image72.jpg]




4. express beliefs/ideas, feelings using recognised styles of religious expression and describe the meaning of the symbolism used;

5. identify and compare some of the ways in which believers express their principal beliefs/ideas and explain how these forms of expression may have an impact on the lives of believers;

6. demonstrate a critical awareness of and respect for a believer's expression of religious beliefs/ideas, feelings, and give a coherent account of the beliefs/ideas, feelings underlying forms of expression used by different denominations, groups and traditions;

7. explain the meanings of texts, language, figures of speech and symbolism in relation to the central beliefs of a religion;

8. evaluate different interpretations of religious texts, language, figures of speech and symbolism with sensitivity to the concerns and convictions of believers.

LEARN FROM RELIGION AND HUMAN EXPERIENCE (AT 2) BY:
D   exploring human identity and personality, so that pupils can:[image: image73.jpg]




4. ask a range of questions about people’s identity/personality/experience, including questions about the qualities that might be demonstrated by people with a faith commitment, and suggest appropriate answers;

5. articulate feelings about their own identity/personality/experience in the light of qualities demonstrated by others, including people with a faith commitment;

6. demonstrate a critical awareness of and respect for people’s views of their identity/personality/ experience, including the views and associated feelings of people with a faith commitment;

7. explain their own views about human identity/personality/experience, with supporting arguments and evidence, in relation to religious and other views;

8. evaluate religious, non-religious and their own views on human identity/personality/experience with sensitivity to believers' concerns and convictions.

E   exploring the world in which we live, so that pupils can:[image: image74.jpg]




4. ask a range of questions about life on earth and suggest appropriate answers, making reference to the teaching of religions where appropriate;

5. express their own ideas about life on earth in the light of the range of responses made by other people, including people with a faith commitment;

6. demonstrate a critical awareness of and respect for a range of views, including religious views, on ultimate questions about life;

7. explain their own views on the nature and possible purposes of life on earth, with supporting arguments and evidence, in relation to religious and other views;

8. evaluate religious, non-religious and their own views on the nature and possible purposes of life on earth with sensitivity to people's concerns and convictions.

F   exploring people’s values and commitments, so that pupils can:[image: image75.jpg]




4. ask a range of questions about choices and decisions and suggest what moral implications may be involved, making reference to the teaching of religions where appropriate;

5. express their own values and commitments and review them in the light of other people’s values and commitments, including those held by people with a faith commitment;

6. demonstrate a critical awareness of and respect for people’s values and commitments, including those held by people with a faith commitment;
7. explain their own values and commitments, with supporting arguments and evidence, in relation to religious and other teaching on a contemporary moral issue;

8. evaluate their own and others’ views of religious and other values and commitments with sensitivity to people's concerns and convictions.

PROGRAMMES OF STUDY - POST-16
The aims of RE given in the Introduction to this Syllabus apply to post-16 provision (page 13). Post-16 RE should be planned as carefully as RE in Key Stages 1-4. Planning should take account of the need for breadth and balance, differentiation, assessment and reporting, progression (especially from Key Stage 4), and the promotion of important skills and positive attitudes.

It should also take account of the following:


the wide range of ability, interests and experience of post-16 students;


the fact that these students are in post-compulsory education;


the variety of one-year and two-year courses being followed;


the availability of a wide range of examination courses in RE and Religious Studies (RS) (eg A Level, A/S level, Full and Short-Course GCSE), Philosophy (eg with philosophy of religion options), General Studies, Psychology and Sociology (giving the opportunity to look at the psychology or sociology of religion);


The Somerset Certificate of Religious Education (SCoRE) also contains extension topics which may be suitable for post-16 students (eg Spirituality and Belief, Religion and Philosophy, Religion and the Media, Religion in the Community);


GNVQ courses may also allow for the delivery of some aspects of RE;


the potential of RE to enhance and broaden the post-16 curriculum and to support and complement other subjects (see table on page 198).
Post-16 RE provides opportunities for discussion of spiritual, philosophical and ethical issues. It should therefore contribute to the spiritual and moral development of students.

The legal requirement is that all registered pupils in Community and Voluntary Controlled schools are to receive RE in accordance with a locally agreed syllabus. Parents have the right to withdraw students from RE. 
Sixth form colleges which were under school regulations until 30 September 1992 are required to provide RE for all students who wish to receive it. A college governing body will be deemed to be performing this duty if RE is provided when it is convenient for the majority of full-time students to attend. It is for the governing body of a sixth form college to determine the content of the RE provided (ie a sixth form college does not have to follow a locally agreed syllabus).

School and colleges have a responsibility to be able to identify how much distinct RE is taking place at each Key Stage, including that for post-16 students, and where this is to be found (particularly where RE is to be delivered through a course with a different name). To meet the expectations of this agreed syllabus schools and colleges will need to provide the following minimum amounts of time:


for students on one-year courses and for those in Year 13:

10 hours per year;


for Year 12 students on two-year courses:



15 hours per year.

These allocations are significantly lower than those given for Key Stages 1-4 and take account of the particular situation of post-16 students. Appropriate staffing and resources will be required.

There are a number of ways in which post-16 RE might be delivered. The expectations of the Agreed Syllabus will be fulfilled if a student is following an examination course in religious studies at A level. Further provision could be made through:

· discrete RE courses such as those listed for Key Stage 4 pupils on page 85, or A/S level in Religious Studies;

· self-supported study in non-contact or tutor time of, eg, a religious education theme as indicated in the guidance on pages 196-197; 

· an ongoing investigation, with a summative presentation or product;

· RE units within Complementary/Enrichment/Vocational Studies (which might be specifically designed to support examination courses in other subjects);

· General Studies courses which include sufficient religious education to meet the requirements;

· RE study days/post-16 conferences.
Consideration might be given to the potential benefits of the following within the above: lively and relevant course content; interesting course titles; variety and choice of options; provision of notes to maximise time for discussion; flexible timetabling; a wide variety of stimuli including visiting speakers; the involvement of staff from other disciplines; consultation with students to discover topics of interest.

Schools and colleges following this Agreed Syllabus are required to report on post-16 RE, for example, through a tutor’s report on a student’s presentation following an investigative project. It is recognised that if all RE provision is made, for example, through conference days, it would be difficult to comment on the attainment of each individual student. However, it would be possible to report on the experience which students have received and their participation. It may also be possible to comment on particular contributions by some students. Wherever possible reporting of student attainment in RE should be undertaken. Planning should therefore include the provision of realistic assessment opportunities which reflect the six Areas of Enquiry in RE which inform the Agreed Syllabus (see pages 16-17 for full descriptions):

Attainment Target 1: Learning about religions

A exploring beliefs about spiritual dimensions of life (metaphysics)

B exploring religious practices/lifestyles (phenomenology)

C exploring ways of expressing religious beliefs and ideas (language)
Attainment Target 2: Learning from religion and human experience 

D exploring human identity and personality (psychology)

E exploring the world in which we live (ontology)

F exploring people’s values and commitments (ethics)
PROGRESSION FROM KEY STAGE 4
Key stage 4 statements of attainment may still be relevant for post-16 students (see pages 87-89). The following statements represent exceptional Key Stage 4 performance and indicate the higher levels which might be expected within the post-16 phase:
A METAPHYSICS

[image: image76.jpg]







Students are able to demonstrate their understanding of the nature of faith and belief. In particular they are able to appreciate different interpretations of spirituality and give a balanced evaluation of the source, validity and significance of a number of key beliefs.


B PHENOMENOLOGY
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Students are able to assess the importance of religious practices for believers. In particular they are able to offer a mature evaluation of some of the issues which may be raised by the presence of diverse lifestyles within a pluralist society.


C LANGUAGE

[image: image78.jpg]



Students are able to assess the importance of language in religion. In particular they show an appreciation of some of the modern philosophical questions about the status and function of religious language.

D PSYCHOLOGY
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Students are able to place religious and non-religious interpretations of human identity and personality within a wider context and make reasoned judgements about their significance. In particular they are able to offer a balanced evaluation of psychological explanations of religion.


E ONTOLOGY
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Students are able to assess the significance of a variety of perceptions of the nature of reality and existence with due regard to the context in which these are presented. In particular they are able to give a balanced evaluation of the ways in which some of these interpretations lead to belief in God(s).


F ETHICS
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Students are able to give a mature assessment of the reasons for and significance of a range of ethical theories. In particular they are able to give a reasoned evaluation of the relationship between religion and morality.


Within post-16 RE one might expect to find greater evidence of synthesis, greater maturity and balance in evaluation, greater recognition of assumptions, increased sensitivity towards the beliefs of others and a more developed appreciation of the importance of this sensitivity. One might also expect a more critical approach to texts and greater sophistication in the presentation of arguments.

Examples of self-supported study units that may be taken by post-16 students are published on the AMV website.
 

LEVEL DESCRIPTIONS FOR REPORTING ON PROGRESS

The following descriptions describe the types and range of performance that pupils working at a particular level should characteristically demonstrate. In deciding on a pupil’s level of attainment at the end of a Key Stage, teachers should judge which description best fits the pupil’s performance. Each description should be considered in conjunction with the descriptions for adjacent levels.

The level descriptions provide a summary of the objectives for learning and assessment and may be used as a guide for reporting on pupils’ progress.

From Level 1 onwards, pupils should be responding to religious beliefs, practices and ideas with the developing attitudes of openness, sensitivity and moral courage. In addition, they should show a developing facility with the technical vocabulary of the subject and with other forms of religious expression.

By the end of Key Stage 1, the performance of the great majority of pupils should be within the range of Levels 1 to 3, by the end of Key Stage 2 it should be within the range 2 to 5, by the end of Key Stage 3 within the range 3 to 7, and by the end of Key Stage 4, within the range 4 to 8. For exceptional performance from Key Stage 4 and for post-16 RE, a description above level 8 is provided.
AT1: Learning about religions

Level 1
Pupils recall elements of stories which include some basic religious beliefs/ideas. They recognise selected features of religions, eg people, books, places, artefacts and events. They can recognise symbols used in featured religions and recall elements of stories as conveyed through religious art, music, literature.


Level 2
Pupils demonstrate factual knowledge of some basic religious beliefs/ideas and practices, eg people, books, places, artefacts and events. They are beginning to identify meanings or messages underlying religious art, music, literature, symbols.


Level 3
Pupils explain meanings contained in religious stories that might be given by believers. They describe the use, in religious festivals and practices, of some key features of the religions being studied, eg holy books, places, objects and teachings. They make simple links between a range of examples of religious expression and the beliefs/ideas, feelings which underlie them. 


Level 4
Pupils identify and compare some religious beliefs/ideas and other selected features of religious practice, eg books, places, artefacts and events. They describe their significance to believers. They express beliefs/ideas and feelings using recognised styles of religious expression and describe the meaning of the symbolism used. 


Level 5
Pupils identify some of the principal beliefs/ideas, practices, people, places and objects of the religions studied and explain how these make a difference to the lives of individuals and communities. They identify beliefs/ideas and practices shared by different religions. They identify and compare some of the ways in which believers express their principal belief and ideas.



Level 6
Pupils demonstrate a critical awareness of and respect for the central beliefs/ideas, practices/lifestyles of people within individual religions. They give a coherent account of the beliefs/ideas, practices/lifestyles of different groups, denominations and traditions within individual religions. They demonstrate critical awareness of how religious belief can be expressed in a variety of forms and of the beliefs/ideas which may underlie those expressions. 


Level 7
Pupils explain religious beliefs/ideas in relation to their contemporary relevance and practical application. They explain religious practices and life-styles in relation to their historical and cultural contexts. They understand that some central elements and history are shared by different religions. They explain the meanings of texts, language, figures of speech and symbolism in relation to the central beliefs of the religions being studied. 


Level 8
Pupils evaluate different interpretations of key religious beliefs/ideas. They evaluate different views of religious practices and life-styles. They evaluate different interpretations of religious texts, language, figures of speech and symbolism. Throughout their work at this level, pupils show sensitivity to the concerns and convictions of believers.


Exceptional Performance/Post-16
Students demonstrate their understanding of the nature of faith and belief. In particular they appreciate different interpretations of spirituality and give a balanced evaluation of the source, validity and significance of a number of key beliefs. They assess the importance of religious practices for believers. In particular they offer a mature evaluation of some of the issues which may be raised by the presence of diverse lifestyles within a pluralist society. They assess the importance of language in religion. In particular they appreciate some of the modern philosophical questions about the status and function of religious language.
AT2: Learning from religion and human experience

Level 1
Pupils identify aspects of their own experience and feelings. They respond to things they find interesting or puzzling in the light of their own experience and thoughts. They identify what is important to themselves and give a reason.


Level 2
Pupils identify aspects of other people’s experience and feelings. They identify some experiences which cause people to wonder and question. They recognise what is of value and concern to others, including people with a faith commitment. They give their own views and listen to the views of others.


Level 3
Pupils understand that there are connections between their personal experiences and those of others and say what influences their lives. They compare their own ideas about life on earth with those of others. They make links between values and commitments, including religious values and commitments, and their own and others’ attitudes and behaviour. 


Level 4
Pupils ask a range of questions in relation to people’s lives, life on earth and choices and decisions. They suggest appropriate answers to those questions. They recognise that responses may vary. They reflect on the qualities demonstrated by others. They understand that some choices and decisions have moral implications.


Level 5
Pupils articulate feelings associated with their own experiences of life. They express their own ideas about life on earth in the light of religious and other views. They express their own values and commitments and review them in the light of other people’s values and commitments, including those held by people with a faith commitment. They provide some supportive arguments when articulating their own viewpoints.



Level 6
Pupils demonstrate a critical awareness of and respect for people’s views of their identity, personality, experience, values and commitments. They understand and begin to evaluate religious perspectives on a range of ultimate questions and moral issues. They identify and evaluate the powerful emotions associated with religious beliefs, values and commitments. They distinguish different types of questions.


Level 7
Pupils explain and compare religious, non-religious and their own views about human identity, personality and experience. They explain their own views on the nature and possible purposes of life on earth, in relation to the views of others. They use supporting arguments and evidence in explaining their own values and commitments in relation to religious and other teaching on contemporary issues. They are able to identify a range of influences on their own beliefs and values.


Level 8
Pupils evaluate religious, non-religious and their own views about human identity, personality and experience. They evaluate religious, non-religious and their own views on the nature and possible purposes of life on earth. They evaluate religious, non-religious and their own views of a variety of values and commitments. Throughout their work at this level, pupils show sensitivity to the concerns and convictions of believers.


Exceptional Performance/Post-16
Students place religious and non-religious interpretations of human identity and personality within a wider context and make reasoned judgements about their significance. In particular they offer a balanced evaluation of psychological explanations of religion. They assess the significance of a variety of perceptions of the nature of reality and existence with due regard to the context in which these are presented. In particular they give a balanced evaluation of the ways in which some of these interpretations lead to belief in God(s). They give a mature assessment of the reasons for and significance of a range of ethical theories. In particular they give a reasoned evaluation of the relationship between religion and morality.

Guide to planning a scheme of work for one year 
Sample schemes of work and examples of assessment for learning in RE are published on the SACRE Awareness, Mystery and Value websites. Contact your LEA SACRE for details. If you wish to develop your own schemes, use this guide to help you.

1. Familiarise yourself with the introductory sections of the syllabus: the legal requirements, the aims of Religious Education, the Attainment Targets, the Areas of Enquiry, and the appropriate skills and attitudes to be encouraged.


2. Turn to the Programmes of Study for the appropriate Key Stage and read through the information given on which religions are to be covered and to what minimum depth. Make some initial decisions as to which religions you wish to cover, particularly in relation to how a year’s work might fit arrangements for the whole Key Stage.


3. Read through the Study Units and the Learning Opportunities. Decide which Learning Opportunities are to be covered in the year’s work and how these are to be arranged, term by term.


4. Check which Areas of Enquiry are to be emphasised and ensure a reasonable balance of the six areas over the year. Each unit is designed to emphasise TWO of the areas of enquiry. Read the page on Methodology.


5. Study the relevant Objectives for Learning and Assessment for your Key Stage and keep those pages open as you plan lesson activities.


6. Make use of your existing resources, plus the ‘Examples of Work’ pages in this syllabus to sketch out a series of lesson activities, term by term, illustrating the chosen Learning Opportunities. Take care to make the religious material relevant for pupils by including some of the ideas on ‘Links with Human Experience’. As you go along, make a list of some key questions which will provide a focus for the intended learning. Try not to try to cover too many examples from different religions in illustrating each Learning Opportunity.

7. Work on differentiating activities and tasks appropriately, first by reading relevant information about ‘RE within the Foundation Stage’, ‘RE and Special Educational Needs’, ‘RE for ‘gifted and talented’ pupils’ and ‘Religious education for pupils from all religious and cultural backgrounds’. Then link your lesson ideas to the Objectives for Learning and Assessment listed for the appropriate areas of enquiry. Try to ensure that there is a small progressive range of challenges for pupils within any lesson or series of lessons. These are the activities and tasks which you may wish to assess, again, in relation to the progressive Learning Objectives.


8. Next to each activity, list the skills and attitudes you hope to encourage, referring to the lists on pages 18 and 20. Also make a note of the resources you will require to teach the lessons. 


9. Work out how and when you will assess pupils’ progress, by highlighting activities or tasks where you will look for evidence in relation to the Objectives for Learning and Assessment. Make a note of the appropriate statements. Work out how you will use information on pupils’ progress to inform your future planning.


10. Make arrangements to evaluate the success of your scheme of work, eg by setting aside time for pupils’ self-evaluation/comments and by noting how the actual lessons went in relation to the planning.

Examples of work at each stage
The following pages contain suggestions for fulfilling the Learning Opportunities. These are arranged by Study Units and set out examples from human experience, including religious experience, and examples from the six major faiths.

In providing the Learning Opportunities teachers should ensure that examples are chosen which both do justice to the religious traditions and are suited to the age and aptitude of pupils. Help with this task is given in Appendix A - ‘Key Features of Each Religion at Each Key Stage’.

Words printed in italics appear in the Glossary -Appendix C.

[Pic – Jewish Way of Life Exhibition]
EXAMPLES OF WORK FOR THE FOUNDATION STAGE AND KEY STAGE 1

The examples given here are not intended to be prescriptive or comprehensive. Rather, they offer guidance on how the learning opportunities might be provided. There is overlap between some of the examples given, as it is possible to cover them from more than one perspective.  

UNIT 1

OURSELVES





FOCUS AREAS A & D
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This unit explores ideas of what it is to be human and relates them to religious beliefs.

Pupils should be given the opportunity to:
a develop an awareness of aspects of their own identity, personality and experience, eg feelings, emotions, favourite things;

b participate in times of stillness and reflection;

c explore feelings, experiences and situations which may give rise to reflection or prayer;

d listen and respond to stories, prayers, songs, etc. which help people understand more about themselves and ideas of God.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a talking about feelings, preferences, relationships, things that make them special. Acting out roles in the home corner. ‘Show and tell’ favourite things;

b stilling exercises, eg using a candle to denote a special quiet time, guided imagery, reflections within circle time;

c times when a problem may arise, when concentration is needed, when something needs to be remembered;

d stories such as ‘Wilfrid Gordon McDonald Partridge’ by Mem Fox, ‘Mr. Men’ by Roger Hargreaves, ‘Elmer’ by David McKee.

EXAMPLES FROM RELIGIONS

CHRISTIANITY
a human experience examples can be used as a starting point for understanding religious beliefs and ideas;

b human experience examples;

c going to church, praying at home. Times when guidance is needed, asking for forgiveness, giving thanks, praising. Stories such as Jonah;

d the Lord’s Prayer. The hymn ‘God Made the World and God Made Me’. The story of the Lost Son - caring for individuals, or stories about the belief that everyone is important/of equal value, eg story of the healing of the leper. The start of the Apostles’ Creed - belief in God.

HINDUISM
a human experience examples can be used as a starting point for understanding religious beliefs and ideas;

b human experience examples;

c puja (worship) at home, going to a mandir (temple), praying to show devotion to God;

d stories from the Ramayana (which describe the qualities admired in Rama and Sita). Stories about Krishna’s childhood.

ISLAM
a human experience examples can be used as a starting point for understanding religious beliefs and ideas;

b human experience examples;

c observation of salah (prescribed communication with and worship of Allah), at home, at a masjid (mosque), blessings said at meal times;

d Shahadah (declaration of faith) which states that there is no god except Allah, and that Muhammad is the prophet of Allah. Stories from the life of Muhammad. The adhan (call to prayer).

JUDAISM
a human experience examples can be used as a starting point for understanding religious beliefs and ideas;

b human experience examples;

c prayers said at home or in synagogue. Blessings during Shabbat (day of spiritual renewal and rest): for children or with wine. Blessings and prayers which offer thanks during family meals;

d Shema prayer, which reminds Jews how important it is to pray and that God is One. Stories about Moses and his struggle to preserve Jewish identity. Stories about Abraham and his dedication to God.

BUDDHISM
a human experience examples can be used as a starting point for understanding religious beliefs and ideas;

b human experience examples;

c meditation to help gain wisdom and understanding;

d stories from the life of the Buddha which might indicate aspects of human nature, eg  Siddattha growing up in the palace, Siddattha and the Swan, The Four Signs: the old man, the diseased man, the dead person, the holy man. Stories which illustrate the Brahma Viharas (sublime states: loving kindness, compassion, sympathetic joy, even-ness of mind), eg the Buddha and the poor man, Nalagiri the Elephant, the Buddha and King Pasenadi.

SIKHISM
a human experience examples can be used as a starting point for understanding religious beliefs and ideas;

b human experience examples;

c praying or meditating at home, in the Gurdwara (place of worship). Asking for guidance or showing devotion;

d identity as a Sikh demonstrated in kesh (uncut hair) and wearing of turban. Stories from the life of Guru Nanak that show how all are equal before God, eg about Bhai Lalo. The Mool Mantar (hymn/statement of belief) which describes God as Creator of all.

UNIT 2

FESTIVALS AND CELEBRATIONS 

FOCUS AREAS B & E
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This unit explores those aspects of life on earth which are reflected in the pattern of religious practices and festivals.

Pupils should be given the opportunity to:

a share experiences of special occasions and celebrations in their own life;

b learn about some major religious festivals and celebrations, eg anniversaries, seasonal festivals, commemorations, and hear stories associated with them;

c identify some artefacts used in some religious festivals and celebrations;

d relate some stories and practices associated with religious festivals and celebrations to experiences and feelings in their own lives. 

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE
a birthdays, holidays, carnivals;

b how a birthday might be celebrated by eating special food, receiving gifts. Being with people who care about them. Hearing stories about when they were younger;

c cake, presents, candles, singing, cards. Photographs of themselves as babies and comparisons with the present;

d celebrating a birthday as a way of remembering birth. Growing up. Bringing a family and friends together. Planting bulbs - celebration of new life, making the environment more pleasant - link with feelings about the environment.

EXAMPLES FROM RELIGIONS

CHRISTIANITY
a human experience examples;


b Christmas: celebrating the birth of Jesus. Easter: stories about Jesus’ death and resurrection. Harvest festivals;


c Christmas: nativity scene, Advent ring. Easter: the Easter garden, paschal candle, cross, crucifix;


d Christmas: the story of Jesus’ birth and the wonder of a baby being born. Easter: stories about Easter and signs of new life and new beginnings in the world, making sacrifices to help others, the experience of bereavement as it may relate to the Easter story.

HINDUISM
a human experience examples;

b Divali and the story of Rama’s exile and return. Holi and the story of Prahlada, Vishnu and Holika. Raksha Bandhan and the story of Indra and Sachi;

c Divali: Diva lamps, Divali cards, murtis (images) of Rama and Sita, food. Holi: coloured powder and murtis of Vishnu and Krishna. Raksha Bandhan: rakhis (tied-on bracelets);

d stories about Rama and Sita told at Divali and experiences of good and bad in their own lives. The giving of rakhis (bracelets) at Raksha Bandhan and feelings of love towards brothers and sisters. Stories told at Holi and experiences of peace and happiness in their own lives.

ISLAM
a human experience examples;

b Id-ul-Fitr: celebrating the successful completion of Ramadan (the month of fasting); how Muhammad taught that the fast was a sign of submission to Allah.  Id-ul-Adha: the story of Ibrahim (Abraham) and his son Isma’il (Ishmael). Stories about Muhammad and the Hajj (pilgrimage to Makkah);

c Id cards. Special cakes and sugary sweets. Food to share when the fast is broken;

d the giving of money to the poor at Id-ul-Fitr and feelings and experiences of sharing or charity. The story of Ibrahim and his devotion to Allah and ideas of obedience. Stories about Muhammad and pilgrimage and feelings concerned with times of togetherness and sharing.

JUDAISM
a human experience examples;

b Hanukkah: remembering the re-dedication of the second temple in Jerusalem - the story of the oil lasting for eight days. Purim: the story of Esther;

c Hanukiah (9-branched lamp). Dreidle (spinning top) used to play games during Hanukkah. Hamantaschen – Haman’s pockets - triangular-shaped pastries eaten during Purim;

d Hanukkah: God’s help at a time of crisis and how people may help them to overcome problems in their own lives. Purim: the story of Esther and experiences of good and bad in their own lives. The giving of gifts to friends and to the poor.

BUDDHISM
a human experience examples;

b Wesak: celebrating the birth, Enlightenment and passing away of the Buddha;

c Wesak: lanterns, lotus blossom, candles, incense, water;

d Wesak: the birth of the Buddha and the wonder of a child being born; the Enlightenment and times when understanding of a new skill or idea is achieved (‘the penny drops’); the death of the Buddha and the experience of bereavement.

SIKHISM
a human experience examples;

b Baisakhi: the story of the Guru Gobind Singh and the Khalsa (community of Sikhs). Birthdays of Guru Nanak and Guru Gobind Singh. Stories of the Gurus;

c the Nishan Sahib (Sikh flag). The Guru Granth Sahib (Sikh scriptures);

d the story of the Khalsa told at Baisakhi and the times when they have needed courage in their own lives, or stood up for what they believed to be right.

UNIT 3

SPECIAL BOOKS

FOCUS AREAS C & F
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This unit explores how religions express values and commitments in a variety of creative ways.

Pupils should be given the opportunity to:
a identify some books and stories that are special to them or that have special authority;

b listen to stories, poems, teachings etc. that appear in key religious books and consider the ideas or beliefs that might be expressed through them;

c share ideas about why particular stories or books may be special to themselves or others;

d learn about how religious books are used.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a favourite stories, books given as presents, family books (eg photograph albums or those owned by parents or grandparents), dictionary, Highway Code, encyclopaedia;

b stories found in special books;

c old family book once owned by a relative, eg a great-grandparent’s book such as a recipe book that gives guidance. Favourite story. A book given as a present. Times for reading - making connections with parents during, eg a bedtime story;

d for enjoyment, for information or guidance, eg recipe book, instruction manuals.

EXAMPLES FROM RELIGIONS

CHRISTIANITY
a human experience examples;

b stories from the Old and New Testaments such as those about Moses, David, Jesus, that help demonstrate the ‘nature’ of the Bible;

c the Bible is the holy book of the Christian faith, helping Christians to understand God and to know Jesus;

d preaching and teaching in church. Christians read from the Bible regularly in order to learn about their faith. 
HINDUISM
a human experience examples;

b stories from the Ramayana (about Rama, Sita, Hanuman, Ravana). Stories about the childhood of Krishna;

c scriptures help Hindus to understand the nature of God and provide guidance on how to lead a fulfilling life;

d reading from the important scriptures (eg Bhagavad Gita, Ramayana, Veda) at home or in the mandir (temple).

ISLAM
a human experience examples;

b stories about the life of Muhammad and how the Qur’an was revealed. Sayings and teachings from the Qur’an;

c the Qur’an as the word of Allah, indicating how Muslims should lead their lives;

d reading or listening to the Qur’an at home, at a madrassah (mosque school), or at the masjid (mosque). Ways in which the Qur’an is treated with respect.

JUDAISM
a human experience examples;

b Stories from the Torah such as those about Abraham and Sarah, Isaac, Joseph, Moses. Sayings and teachings which express values such as ‘love your neighbour as yourself.’

c Torah contains teachings of God helping Jews to understand God’s presence in their lives, and how God wants them to live;

d reading from the Torah at home or at the synagogue. The Shema prayer (from Deuteronomy) found in the mezuzah (scroll placed on door-posts of Jewish homes).

BUDDHISM
a human experience examples;

b the Jataka Tales about the Buddha’s previous lives. Stories that illustrate the Brahma Viharas (sublime states: loving kindness, compassion, sympathetic joy, even-ness of mind), eg Jataka Tales, Kisa Gotami, the Buddha and the poor man, Nalagiri the Elephant, the Buddha and King Pasenadi;

c following the example of the Buddha’s life, as outlined in some stories. Living according to the Buddha’s teaching. Meditating on sayings and teachings of the Buddha;

d stories of the Buddha and verses from the Dhammapada read at home or at a monastery.

SIKHISM
a human experience examples;

b stories about the life and teachings of Guru Nanak and Guru Gobind Singh, eg stories about Bhai Lalo, Bhai Khanaya (Ghanaiya). Teachings from the Guru Granth Sahib (Sikh scriptures) about, eg equality, service, sharing;

c the Guru Granth Sahib contains teachings, hymns and guidance about the nature of God and Sikh belief;

d use of the Guru Granth Sahib at the Gurdwara (place of worship), ways in which it is respected.

UNIT 4

FRIENDS, FAMILY & COMMUNITY 

FOCUS AREAS B & D
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This unit explores ideas of those aspects of human nature which relate to religious practices and communities.

Pupils should be given the opportunity to:
a share their feelings and experiences associated with belonging to a group or community;

b identify the types and characteristics of groups or communities people belong to;

c learn about some practices and events associated with some religious groups or communities and roles that people might have within them.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a feelings of love, sharing, care as a member of a family. Being a member of the school community and feeling a sense of ‘togetherness’. Having friends to play with. People to talk to and share things with. Issues arising from relationships. Building a caring classroom;

b friends, different sorts of family, school, village, organisations, clubs, eg ‘Rainbows’;

c school as a place to go to learn, share things and meet people. Roles of teachers, pupils, secretary, headteacher, lunchtime supervisors, assistants. Environmental organisations or groups. People who keep us healthy in the local community, eg doctor, nurse, dentist, police, ambulance and fire officers, ‘Lollipop’ person, people who clean, people who make their food.

EXAMPLES FROM RELIGIONS

CHRISTIANITY
a human experience examples;

b church, chapel, Sunday school, monasteries, convents;

c going to church on Sunday to worship, Bible study groups, producing church magazines. Role of priests, vicars, ministers. People who help look after the church. How churches in the community care for people. Relationships with family and friends.

HINDUISM

a human experience examples;

b Hindu extended family. Community as family. Mandir (temple);

c puja (worship) at home - shrine, arti ceremony. Going to the mandir. Keeping close contact between Hindus in Great Britain and families in India.

ISLAM
a human experience examples;

b Muslim family. Masjid (mosque). Madrassah (mosque school);

c daily salah (prescribed communication with or worship of Allah) at home, masjid or elsewhere. Preparations for prayer: wudu (ablution before salah). Preparations for festivals with the family.

JUDAISM
a human experience examples;

b Jewish family. Synagogue. Jewish Cheder (school);

c welcoming Shabbat in the Jewish home: lighting candles, blessings, challah loaves, eating as a family, Havdalah (end of Shabbat ceremony), roles of father and mother. Going to the synagogue.

BUDDHISM
a human experience examples;

b Buddhist family. Buddhist community made up of lay people, monks, nuns, priests;

c giving food to monks, particularly on special days. Keeping the monastery/temple clean. Lighting candles and incense to remember the Buddha. The role of monks in leading chanting and meditation, and in giving help and advice.

SIKHISM
a human experience examples;

b Sikh community. Gurdwara (place of worship);

c sitting, eating and worshipping together in the Gurdwara as a community. The langar (kitchen) where all are welcomed to eat. Groups within the community that help or give sewa (service) to others, eg building the Gurdwara, cooking, offering advice, playing musical instruments.

UNIT 5

MILESTONES IN FAMILY LIFE


FOCUS AREAS C & E
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This unit explores how religions express aspects of life’s journey in a variety of creative ways.
Pupils should be given the opportunity to:
a identify some important events in their lives and important events that might happen to them as they get older;

b learn about how important times in life are marked or expressed by different groups, eg birth, marriage, death, being welcomed into a group, naming ceremonies;

c identify some artefacts and symbols associated with events that mark important times in life;

d share ideas about what it is that makes important times in life significant or special.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a drawing a time line of important events in their lives, eg joining a playgroup or nursery, starting school, the birth of a sister or brother, joining a new group or club, moving house. How they are helped to take on new responsibilities, eg walking to school on their own, cleaning own teeth, washing themselves. Bereavement;

b celebrating a wedding by having a party. Holding a ‘house-warming’ party to mark a new beginning. Sharing ideas on good ways of moving from one situation to another, eg doing a role play before joining a new group;

c greetings cards, having parties, eating special food. Presenting ‘Happygram’ cards to celebrate success;

d as a sign of ‘growing-up’: a time when new responsibilities are taken - a time when change occurs, eg moving house or school, a time when new opportunities may arise, eg joining a club.

EXAMPLES FROM RELIGIONS

CHRISTIANITY

a human experience examples;

b baptisms. Weddings;

c water and font used in baptism. Rings exchanged at a wedding;

d baptism as a time to mark spiritual birth and to receive a Christian name. Vows made at baptisms and weddings.

HINDUISM
a human experience examples;

b birth and naming ceremonies. Marriage;

c butter and honey used at birth ceremony. Sari, garlands, fire at a marriage ceremony;

d marriage as an indication of a new stage in life. The making of vows. Choosing a name with special meaning for a baby.

ISLAM

a human experience examples;

b birth of a child: whispering the adhan (call to prayer) in the right ear. ‘Aqiqah (ceremony seven days after a birth): shaving the baby’s head, giving donations, choosing a name. Going on the Hajj (pilgrimage). Going to the madrassah (mosque school);

c oil rubbed into the baby’s head at  ‘Aqiqah to denote cleanliness. Sugar or honey placed on the baby’s tongue;

d the birth of a child as an indication of a blessing from Allah. Witnessing to Allah by whispering the adhan and choosing a name.
JUDAISM
a human experience examples;

b going to a Hebrew or Jewish cheder (school) for the first time in order to learn more about prayers, language and traditions etc. Jewish naming ceremony;

c Torah. Kippah (cap);

d going to a Jewish cheder (school) as an indication of readiness to learn about and understand the Torah and God’s laws. The importance of receiving a Jewish name to mark identity as a Jew.
BUDDHISM
a human experience examples;

b the decision to train as a monk or nun. Teaching about growth and change, eg impermanence in the natural world: flowers, tadpoles, caterpillars;

c joining the Sangha (Buddhist community, especially monks and nuns): wearing robes, shaving head, taking the alms bowl, as symbols of a new lifestyle. Symbol of the Wheel, indicating different stages of life’s journey;

d joining the Sangha as a trainee monk or nun. Importance to many Buddhists of spending time as a monk or nun.

SIKHISM
a human experience examples;

b naming ceremony for a baby: reading the Guru Granth Sahib together as a family, going to the Gurdwara (place of worship), choosing a name. Marriage ceremony: special clothes, tying the chunni (scarf), prayers and hymns;

c Guru Granth Sahib. Special gifts. Red dye. The chunni;

d a baby as a special gift from God. Marriage as a sign of commitment and as a basis for bringing up children.
UNIT 6

RULES AND CHOICES



FOCUS AREAS A & F
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This unit explores how religious beliefs affect approaches to moral issues.

Pupils should be given the opportunity to:
a talk about times when their behaviour has affected others;

b identify some rules or codes of behaviour that people may be guided by;

c hear and discuss stories from religious traditions with a moral message and stories about the lives of people who have committed themselves to others, particular goals or ways of life;

d identify values that may be important to themselves and others, eg fairness, honesty, forgiveness, kindness, and think about some of the ways in which these values are demonstrated in everyday life.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a showing consideration, calling people names, dropping litter, helping at home or in the classroom. Following up an assembly celebrating good behaviour by talking about the influence of their own behaviour on friends, family members etc;

b school rules, building a caring classroom. Inventing rules for a good friend. Making a chart for regular teeth cleaning, with rewards for keeping to it. Different types of code, eg Highway Code, legal rules, moral principles such as honesty and respect;

c stories such as ‘The Boy who Cried Wolf’, ‘The Hare and the Tortoise’, ‘Jake’ by Anita Jeram;

d showing concern by helping people to pick litter up from the playground, being honest, being fair by taking turns. Showing love by imposing rules, eg parents not allowing their children to stay up late. Co-operative games and taking turns.

EXAMPLES FROM RELIGIONS

CHRISTIANITY

a human experience examples;

b the Two Greatest Commandments: ‘love God.. and love your neighbour..’

c Jesus’ teaching on forgiveness and love. Story of Ruth and Naomi. Stories about such people as Mother Teresa, Dr Barnardo, Gladys Aylward, the lives of saints;

d caring for others: children, the elderly, sharing with others. Charities such as Christian Aid. Giving at harvest time. Making links with churches, schools, organisations in other countries. Being honest.

HINDUISM
a human experience examples;

b codes and guidance found in the Hindu scriptures and stories (see below);

c stories from Ramayana (about the triumph of good over evil). Moral stories from the Panchatantra. Stories with a message from the childhood of Krishna;

d respect and care for other people and all living things - demonstrated in family life and worship. Importance of love and loyalty between members of extended family. The giving of rakhis (bracelets) during Raksha Bandhan festival as a sign of love. Devotion to God, honesty, truthfulness.

ISLAM
a human experience examples;

b salah (praying five times daily). Sawm (fasting) during Ramadan. The words of the adhan (call to prayer). Codes and guidance found in stories about Muhammad and the other prophets (see below);

c stories about the life of the prophet Muhammad and stories of other prophets, eg Ibrahim (Abraham). Stories about Muhammad’s upbringing and search for a good way of  life in Makkah. The revelation of the Qur’an. Teachings in al-Madinah and Makkah about the nature of Allah;

d respect for the family: duty of parents, care for elderly parents and extended family. The giving of money to charity or to those in need (zakah). Being honest. Care for the world as created by Allah.

JUDAISM
a human experience examples;

b the Ten Commandments, eg ‘do not steal’, ‘do not tell lies about people’;

c stories from the Torah about people, eg Esther (who showed moral courage), Moses (who led the Israelites to freedom), Jonah (who could not escape from his duty to God);

d sayings which express values such as ‘love your neighbour as yourself’. Showing charity towards others by collecting in charity boxes, caring for members of the family. Being honest.

BUDDHISM
a human experience examples;

b the Buddha’s teaching to ‘learn to do good, avoid doing evil, keep your mind clear’. How feelings lead to actions;

c stories with a moral message, eg Jataka Tales, eg The Cow, the Lioness and the Jackal or The Monkey Bridge. Stories from the life of the Buddha about his search for truth, eg leaving the palace and giving up his wealth and family. Stories about how suffering can be eased, eg Nalagiri the Elephant, the Buddha and Angulimala;

d compassion: respect for all living things, being generous and kind, truthful and patient. Awareness: being aware of how thoughts and feelings lead to actions.

SIKHISM
a human experience examples;

b teachings about equality and sharing found in the Guru Granth Sahib. Codes and guidance found in stories about Guru Nanak and Guru Gobind Singh (see below);

c stories about the lives of the Gurus, eg Guru Nanak as the founder of the Sikh faith, his youth and travels, feeding the poor and needy, story of Bhai Lalo, Duni Chand; Guru Gobind Singh, eg Bhai Khanaya (Ghanaiya), showing concern for all humanity, the Khalsa;

d all human beings are equal as demonstrated in the langar (kitchen) of a Gurdwara (place of worship). Sewa (service) to all by giving time, money, help or guidance;

e Sharing with others. Kirat karna (working honestly).

UNIT 7

SPECIAL PLACES




FOCUS AREAS C & D
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This unit explores how religions express aspects of human nature in a variety of creative ways.

Pupils should be given the opportunity to:
a identify places that are special to them or that have special associations;

b identify parts, characteristics and functions of some religious buildings or places and consider the ideas or beliefs that might be connected with them;

c look at examples, within religious buildings and/or places, of how people have used various forms of expression to convey a message, eg symbols, paintings, stained glass, architecture;

d share ideas about why particular places may be special to themselves or others.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a home, somewhere they used to live, favourite place to play, place of family origin, somewhere they went on holiday, village hall, playground. Places where they feel safe;

b playground: swings, slides, shelter, toilets, fencing, car park;

c signposts, decorations on play equipment, community mural found in a village hall, special seats found in a library. Sorting signs into different types, eg for information, to be obeyed, messages, decorative, symbolic;

d providing a secure, friendly environment, a place to meet friends, a place that brings back memories, a place to have fun.

EXAMPLES FROM RELIGIONS

CHRISTIANITY

a human experience examples;

b in a church: font, altar/table, seats, Bibles, musical instruments. The special atmosphere in a church, cathedral, meeting place - a place for contemplation, prayer, worship, singing;

c the cross, crucifix, candles, water, liturgical colours, bell ringing, ‘stories’ in stained glass windows, the shape of the building, hymns and music;

d a church, chapel, cathedral as a meeting place for Christians to worship. Places such as Glastonbury, Lourdes or Jerusalem which have special religious significance.

HINDUISM
a human experience examples;

b the home as a focal point for family life. India as a place where many Hindus still have families. The mandir (temple) with shrines, murtis (images) of God(s);

c Aum symbol, murtis of God(s), carvings and paintings of God(s);

d the home as a focal point for family life. India as a place of origin for the Hindu religion and where family members may still live. The mandir as a place of worship, study and assembly.

ISLAM
a human experience examples;

b the home as a focal point for family life. Makkah as the birthplace of Muhammad. The masjid (mosque), with prayer hall, usually a dome and minaret, washroom;

c symbol of crescent moon and star, dome and minaret as features of a masjid, pattern, decoration and calligraphy, the Adhan (call to prayer);

d Makkah as a place to ‘meet’ Allah and Muhammad’s birthplace. The Ka’bah as the first house built for the worship of Allah (in the grand mosque in Makkah). The masjid as a place of community, worship, learning and congregation.

JUDAISM
a human experience examples;

b the home as a centre for family life. Israel as a special place for the Jewish people. The synagogue - with a cheder (school), Aron Hakodesh (Holy Ark - cupboard containing the Torah), bimah (from where the Torah is read);

c menorah (seven-branched candelabrum), Magen David (Star of David), tallit (prayer shawl), mezuzah (scroll placed on door-posts of Jewish homes);

d the home as a centre for Jewish family life. Israel as a ‘spiritual home’ for Jewish people. Synagogue as a centre for prayer, study and assembly.

BUDDHISM
a human experience examples;

b centres for the Buddhist community: monastery, temple, with shrine room, Buddha rupa (form or image of the Buddha), stupa, garden, flowers, especially lotus flowers;

c Buddha rupas. The symbols of the lotus flower, wheel, Bodhi Tree, stupa, paintings, mandalas and wall hangings;

d the monastery as a place for community, reflection and meditation, learning or spiritual endeavour, celebrating special occasions.

SIKHISM
a human experience examples;

b Gurdwara (place of worship): as a place for community activities and worship, with langar (kitchen), worship room with Guru Granth Sahib, washing facilities and area for shoes;

c khanda emblem, decoration on Gurdwara, images of the Gurus, decorations around the Guru Granth Sahib (cloths, canopy, cushions), music;

d the Gurdwara as a place for community, worship, learning, congregation, celebrating special occasions.

UNIT 8

THE WORLD AROUND US



FOCUS AREAS A & E
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This unit explores ideas about the nature of life on earth and relates them to religious beliefs.

Pupils should be given the opportunity to:
a share feelings related to experiences of wonder, amazement, mystery or disappointment that the natural world can evoke;

b listen to songs, poems, etc. that describe beliefs about God, eg as creator, provider, parent, one who cares for all, one who answers prayers;

c express their own ideas/beliefs about God.

NB Sensitivity needs to be shown when asking pupils to share their ideas about God. Members of some faiths might find it inappropriate, for example, to ask pupils to draw pictures of God.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a discuss what it feels like walking through a wood. The mood or feeling of a piece of music. The variety of shapes and patterns found in stones, leaves or shells. Pictures of natural phenomena, eg waterfalls, the sea, types of weather and discuss feelings associated with them;

b listen to stories about the natural world and creation and discuss some of the things that make the world what it is, eg plants, animal, people, buildings, places, the weather, moon, stars and planets. How the world came to be as it is. Pictures, images of God and how people have different ideas about God;

c talk, write poems about their ideas of God. 

NB Sensitivity needs to be shown when asking pupils to share their ideas about God. Members of some faiths might find it inappropriate, for example, to ask pupils to draw pictures of God.

EXAMPLES FROM RELIGIONS

CHRISTIANITY

a human experience examples;

b stories of creation in the Bible. The hymn ‘Thank you, Father, for Making Me Me’. The Lord’s Prayer. The story of The Lost Sheep to indicate God’s forgiveness. Story of David and Goliath to indicate how people can draw courage from God;

c pupils’ own ideas/beliefs.

HINDUISM
a human experience examples;

b God represented through many different images and names (eg Rama, Krishna, Shiva, Ganesha) and the stories about them. Stories from the childhood of Krishna, the Ramayana. The Gayatri Mantra morning prayer describing god as one who gives guidance;

c pupils’ own ideas/beliefs.

ISLAM

a human experience examples;

b the  Shahadah (declaration of faith) which states the Oneness of Allah. The story of the revelation of the Qur’an to Muhammad as Allah’s guidance to humankind. The adhan (call to prayer). The creation story (surah 21:30-33 and 40:57; 18:7) which indicates Allah as Creator and Provider of all good things;

c pupils’ own ideas/beliefs.

JUDAISM
a human experience examples;

b the Shema prayer (in Deuteronomy) which indicates God as One. Stories about God as creator of the world (Genesis 1, Psalms 8, 148);

c pupils’ own ideas/beliefs.

BUDDHISM
a human experience examples;

b the Buddha was a human being (not a god). Stories about his concern to find an answer to the problem of suffering in life, how suffering can cease, eg Nalagiri the Elephant, the Buddha and Angulimala, Kisa Gotami;

c pupils’ own ideas/beliefs.

SIKHISM
a human experience examples;

b the Mool Mantar (hymn, statement of belief) which indicates the nature of God as one, the Creator, the Supreme Truth. Stories about Guru Nanak which indicate the nature of God, eg Guru Nanak bathing in the river, giving clothes to holy men, Bhai Lalo;

c pupils’ own ideas/beliefs.

UNIT 9

THE LIFE OF JESUS




FOCUS AREAS B & F
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This unit explores how people’s values and commitments might be demonstrated in the lives of religious believers.

Pupils should be given the opportunity to:
a identify people who have helped or guided them in their lives;

b listen to and discuss stories about the life of Jesus: his birth, his disciples and friends, some of his miracles, some of his parables, his death and resurrection;

c discuss some aspects of Jesus’ teaching which guide people in their lives, eg love your neighbour or teaching on forgiveness.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a parents, brothers, sisters, friends, teachers, people with special roles in the community, eg club leaders. People who might help us feel better;

b relating stories about Jesus to their own lives, eg how they might show care and concern for others;

c relating aspects of Jesus’ teaching to their own lives, eg in the decisions they may have to make in their lives.

EXAMPLES FROM RELIGIONS

CHRISTIANITY

a human experience examples;

b stories about the birth of Jesus, his death (Good Friday) and resurrection (Easter Day). The claim that Jesus is the son of God. Parables, eg The Good Samaritan, The Prodigal Son and The Sower. Miracles, eg the lame man at the pool, Blind Bartimaeus, the man let down through the house roof. Stories about how Jesus changed people’s lives, eg disciples who were fishermen, Zacchaeus, the woman who brought the expensive perfume;

c to love God, to love your neighbour as yourself, to show forgiveness.

EXAMPLES OF WORK FOR KEY STAGE 2

The examples given here are not intended to be prescriptive or comprehensive. Rather, they offer guidance on how the learning opportunities might be provided. There is overlap between some of the examples given, as it is possible to cover them from more than one perspective.  

UNIT 1

OURSELVES





FOCUS AREAS A & D
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This unit explores ideas of what it is to be human and relates them to religious beliefs.

Pupils should be given opportunities to:
a consider physical and non-physical aspects of human identity, eg soul, spirit, atman;

b explore a range of factors that might influence or affect a person's identity or personality (including religious identity);

c consider beliefs about the value of human beings;

d participate in and value times of stillness and reflection;

e consider how stories, hymns, prayers, etc., help people understand more about themselves and their relationships.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a consideration of the physical, emotional and spiritual needs of human beings, eg the need for food, shelter, love;

b consideration of gender, family background, influence of friends. The influence of religion, the purposes of education. Media/advertising influences and messages. Magazine, internet influences and messages. Preferences, eg being tempted to smoke a cigarette. Self-esteem. Changing friendship groups;

c stories and poems about the way people treat, respect each other. Stories about body image, gender, prejudice, eg ‘Amazing Grace’ by M Hoffman; 

d reflecting on the meaning of a poem or story. Stilling exercises, guided imagery;

e reflecting on stories about the creation of human beings and animals that try to explain aspects of human life, eg Native American stories, stories from the Bushmen of Southern Africa, eg ‘Tapestry of Tales’ by Palmer and Breuilly. Stories about relationships, feelings, eg ‘The 18th Emergency’ by Betsy Byas.

EXAMPLES FROM RELIGIONS

CHRISTIANITY
a recognition of physical, emotional and spiritual needs in the Lord’s Prayer. Idea of the soul;

b the influence of a Christian family life: welcoming people into the Christian faith. Sunday schools/clubs for children. Christian educational activities. The family of believers past and present;

c love within a Christian family. Sayings of Jesus on love. The idea that human beings are made in the image of God;

d reflecting on a Christian hymn, poem or story;

e considering what a Christian hymn, poem or story, eg The Lost Son, or the story of Adam and Eve, might have to say about human nature. Beliefs that human beings became sinful and can be redeemed.

HINDUISMtc "HINDUISM"
a the idea of the atman (‘real’ self or soul); 

b the influence of a Hindu family life: welcoming people into the Hindu religion. Hindu schools/clubs for children. Hindu educational activities;

c love and loyalty within the extended family. The family of the whole world;

d reflecting on a Hindu hymn, poem or story;

e considering what, eg the Ramayana, might have to say about good and evil and the relationships between the main characters. The Gayatri Mantra morning prayer (in which guidance is asked for).

ISLAM 

a the idea of the soul and of human beings as creations of Allah; 

b the influence of a Muslim family life: welcoming people into the Muslim faith. Muslim schools/clubs for children. Muslim educational activities;

c love within a Muslim family/community. The idea that human beings are the best of Allah’s creation;

d reflecting on a Muslim poem or story;

e considering what a story from the life of Muhammad, eg Muhammad and the Ka’bah, might have to say about human nature. Shahadah (declaration of faith) which states that there is no god except Allah, and that Muhammad is the prophet of Allah. The adhan (call to prayer).

JUDAISM 

a human beings as created by God and so under God’s love and care;

b the influence of a Jewish family life: particularly in celebrating Shabbat and remembering important events in Jewish history. Jewish schools/clubs for children. Jewish educational activities;

c God cares for all people. Love within the Jewish family/community;

d reflecting on stories from the Tenakh (Hebrew Bible);

e considering what a story from the Tenakh, eg the Exodus from Egypt, might have to tell us about human nature. How the words of the Shema prayer, as found in the Mezuzah (scroll placed on door-posts of Jewish homes), is used to remind Jews of their relationship with God. Stories about Moses and his struggle to preserve Jewish identity. Stories about Abraham and his dedication to God.

BUDDHISM tc "BUDDHISM "
a human greed, hatred and ignorance as barriers to enlightenment. Idea of rebirth, but no permanent ‘soul’ - the impermanence of all things;

b the influence of a Buddhist family life. The mutual support of lay Buddhists and ordained Buddhists;

c belief that being born human gives the best opportunity for enlightenment;

d teaching on mindfulness and meditation. Concentration games;

e considering what a story from the life of the Buddha, eg The Four Signs (old age, disease, death, the holy life), might have to tell us about the nature of human life. Stories which illustrate the Brahma Viharas (sublime states: loving kindness, compassion, sympathetic joy, even-ness of mind), eg the Buddha and the poor man, Nalagiri the Elephant, the Buddha and King Pasenadi.

SIKHISM 

a the idea of the soul and being reborn into a new physical body after death;

b the influence of a Sikh family life. Welcoming people into the Sikh religion, the Sikh community and Gurdwara (place of worship). Wearing a turban as a sign of Sikh identity;

c the idea that all human being are equal: equality of gender, race and creed. Beliefs such as vand chhakna (sharing), sewa (service to all), respect for all creation;

d reflecting on stories about the lives and teachings of the Gurus;

e considering what a story from the life of the Gurus, eg Guru Nanak and Bhai Lalo, might have to tell us about human nature. The Mool Mantar (hymn/statement of belief) which describes God as Creator of all.

UNIT 2
WHAT'S IT LIKE TO BE A CHRISTIAN? 
THE LIFE AND TEACHING OF JESUS



FOCUS AREAS B & E
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This unit explores aspects of the life and teaching of Jesus and how they relate to Christian life, practices, celebrations and the pattern of Christian festivals.

Pupils should be given opportunities to:
a learn about the key features of Jesus’ life and teaching: his birth and its meaning for Christians, baptism and temptations, disciples, friends and followers, teaching about the kingdom of God, parables and miracles, the two greatest commandments, Holy Week and the Passion Narratives, the resurrection;

b learn about how key events in the life of Jesus are celebrated;

c consider what the life and teaching of Jesus may mean to Christians and to themselves.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a relating aspects of Jesus’ life to their own ideas and experience, eg of temptation, friendships, ideas of ‘miracles’, stories with a message. Attitudes to self-sacrifice, eg children as carers - who/what do they look after? Attitudes to death and life after death;

b attitudes to celebration of Christmas and Easter in their own families and in the wider society. How these events may be celebrated differently in Christian and secular communities. Brainstorm ‘Christmas’, group the responses and consider what Christmas means to different people, eg family occasion, parties, a time to remember Jesus’ birth,  presents, going to church, carol singing, Christmas songs etc;

c pupils’ own interpretations and thoughts.

EXAMPLES FROM RELIGIONS

CHRISTIANITY
a key features of Jesus’ life and teaching: his birth and its meaning for Christians, baptism and temptations, disciples, friends and followers, teaching about the kingdom of God, parables and miracles, the two greatest commandments, Holy Week and the Passion Narratives, the resurrection;

b Advent and Christmas, eg how Christmas is celebrated in different denominations in Britain and abroad. Lent, Holy Week and Easter. Ascension and Pentecost;

c explore connections between: Jesus’ birth and belief in the power of God; Jesus’ teaching and belief in the value of human life; Jesus’ crucifixion and beliefs about God’s forgiveness and human suffering; Jesus’ resurrection and beliefs about faith, hope and love.

[Pic – Harvest Festival]

UNIT 3

WRITINGS





FOCUS AREAS C & F
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This unit explores how religions express values and commitments in a variety of written forms, and how value is attached to those writings.

Pupils should be given opportunities to:
a hear examples of many kinds of writing and story;

b consider the origins of special or holy writings, eg their revelation, writing, compilation;

c consider the ways in which communities value special books, eg handling, covering, decoration;

d consider the moral message(s) within different stories and their relevance to people's lives;

e express some moral beliefs or ideas in a variety of ways, eg through stories, poetry. 

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a narrative writing, historical accounts, news items, poems, types of fiction;

b idea that some writing is ‘inspired’;

c special books in libraries;

d moral messages within fables, myths and tales. Moral messages in comics, magazines, music magazines, on TV programmes and soap operas, eg about body image, telling the truth, friendship;

e pupils’ own writing.

EXAMPLES FROM RELIGIONS

CHRISTIANITY
a Bible: gospel, Acts of the Apostles, stories from the Old Testament, Psalms. Hymns and prayers;

b Bible as the revealed word of God. The writing and compilation of the Old Testament, New Testament, Apocrypha (in some traditions). Different translations of the Bible;

c Bible as the basis of Christian faith. Use of the Bible in public worship, eg standing for the reading of the gospel. Attempts to translate into every known language. Family Bibles. Illustrated Bibles, eg Lindisfarne, Book of Kells. Many ways of communicating Bible stories, eg films, cartoons;

d human responsibilities indicated in the story of creation. Moral messages in the lives of Jesus and the Saints, including those who brought Christianity to Britain;

e pupils’ own writing.

HINDUISMtc "HINDUISM"
a stories from the Ramayana, the Mahabharata, the Panchatantra (moral stories), the Puranas, the Vedas and Upanishads;

b the Vedas as heard from God, collected together, retold and finally written down over time. The Puranas written down over about 1,000 years to help explain the Vedas. Panchatantra stories written to form a collection of moral tales;

c keeping copies of the Bhagavad Gita, Ramayana, Mahabharata or Panchatantra at home, or collections of decorated scriptures in mandirs. Translating the Mahabharata and Ramayana into many forms: comic books, TV programmes, films etc;

d moral stories from the Panchatantra, eg the story of the doves and the hunter, showing strength in unity. Stories on the theme of good and evil, eg Ramayana and Mahabharata;

e pupils’ own work.

ISLAM

a Qur’an. Sunnah - the custom and practice of the Prophet Muhammad. Hadith - the record of Muhammad’s sayings and actions;

b the revelation of the Qur’an to Muhammad. Other prophets associated with books of guidance, eg Ibrahim, Musa, Dawud and Isa;

c special treatment of the Qur’an, eg always kept on top shelf at home. The Qur’an stand. Decorative Arabic writing in some copies of the Qur’an;

d the attributes of Allah as revealed in the Qur’an. Stories from Sunnah, Hadith and Sirah (writings about the conduct and example of Muhammad);

e pupils’ own work.

JUDAISM

a examples of writings, eg Psalms and Proverbs, stories from the lives of the prophets, eg Elijah, Isaiah. The Tenakh (Hebrew Bible) as consisting of Torah (Books of Law), Nevi'im (the Prophets) and Ketuvim (Writings);

b God giving the Torah at Mt. Sinai. The Tenakh as inspired: the revealed Word of God;

c special care of the Torah Scrolls in the synagogue. Use of the yad (pointer) in reading from the Torah. The Sefer Torah (hand-written scroll) and the work of the scribe. The reading of the weekly portion and the annual cycle of readings. Regular Torah reading. The  Mezuzah (scroll placed on door-posts of Jewish homes);

d human responsibilities indicated in the story of creation. Moral messages in the lives of the Patriarchs (eg Abraham, Isaac and Jacob) and Matriarchs (eg Sarah, Rebekah, Rachel and Leah) and in the stories about Moses;

e pupils’ own work.

BUDDHISMtc "BUDDHISM"
a the Jataka Tales of the Buddha’s previous lives. Stories of Prince Siddattha’s childhood. Stories about the Buddha that exemplify values, eg The Monkey King, The Hunter and the Monkeys, Prince Vessantara;

b the gradual collection of Buddhist Scriptures, eg the Tipitaka (the threefold collection of Buddhist sacred texts), the Dhammapada, the Jataka Tales;

c keeping the Dhammapada in the home, or monastery collections of decorated Buddhist scrolls;

d moral messages contained in such stories as The Monkey King, The Hunter and the Monkeys, Prince Vessantara. Message and relevance of, eg the story of the man shot with an arrow;

e pupils’ own work.

SIKHISM 

a Guru Granth Sahib (sacred scriptures). Stories from the lives of the Gurus, eg Guru Nanak (the first Guru), Guru Arjan (who founded the Harmandir Sahib - the Golden Temple), Guru Har Gobind (story of the Guru and his Cloak remembered at Diwali ), Guru Gobind Singh (founder of the Khalsa - Sikh ‘community of the pure’);

b Guru Granth Sahib contains the words and teachings of the Gurus. GGS compiled by Guru Gobind Singh who declared that after his death there would be no more human Gurus and that the GGS (as the voice of the True Guru - God) would be the true teacher;

c respect shown by removing shoes, covering heads, making offerings keeping the scriptures under a special canopy and covering with cloths (romalla), or having a special room for it when not being read at the Gurdwara;

d moral messages contained in such stories as Guru Nanak and Bhai Lalo, Duni Chand (feeding the poor and needy), Guru Har Gobind and the story of his Cloak (freedom), Guru Gobind Singh and Bhai Khanaya (Ghanaiya) (showing concern for others) and the Khalsa (Sikh ‘community of the pure’);

e pupils’ own work.

UNIT 4

WHAT'S IT LIKE TO BE A CHRISTIAN? - BELONGING, BELIEF AND IDENTITY



FOCUS AREAS B & D
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This unit explores Christian beliefs about God and Jesus (including his teaching, friends, family and community) and how they relate to aspects of individual, family and community life.

Pupils should be given opportunities to:
a learn about some of the key beliefs Christians may share;

b learn about aspects of Christian worship, both personal and corporate;

c learn about the life Christians lead as members of a Christian group or community;

d learn about some differences between Christian denominations;

e investigate the qualities that might be demonstrated by Christian believers and relate them to their own experiences of life.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a own and others’ beliefs and questions about God;

b investigation of prayer: what it is and how it might be practised in different situations;

c exploring their own commitments. Thinking about routines and responsibilities;

d thinking about groups that they choose to belong to. Issues of being included/excluded from different groups. Investigation of traditions, eg relating to a local carnival or festival;

e individuals, eg teachers, sports personalities, that pupils admire. Listing qualities and weaknesses of public figures. Relating qualities to their own lives and choices.

EXAMPLES FROM RELIGIONS

CHRISTIANITY
a belief in God as Creator and Sustainer, Loving, Ruler, Saviour, Just Judge. Belief in Jesus as the Son of God. Belief in the Holy Spirit as carrying on the work of Jesus;

b the Eucharist, private prayer, reading the Bible, use of silence in Christian meditation;

c the role of the Vicar, priest, minister. Christian family life, eg use of Sunday. Activities undertaken by lay Christians, eg as fund-raisers, hospital and prison-visiting, counselling, youth groups, Sunday schools;

d different attitudes and practices relating to baptism. Styles of worship in different churches. Different names of places of Christian worship, eg church, chapel, meeting house;

e qualities such as: commitment, self-sacrifice, love. The example of the disciples - following and trusting in Jesus. Christians who brought Christianity to Britain.

[Pic – Anglican Communion]
UNIT 5

JOURNEYS





FOCUS AREAS C & E
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This unit explores how religions express aspects of life's journey in a variety of creative ways.

Pupils should be given opportunities to:

a consider the many reasons for going on a special journey and engaging in a religious quest;

b consider practices and events associated with some special journeys;

c consider how rites of passage are dealt with in different traditions, especially birth, initiation, marriage and death;

d consider artistic, symbolic and other expressive work associated with special journeys and the journey of life.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a Going to Disneyland as a family treat, to have fun. Films with a ‘quest’ theme;

b getting things ready for a holiday: working out what to take, how to get information, how to make decisions about how to travel etc. Inventing a rite of passage to move on to a new school;

c becoming a member of a club or group. Fears, worries and hopes connected with change. Physical and emotional aspects of change;

d keeping a diary, being involved in the making of a community map. Music associated with journeys, change, etc.

EXAMPLES FROM RELIGIONS

CHRISTIANITY

a reasons for going to: Lourdes, Glastonbury, Jerusalem, eg to celebrate or renew faith, for healing. Journeys undertaken by Christian missionaries, eg St Paul, David Livingstone, missions within Britain;

b prayers and hymns at, eg Taizé. Marches and processions, eg stopping at the 14 stations of the cross;

c rites of passage such as baptism, confirmation, marriage, funeral;

d pilgrim's map of Jerusalem. Symbolism within rites of passage such as the wedding ring, or the baptism candle. 

HINDUISMtc "HINDUISM"
a reasons for going to the Ganga (Ganges), Benares, Hindu shrines, eg to bring religious merit, to visit a place of religious significance;

b bathing in the Ganges to wash away sins, listening to the words of holy men;

c the samskar rituals; eg sacred thread ceremony, death rites (funeral and cremation);

d artistic interpretations of the stages of life (ashrama). Fire used at a wedding ceremony. Butter and honey used at a birth ceremony.

ISLAM

a reasons for going to Makkah, Jerusalem, eg to celebrate or renew faith, to visit places of religious significance;

b the elements of the Hajj;

c the whispering of the adhan at birth, marriage ceremony, the utterance of the Shahadah before death;

d pilgrim's wall paintings of the Hajj journey. ‘Aqiqah (ceremony 7 days after a birth): shaving the baby’s head, giving donations.

JUDAISM

a reasons for going to Jerusalem, the Holy Land, eg to celebrate or renew faith;

b to pray at the Western Wall;

c Bar/Bat Mitzvah. Marriage. Funerals, mourning and remembrance. Rites of passage such as Brit Milah (circumcision) and girls’ naming ceremony;

d pilgrim's map of Jerusalem, Bar/Bat Mitzvah cards.

BUDDHISMtc "BUDDHISM"
a Siddattha’s quest for enlightenment: the great renunciation and years spent in the forest learning meditation;

b the Buddha’s teaching of the Middle Way, avoiding extremes of self-indulgence and self-denial;

c the Wheel, representing the ‘journey of life’, through stages of change and attachment. Ordination as a monk or nun. A Buddhist funeral - cremation;

d artistic portrayals of the life of the Buddha, in paintings (eg Buddhapadipa temple in Wimbledon), wall hangings, mandalas.

SIKHISM tc "SIKHISM "
a reasons for going to the Harmandir Sahib (Golden Temple) at Amritsar, eg as it contains some of the first copies of the Guru Granth Sahib, to remember the Gurus and their teachings, to celebrate faith;

b bathing in the pool surrounding the Harmandir Sahib. Listening to the continuous reading of the Guru Granth Sahib. Going to the langar (kitchen);

c amrit (initiation) ceremony. Naming ceremony. Marriage. A Sikh funeral;

d wedding clothes, chunni (scarf), red dye pattern of feet and hands. Architecture and decoration at the Golden Temple. At a funeral - placing the cremated ashes in water, leaving no memorial to signify life continuing in reincarnated form.

UNIT 6

BARRIERS AND BRIDGES



FOCUS AREAS A & F
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This unit explores how religious beliefs affect approaches to moral issues.

Pupils should be given opportunities to:
a identify a range of questions related to a moral issue;

b hear stories about people/organisations who have been involved in some way in moral issues;

c consider some of the factors that may affect attitudes and behaviour towards a moral issue, eg rules, beliefs, traditions, principles, commitments, experiences, possible consequences;

d express their own ideas and views about a moral issue in the light of a range of responses.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a class brainstorm of a variety of issues, eg care for the environment, prejudice in society, equality of opportunity, stealing, telling the truth etc. Thinking of questions related to the above concerning, eg recycling waste, endangered species, pollution, racism, the role of women in society, access for the disabled, provision for travellers, etc;

b news/TV stories about people who have tried to bring opposing groups together. Local personalities. People who have challenged injustice and inequality, eg Nelson Mandela. Organisations, eg the RSPCA, Greenpeace, Blue Peter ‘Bring and Buy’ sales;

c school and class rules. Law. Family beliefs and values linked to rules. Exploration of peer-preference and of the causes of prejudice. Varieties of selfish and unselfish responses to dilemmas, eg what to do with a wallet that’s been found and the likely/possible consequences of each action. How people’s actions affect the feelings of others. Other people’s lives, eg living in a smoking/non-smoking household, living as a vegetarian/meat-eater. Displaying a spectrum of class attitudes on issues. Questions such as what does it mean to me now?; what might it mean when I’m making my own decisions? Exploration of the causes of prejudice;

d debates about inequality in their own experience. Ways of persuading people. Ways of coping with persecution, bullying etc. Views on what is fair. Pupils’ own ideas and views, in the light of responses from a, b, and c, above. 

EXAMPLES FROM RELIGIONS

CHRISTIANITY
a human experience examples can be used as a starting point;

b stories about the life of, eg Mother Teresa, St Francis of Assisi, Martin Luther King Jr. Stories from the life and teaching of Jesus. Christian based charities, eg Christian Aid, CAFOD, Tear Fund;

c the two greatest commandments: ‘love God.. and love your neighbour..’ The Ten Commandments. Jesus’ teaching in the Sermon on the Mount. Christian principles of love, courage, forgiveness, self-sacrifice, honesty, commitment, peace and justice. How these principles might affect Christian attitudes to personal, social and global issues;

d pupils’ own ideas and views in the light of responses from a, b, and c, above.

HINDUISMtc "HINDUISM"
a human experience examples can be used as a starting point;

b stories about the life of Mahatma Gandhi: his teachings about ahimsa, discrimination and independence;

c respect for God, other people and all forms of life. Belief in reincarnation - that the soul is reborn in accordance with the way a life is led. Hindu ideas about ahimsa and its implications, eg vegetarianism. Love, respect and duty towards members of the extended family. How these principles affect Hindu attitudes to personal, social and global issues;

d pupils’ own ideas and views in the light of responses from a, b, and c, above.

ISLAM

a human experience examples can be used as a starting point;

b stories about the life of individuals, eg Muhammad and other prophets. The work of the Red Crescent;

c the five pillars of faith, eg Zakah (obligatory contributions to the community fund), belief in the oneness of Allah. Muslim principles of generosity, justice, mercy, patience. Laws relating to public modesty, eg wearing the veil (hijab). How these principles affect Muslim attitudes to personal, social and global issues;

d pupils’ own ideas and views in the light of responses from a, b, and c, above.

JUDAISM

a human experience examples can be used as a starting point;

b stories from the lives of individuals, eg Anne Frank, Rabbi Hugo Gryn. Figures from the Hebrew Bible, eg Esther. Jewish organisations, eg The Council of Christians and Jews;
c the Ten Commandments. The laws and rules (613 mitzvot) setting out how people should live. Sayings which express values, eg ‘love your neighbour as yourself’. Care for the world and the environment. The importance of repentance and forgiveness, eg Rosh Hashanah and Yom Kippur. Jewish principles of love, law and shalom (peace). How these principles affect Jewish attitudes to personal, social and global issues;

d pupils’ own ideas and views in the light of responses from a, b, and c, above.

BUDDHISMtc "BUDDHISM"
a human experience examples can be used as a starting point;

b the role of monks and nuns in a Buddhist community: as advisers, counsellors, teachers etc. Lives of individuals, eg the Dalai Lama, who campaigns for freedom, compassion and human rights;

c the Five Precepts. The Noble Eightfold Path. Buddhist values, eg practising the Dhamma (the Buddha’s teaching), being sympathetic and kind to others, including animals. Buddhist ideas on the roots of prejudice: greed, hatred and ignorance, and the solution in letting go of attachments. Idea of kamma (intentional actions and their consequences). How these principles affect Buddhist attitudes to personal, social and global issues;

d pupils’ own ideas and views in the light of responses from a, b, and c, above.

SIKHISM 

a human experience examples can be used as a starting point;

b stories from the lives of the Gurus, eg Guru Nanak’s healing of Nuri the leper, Guru Tegh Bahadur (martyred for the principle of religious tolerance), Guru Arjan (martyred for the principle of religious commitment). The Gurdwara as a centre of community life and action; 

c values such as equality (of gender, race and creed), vand chhakna (sharing), sewa (service to all), hukam (accepting God’s will), kirat karna (earning by honest means). Sikh greeting: ‘Sat, shri, akal’ (truth is eternal). Equality as expressed in the langar (open kitchen). Equality in the roles of men and women. Freedom and tolerance towards all faiths. Ideas of sewa. How these principles affect Sikh attitudes to personal, social and global issues;

d pupils’ own ideas and views in the light of responses from a, b, and c, above.

UNIT 7

EXPRESSIONS OF BELIEF



FOCUS AREAS C & D
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This unit explores how religions employ signs, symbols and the arts to express aspects of human nature.

Pupils should be given opportunities to:
a consider how people express information, ideas, feelings and beliefs in a variety of ways:

i signs and symbols - eg emblems and badges, dress, food, artefacts, greetings, rituals, language;

ii artistic expression - eg drama, dance, music, drawing, painting, sculpture, architecture, poetry, stories;

iii universal symbols - eg colour, light, darkness, wind, sound, water, fire, silence;

b express their ideas, feelings and beliefs in a variety of ways, eg prayer, conversation, drama, dance, music, drawing, painting;

c reflect upon the underlying meaning of different forms of expression: signs and symbols, artistic expression, universal symbols (see above).

NB Sensitivity needs to be shown when asking pupils to share their ideas about God. Members of some faiths might find it inappropriate, for example, to ask pupils to draw pictures of God.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a examples such as:

i school badges, uniform; the image of an owl to denote wisdom. Designing own badge and motto with details of what they are proud of or means a lot to them;

ii the use of paint to demonstrate mood or feeling in a painting;

iii the use of the colour red to denote danger;

b using appropriate forms of expression, eg as above. Exploring different ways of conveying a message;

c uniform: to show belonging, common identity. Expression as a reflection of people’s different qualities and talents.

EXAMPLES FROM RELIGIONStc "EXAMPLES FROM RELIGIONS"
tc ""
CHRISTIANITYtc "CHRISTIANITY"
a  examples such as:

i crucifix, vicar’s ‘dog collar’. Language: Jesus – the ‘Good Shepherd’. Signs and symbols for the three persons of the Trinity (triangle, clover, etc) and for the four gospel writers. Bread and wine, dove, fish, halo;

ii churches, cathedrals, hymns, passion plays, iconography. Biblical scenes in stained glass and painting;

iii water in baptism, Jesus as ‘Light of the World’, liturgical colours;

b using appropriate forms of expression, eg as above;

c baptismal candle: to show a symbolic passing from ‘death to life’ as dark to light.

tc ""
HINDUISMtc "HINDUISM"
a  examples such as:

i Aum (sacred symbol and sound), diva lamps, bell ringing in puja (worship);

ii murtis (images of God), temple sculpture, dance, painting;

iii water used during puja ceremony, the colour blue of Vishnu;

b using appropriate forms of expression, eg as above;

c the idea of different deities as different expressions of the one reality – Brahman.
ISLAM
a  examples such as:

i prayer beads, dress codes, halal food, prayer positions;

ii calligraphy, decoration, textiles, masjid (mosques);

iii water used during wudu, crescent moon and star (the power of Allah over the whole universe);

b using appropriate forms of expression, eg as above;

c the use of pattern and calligraphy as an expression of the belief in Allah as Creator.

tc ""
JUDAISMtc "JUDAISM"
a  examples such as:

i Magen David (Star of David), kippah/yamulkah (cap), menorah (seven-branched candelabrum), mezuzah (scroll placed on door-posts of Jewish homes), hanukiah (9-branched lamp), blessings before and after meals, food laws and the Jewish kitchen;

ii story telling, eg the Ten Plagues at Pesach. The main features and components of the synagogue. Wedding music;

iii Ner Tamid (Eternal Light), Shabbat candles;

b using appropriate forms of expression, eg as above;

c challah loaves: two loaves to remember Shabbat as a day of rest.

tc ""
BUDDHISMtc "BUDDHISM"
a  examples such as:

i lotus flower. Monks and nuns robes and bowl, shaven head. Posture and mudras (hand gestures) in images of Buddha. The stupa (Buddhist monument);

ii sculptural representations of Buddha, temple buildings, paintings of bodhisattvas, chanting of mantras;

iii the use of symbolic colour in mandalas, lights and lanterns at Wesak;

b using appropriate forms of expression, eg as above;

c the symbol of the wheel with eight spokes: the Eightfold Path of the Dhamma (Buddha’s teachings). The Bodhi Tree as symbol of enlightenment.

SIKHISMtc "SIKHISM"
a  examples such as:

i the Panj Kakke (the Five K’s), turban, Khanda (emblem on Sikh flag), Kara parshad (sanctified food), the Ik Onkar (Only One God) symbol;

ii artistic representations of the Gurus, Gurdwaras, ragis (musicians), romalla cloths (covering for Guru Granth Sahib);

iii water at the Harmandir Sahib (Golden Temple), water used in amrit ceremony, colour in the Nishan Sahib (flag);

b using appropriate forms of expression, eg as above;

c the Kara (steel wrist-band): to remember unity with God, the eternal nature of God.

UNIT 8

QUESTIONS AND MYSTERIES


FOCUS AREAS A & E
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This unit explores ideas about the natural world and our place in it and relates them to religious beliefs.

Pupils should be given opportunities to:
a discuss the feelings of wonder, amazement, disappointment, that aspects of life may evoke, eg the natural world, relationship to others and the natural world, birth;

b consider ideas about the nature and existence of God;

c consider questions and beliefs about the nature of life on earth, such as why there is suffering, and the relationships between people, animals and the environment;

d consider beliefs about life after death.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a attitudes and feelings related to different aspects of weather: snow, thunder, wind, lightning, earthquakes. Attitudes and feelings towards new life - animal and human;

b pupils’ own ideas about God and what (a) God might be like;

c creation stories. Discussions of suffering: examples, causes, consequences, responses care and concern for the environment. Vegetarianism. Attitudes towards treatment of animals. Attitudes towards treatment of animals in ancient cultures, eg Australian aborigine, native American;

d pupils’ own ideas about life after death. Exploration of alternative ideas. Does belief in an after-life conflict with or go beyond science? What are ghosts?

EXAMPLES FROM RELIGIONS

CHRISTIANITY
a belief in God’s creative power as illustrated in the wonders of the natural world;

b ideas of God as creator and sustainer, eg as revealed through the natural world. Pattern, complexity and beauty in the natural world. Evidence of God as loving, as Ruler and as a Just Judge in the scriptures, in the life of Jesus, in the teaching of the church and in human experience;

c the creation story in Genesis. Hope and faith as responses to suffering, as illustrated, eg in the life, death and resurrection of Jesus and in the lives of individual Christians. Sin as a cause of suffering. The possibility of redemption. Attitudes to global issues such as pollution and care for the environment. Jesus’ use of examples from the natural world to illustrate his teaching (eg Luke 12:6). Harvest festival. Rogation Days to pray for God’s blessing on the fruits of the earth;

d ideas of sinfulness and redemption. Ideas of heaven and hell. Belief in resurrection (eg Revelation 21:2-5).

HINDUISMtc "HINDUISM"
a belief in God’s creative power as illustrated in the wonders of the natural world;

b ideas of God being worshipped in diverse forms and/or believed to be formless. (Some forms include Shiva, Vishnu, Krishna, Rama, Ganesha.) The concept of avatar (‘descent’ or ‘incarnation’ of a deity), eg stories about Rama and Krishna as avatars of Vishnu;

c creation stories. The world as a place where the soul is reborn into different forms of life. Suffering as a result of actions (karma) performed in previous lives. Ahimsa (non-violence) and its implications, eg vegetarianism. Respect for other people, the cow, all forms of life. The four different ashramas (stages of life) with associated duties;

d reincarnation and samsara (the worldly cycle of birth and death). Atman (individual soul) reborn into a new physical body after death depending on actions in this life.

ISLAM

a belief in God’s creative power as illustrated in the wonders of the natural world;

b the attributes of Allah as revealed in the Qur’an and the 99 Beautiful Names of Allah, eg the Creator, the Life-giver, the Life-taker, the Fashioner, the Almighty, the Light. Allah as Judge of all the earth. Belief in angels as bringers of Allah’s message. Understanding the nature of Allah as revealed through the natural world (20:30; 3:190);

c creation as described in the Qur’an. Suffering as the consequence of evil and of life as a place of testing. Attitudes to global issues such as pollution and care for the environment. Stories of Muhammad’s concern for animals, eg the camel. Fasting at Ramadan;

d beliefs in akhirah (the hereafter), God’s justice and mercy, the resurrection of the body.

JUDAISMtc "JUDAISM"
a belief in God’s creative power as illustrated in the wonders of the natural world;

b ideas of God as One (eg in the Shema), as good, as creator and sustainer. God as Judge of all the earth (Genesis 18:25). Understanding the nature of God as revealed through the natural world (eg Psalm 104);

c the creation story in Genesis. Hope and faith as responses to suffering, as illustrated, eg in the story of Job. The power, justice and mercy of God as remembered, eg at Rosh Hashanah and Yom Kippur. Attitudes to global issues such as pollution and care for the environment. Festival of Tu biSh’vat (celebration of the new year for trees);

d ideas of assured salvation for all people who keep God’s laws. Belief in Paradise - those who keep the Law will live in the presence of God.

BUDDHISM

a the story of Siddattha and the Swan;

b questions about the nature and existence of God as being relatively unimportant in the quest for Enlightenment, eg the story of the man shot with an arrow;

c the Buddha’s teaching on suffering and the end of suffering: the four Noble Truths. The story of Kisa Gotami. The idea of Right Livelihood in relation to work with animals. The Sangha (Buddhist community, especially monks and nuns) and its attitudes and treatment of living beings - the precept to refrain from harming living beings;

d the passing away of the Buddha. Teaching on rebirth. The realisation of Nirvana.

SIKHISM 

a belief in God as the Creator of all things as illustrated in the wonders of the natural world. Equality as shown through relationships with others;

b God as described in the Mool Mantar (teaching at the beginning of the Guru Granth Sahib): as One (as in Ik Onkar - only One God - the first phrase of the Mool Mantar), the Supreme Truth, the Creator and Sustainer, without fear or image;

c creation in the teaching of the Gurus. Beliefs about the soul being reborn into different forms of life according to actions performed in previous lives. All humans are equal in the eyes of God and people should therefore treat others as equals. Ideas of vand chhakna (sharing), sewa (service) and respect for all creation, eg as represented in diet: eating meat prepared humanely or being vegetarian;

d teaching on reincarnation: only in a human body can they come close to God. A person may be united with God by breaking free from the round of rebirth.

UNIT 9

LIFE STORIES




FOCUS AREAS B & F
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This unit explores how people's values and commitments might be demonstrated in the lives of religious leaders and believers. It may include a study of a particular religious community.

For this unit, examples should be drawn from at least one of the following:

founders of faiths or communities;


leaders;


people who care for others;


people of personal courage;


members of a specific religious community.

Pupils should be given opportunities to:
a hear about, discuss and reflect upon the lifestyles or main events in the lives of people who acted out of conviction;

b consider how the values and commitments people have may affect the way they lead their lives;

c reflect on their own attitudes and behaviour in the light of qualities demonstrated by other people (see above).

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a people from pupils’ own experience, eg parents, grandparents. Enthusiasts, eg training for sporting success. Risk-taking. Conscientious objectors at war time. Suffragettes;

b investigation of the motivational power of values such as freedom, human rights, equality, etc. Discussion of stories of bravery, eg Simon Weston, Jaymee Bowen, local personalities. Children from their own school or community;

c pupils’ own reflections and ideas.

EXAMPLES FROM RELIGIONS

CHRISTIANITY
a meaning of Jesus’ title of ‘Christ’ and examples from his life of how he transformed many people’s lives, eg the disciples, Lazarus, Mary Magdalene. Stories about, eg Mother Teresa of Calcutta, Martin Luther King, Dr Barnardo, Elizabeth Fry, Florence Nightingale, or Christian saints, like St David or St Stephen. Study of a Christian community, eg Franciscans, the Salvation Army, the Quakers (Society of Friends);

b key Christian values such as love, courage, self-sacrifice, honesty, forgiveness and care for God’s world. How these values might affect a person’s attitudes and chosen lifestyle;

c pupils’ own reflections and ideas.

HINDUISMtc "HINDUISM"
a stories from Hindu scriptures about the avatars (descent/incarnations) of Vishnu: Rama and Krishna, eg Rama’s exile and return in the Ramayana, Krishna’s childhood and stories from the Mahabharata. Stories from the life of Mahatma Gandhi. Spiritual Hindu leaders and visiting Gurus, eg Swami Prabhupada, founder of the International Society for Krishna Consciousness (ISKCON - ‘Hare Krishnas’). Study of a Hindu community;

b key Hindu values such as ahimsa (non-violence), belief in and respect for God, respect for all forms of life. Key beliefs such as belief in the atman (individual soul) and in reincarnation and the effect of these beliefs on the values people live by. The importance of honesty and truthfulness. Mahatma Gandhi’s teachings about ahimsa, discrimination and freedom;

c pupils’ own reflections and ideas.

ISLAM

a stories about Muhammad and his role as the final prophet; the recipient of the final Divine revelation in the Arabic language. Respect shown for Muhammad by Muslims, eg saying ‘Peace and blessings of Allah upon him’ after using his name;

b key Muslim values such as tawhid (belief in the Oneness of Allah), love, fard (obligatory duty), eg offering salah five times a day, modesty;

c pupils’ own reflections and ideas.

JUDAISM

a stories from the Tenakh (Hebrew Bible), eg Abraham, Joseph, Moses, David, Ruth, Esther, Daniel. The story of Anne Frank. The meaning of ‘prophet’. The role of the Rabbi. Study of a Jewish community;

b key Jewish values such as belief and trust in God, love, forgiveness, courage, loyalty;

c pupils’ own reflections and ideas.

tc ""
BUDDHISMtc "BUDDHISM"
a the life of the Buddha: his birth and upbringing as a prince, Siddattha and the Swan, his restlessness and the four signs, the great renunciation, years spent in the forest learning meditation, his enlightenment. Aspects of the Buddha’s teaching and his passing away. The Buddha’s title of ‘Lord’. Study of a Buddhist community;

b key Buddhist values, eg in the Noble Eightfold Path: wisdom, compassion, mindfulness;

c pupils’ own reflections and ideas.

SIKHISM 

a the meaning of ‘Guru’. Stories about the lives of the Gurus, eg Guru Nanak: bathing in the river, Bhai Lalo, Nuri the leper, Duni Chand; Guru Arjan: building the Harmandir Sahib (Golden Temple) and compiling the first Sikh scriptures; Guru Har Gobind: Diwali and the story of his cloak; Guru Gobind Singh: founding the Khalsa (Sikh ‘community of the pure’), Bhai Khanaya (Ghanaiya). Study of the Sikh community at a Gurdwara (place of worship) and roles of people within it, eg the Granthi (reader, official) and musicians;

b key Sikh values such as equality of all, hukam (acceptance of God’s will), vand chhakna (sharing), sewa (service to all), respect for all creation;

c pupils’ own reflections and ideas.

UNIT 10
WHAT'S  IT LIKE TO BE A HINDU?

FOCUS AREAS B/D & B/E




[image: image118.jpg]



[image: image119.jpg]



[image: image120.jpg]



This unit explores aspects of Hindu religious festivals, celebrations, practices and communities and the beliefs to which they relate.

Pupils should be given opportunities to:
a learn about the shared beliefs and interests people may have when they belong to a Hindu group or community;

b learn about some of the practices associated with belonging to a Hindu group or community;

c learn about forms of personal Hindu response to belief, eg prayer, meditation, contemplation;

d learn about a variety of Hindu festivals and celebrations, eg anniversaries, seasonal festivals, commemorations;

e consider some of the beliefs and meanings reflected in a variety of Hindu festivals and celebrations.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCEtc "EXAMPLES OF LINKS WITH HUMAN EXPERIENCE"
a shared beliefs and interests within families, clubs, schools;

b going to a village fete, family holiday, school trip;

c different attitudes to, eg homework or helping around the home;

d birthdays, local festivals and carnivals. Wesak in Buddhism. Baisakhi in Sikhism;

e raising money through charitable carnival events, valuing individual members of the family in various ways, eg gift giving. The beliefs and meanings underlying such religious festivals as Wesak, Baisakhi.

EXAMPLES FROM RELIGIONS

HINDUISM
a the four different ashramas (stages of life) and their associated duties;

b puja (worship) at home and in the Mandir (temple), the arti ceremony. Family life. Dietary requirements;

c prayer, meditation, yoga and mantra. Personal qualities demonstrated in life such as love, loyalty, respect for God, other people and all forms of life;

d Holi, Divali, Raksha Bandhan; food associated with festivals and worship;

e God’s protection for those who deserve it. Idea of helping oneself by helping other living things. The triumph of Good over Evil. God being worshipped in diverse forms and/or believed to be formless. Concept of avatar with reference to Krishna and Rama. 

[Pic – Swami Prabhupada, founder of the International Society for Krishna Consciousness (ISKCON)]

UNIT 11
WHAT'S  IT LIKE TO BE A MUSLIM?

FOCUS AREAS B/D & B/E
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This unit explores aspects of Muslim religious festivals, celebrations, practices and communities and the beliefs to which they relate.

Pupils should be given opportunities to:
a learn about the shared beliefs and interests people may have when they belong to a Muslim group or community;

b learn about some of the practices associated with belonging to a Muslim group or community;

c learn about forms of personal Muslim response to belief, eg prayer, meditation, contemplation;

d learn about a variety of Muslim festivals and celebrations, eg anniversaries, seasonal festivals, commemorations;

e consider some of the beliefs and meanings reflected in a variety of Muslim festivals and celebrations.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCEtc "EXAMPLES OF LINKS WITH HUMAN EXPERIENCE"
a shared beliefs and interests within families, clubs, schools;

b going to a village fete, family holiday, school trip;

c different attitudes to, eg homework or helping around the home;

d birthdays, local festivals and carnivals. Wesak in Buddhism. Baisakhi in Sikhism;

e raising money through charitable carnival events, valuing individual members of the family in various ways, eg gift giving. The beliefs and meanings underlying such religious festivals as Wesak, Baisakhi.

EXAMPLES FROM RELIGIONS

ISLAM
a Shahadah (statement of belief in Allah as the One True God and in Muhammad as the Messenger of God), Islam as doing the will of Allah as revealed in the Qur’an;

b salah (prayer), sawm (fasting), social and religious life centred on going to the masjid (mosque), wudu (washing/cleansing), zakah (required charitable giving). The meaning of umma (community) in Islam. The role of individuals within the community, eg ulama (scholars). Dietary requirements. Family life;

c du'a (personal prayer), obedience to the will of Allah, studying the Qur’an, personal qualities demonstrated in life such as showing respect to others, personal roles and responsibilities within the family;

d Ramadan and Id-ul-Fitr, Hajj and Id-ul-Adha;

e focusing one’s heart and mind on God’s will, remembering the poor and needy, celebration of the gifts of Allah.

[Pic – Muslims at prayer]

UNIT 12
WHAT'S  IT LIKE TO BE A JEW?


FOCUS AREAS B/D & B/E
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This unit explores aspects of Jewish religious festivals, celebrations, practices and communities and the beliefs to which they relate.

Pupils should be given opportunities to:
a learn about the shared beliefs and interests people may have when they belong to a Jewish group or community;

b learn about some of the practices associated with belonging to a  Jewish group or community;

c learn about forms of personal Jewish response to belief, eg prayer, meditation, contemplation;

d learn about a variety of Jewish festivals and celebrations, eg anniversaries, seasonal festivals, commemorations;

e consider some of the beliefs and meanings reflected in a variety of Jewish festivals and celebrations.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCEtc "EXAMPLES OF LINKS WITH HUMAN EXPERIENCE"
a shared beliefs and interests within families, clubs, schools;

b going to a village fete, family holiday, school trip;

c different attitudes to, eg homework or helping around the home;

d birthdays, local festivals and carnivals. Wesak in Buddhism. Baisakhi in Sikhism;

e raising money through charitable carnival events, valuing individual members of the family in various ways, eg gift giving. The beliefs and meanings underlying such religious festivals as Wesak, Baisakhi.

EXAMPLES FROM RELIGIONS

JUDAISM

a the Shema. The importance of the family. The synagogue as a community centre, place of prayer and study. The importance of Israel and Jerusalem: the first and second temples and the Western Wall. Some aspects of Jewish history;

b attending the synagogue. Keeping Shabbat and Friday night meal. Food laws and the Jewish kitchen. Wearing of the kippah (head covering), tallit (prayer shawl), tefillin (leather boxes containing passages from the Torah) and tzizit (fringes on the corners of the tallit). Bar/Bat Mitzvah;

c prayer, studying the Torah, blessings said at meal times and other occasions. Personal qualities demonstrated in life such as love, care for the world and the environment, respect and honour for God and the Torah;

d Simchat Torah (rejoicing of the Law), Pesach (exodus and freedom - the miraculous crossing of the Red Sea), Shavuot (giving of the Torah), Sukkot (the festival of thankfulness for God’s protection) - building a Sukkah;

e the power, mercy and justice of God, God’s Covenant with His people, dedication to God’s Laws.

[Pic – ‘Jewish Family’ by Dora Holzhändler]
EXAMPLES OF WORK FOR KEY STAGE 3

The examples given here are not intended to be prescriptive or comprehensive. Rather, they offer guidance on how the learning opportunities might be provided. There is overlap between some of the examples given, as it is possible to cover them from more than one perspective.  

UNIT 1

EXPERIENCE AND BELIEF



FOCUS AREAS A & D




[image: image127.jpg]



[image: image128.jpg]



This unit explores ideas of what it is to be human and relates them to religious beliefs.

Pupils should be given the opportunity to consider:

a how physical and non-physical aspects of human nature affect people’s identity and personality;

b how certain individual and communal experiences may be linked with spiritual beliefs;

c the personal and spiritual value of prayer, meditation, contemplation to a believer;

d how religious experience is described by believers.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a different views of human nature in the light of beliefs about, eg ghosts, dreams, mysteries of the imagination. Human beings as physical, sexual, etc.;

b deeply felt experiences eg football match, beautiful sunset, death of a friend;

c reflection exercises and discussion of the potential benefits of them. The value and purposes of religious education;

d descriptions of great moments in sporting history. Poems about war or suffering.

EXAMPLES FROM RELIGIONS

CHRISTIANITY
a the unique value of individuals as created by and in the image of God. Human beings as possessors of a soul that survives physical death - resurrection;

b the idea of the Gospels as good news - conversion experiences of, eg Saul, Nicky Cruz. Experience of Christian worship;

c the life of St Francis, Hildegard of Bingen, the Venerable Bede. Use of the Maranatha prayer as a focus for contemplation and spiritual development. Use of the Bible, eg in private study and meditation;

d examination of the teachings of Christian leaders, evangelists, mystics and other believers, eg David Wilkerson, Leonard Cheshire, CS Lewis, Mother Julian of Norwich. Study of Christian experience as shown in, eg ‘What’s it like to be a Catholic/Pentecostal/Anglican Christian?’ (BBC video).

BUDDHISM
a the view of human nature implied in, eg the parable of the chariot;

b communal meditation and chanting experiences in a Buddhist monastery; conversion experience, eg Angulimala;

c purposes of meditation: metta, vipassana, samatha. Developing the Perfections;

d descriptions of the Buddha's Enlightenment.

HINDUISM
a the idea of human beings in the world of samsara (the cycle of birth, death and rebirth) and the importance of the non-material in human identity;

b the connections between puja and the role of divine images in worship, and between washing in the Ganges and beliefs in the importance of purity; 

c yoga, puja at home, bhakti (personal devotion), meditation, pranayam (regulating the breath to control the mind), japa (repeating a mantra);

d study of Hindu experience as shown in, eg ‘What’s it like to be a Hindu?’ (BBC video).

ISLAM
a the unique value of individuals as the best of Allah’s creation. Human beings as possessors of a soul that survives physical death - idea of physical resurrection;

b reading the Qur’an with tilawah (understanding). Conversion to Islam, eg Cat Stevens - Yusuf Islam. Expressions of belief and emotion in Shi’ite processions. Hajj;

c salah (prayer) in the life of a Muslim. Contemplation on the words of the Qur’an. Du'a (prayers of supplication) to give thanks, ask for forgiveness and pray for others. Sufi mysticism. Seeking enlightenment through bodily control, homelessness, sacred dance, eg the dervishes;

d Muhammad’s experience of receiving revelation via the angel Jibril. Study of Muslim experience as shown in, eg ‘What’s it like to be a Muslim?’ (BBC video) or ‘Islam through the eyes of Muslim Children’ (CEM video).
JUDAISM
a the unique value of individuals as created by and in the image of God. Belief in the World-to-Come and the pure spiritual life of the Mashiach (Messiah). Calling a cemetery ‘Bet ha-Hayyim’ (House of Life);

b the connection between the historical experiences of the Jewish people, eg Exodus story, and beliefs, eg in the power and presence (Shekhina) of God. The importance and idea of Covenant for Jewish identity. Experiences leading to conversion to Judaism within the progressive tradition; 

c tefillah (prayer and meditation) in the life of a Jew. Use of the Hebrew language in prayer. The Amidah (standing prayer). Daily practices, eg Modeh Ani (thank you prayer in the morning). Saying grace after meals. Reading of the weekly portion of the Torah - regular Torah study; 

d study of Jewish experience as shown in, eg ‘What’s it like to be a Jew?’ (BBC video) or ‘Judaism through the eyes of Jewish Children’ (CEM video). Study of the religious experience of, eg Abraham, Isaac, Jacob, Moses.
SIKHISM
a the unique value of human beings as reflected in the Guru Granth Sahib, eg Adi Granth 832;

b use of hymns in worship, eg the Japji Sahib (opening hymn of the GGS). Prayers are led by either men or women, at home or in the Gurdwara. Experience of Sajjan when he heard the music of Guru Nanak and Mardana;

c the Mool Mantar (Basic Teaching). Individual worship in the home, before sunrise and sunset. The Japji Sahib;

d Guru Nanak’s experience in the Court of God. Study of Sikh experience as shown in, eg ‘What’s it like to be a Sikh?’ (BBC video).
[Pic – Sikh Gurdwara, Bristol]

UNIT 2

HUMAN BEINGS AND THE ENVIRONMENT

FOCUS AREAS B & E
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This unit explores the purposes of life on earth which are reflected in the pattern of religious practices/lifestyles.

Pupils should be given the opportunity to consider:

a attitudes to the environment, both natural and human-made;

b attitudes to animals and to different sorts of food;

c responses to conservation;

d festivals that are linked with solar and/or lunar calendars and the seasons. 

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a questions raised about life’s purpose by genetic engineering. Attitudes to and effects of tourism. Opinions about architecture;

b vegetarians and vegans. Testing on animals for medical advances. Hunting;

c ‘green’ taxes; volunteering for conservation work. The Little Prince by Antoine De Saint-Exupéry; 

d summer and winter solstices. New Year’s celebrations. Festivities associated with the turning of the Millennium.

EXAMPLES FROM RELIGIONS

CHRISTIANITY

a idea of stewardship - Genesis 1:27,31; 2:18-20 - Christian responsibility for the natural world. Abuse of the created world. Luke 12:6 - Jesus’ awareness of the natural world. Christian attitudes to technology, eg weapons of mass destruction, motor vehicles;

b Genesis 1:27,28 - privileged position of human beings. Genesis 9:2,3; Acts 11:1-18 - animals as food. Story of St Francis and his ‘Canticle of the Creatures’;

c work of groups, eg Christian Aid, CAFOD, the Christian Ecology Link, etc. Creation Spirituality movement. Assisi declaration;

d Lent and Easter, Harvest, Rogation Days, Plough Sunday.

BUDDHISM
a Statements in the Assisi declaration by the Dalai Lama. The bodhisattva vow. Attitudes to technology, eg weapons of mass destruction, motor vehicles. Dhammapada 49;

b right livelihood in the Eightfold Path. Jataka Tales. Ahimsa - non-violence;

c forest monastery tradition in Thailand. Friends of the Western Buddhist Order. Right Livelihood Co-operatives;

d Kathina ceremony. Meditation associated with phases of the moon.

HINDUISM
a the earth as Mother: Atharva Veda 12:1. Hindu accounts of creation. Attitudes to technology, eg weapons of mass destruction, motor vehicles;

b sacredness of the cow. Vegetarianism. Service to animals (Yajur Veda 13:47);

c the Chipko (tree hugging) movement. Statements in the Assisi declaration (Dr. Karan Singh); Vrindavan project;

d Holi. Divali.

ISLAM
a Khalifah (custodians) of the natural world. Account of creation in the Qur’an. Attitudes to technology, eg weapons of mass destruction, motor vehicles;

b Muhammad’s awareness of the natural world, eg story about ants, and his kindness to animals, eg leaving his cloak for a cat and her kittens. Halal slaughter and trend towards vegetarianism. Attitudes to blood sports and hunting;

c concepts of tawhid (one-ness and unity), khalifah (trusteeship) and akhirah (accountability) as pillars of the environmental ethics of Islam. Statements in the Assisi declaration (Dr. Abdullah Omar Naseef);

d Ramadan. Id-ul-Fitr.

JUDAISM
a idea of stewardship - Genesis 1:27,31; 2:18-20 - Jewish responsibility for the natural world. Attitudes to technology, eg weapons of mass destruction, motor vehicles;

b Genesis 1:27,28 - privileged position of human beings. Genesis 9:2,3 - animals as food. Shabbat laws about animals (eg Exodus 20:10; Deuteronomy 22:4). Shechitah method of slaughter. The vegetarian diet of Daniel (Daniel 1:3-6);

c importance of migrash (open space) for conservation. Statements in the Assisi declaration (R. Arthur Hertzberg);

d Rosh Hashanah (celebration of creation). Tu biSh’vat (Celebration of the new year for trees). In Israel: Pesach - barley harvest, Shavuot - wheat harvest, Sukkot - rainy season.

SIKHISM
a God as creator and sustainer of the world. God seen in creation. Attitudes to technology, eg weapons of mass destruction, motor vehicles;

b Vegetarianism in Sikhism. Kurahit (prohibitions), eg never use tobacco, alcohol or harmful drugs, never eat meat that has been ritually slaughtered. Purity of all food, AG 472. The Langar. Two of the Gurus hunted;

c idea that nature inspires devotion to God, eg AG 464. Salok - the Last Sermon of Guru Nanak. Metaphor of the Kara (comb), untangling and cleaning. Sikh ecological farming;

d Diwali. Hola Mohalla.

UNIT 3

WHERE’S THE ANSWER?



FOCUS AREAS C & F
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This unit explores how religions express values and commitments in a variety of creative ways.

Pupils should be given the opportunity to consider:

a the variety of creative ways in which people have expressed their deepest values and commitments;

b ideas of sacred texts and other forms of religious expression being ‘true’;

c the development and use of sacred texts, buildings and teachings;

d the range of meanings attached to texts and teachings, including meaning for today.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a war poetry. Films and TV programmes which illustrate moral values. Youth club activities;

b idea of an imaginary ‘book of truth’ - how could we test it out? Advertising standards - what is ‘true?;

c investigation of oral tradition, eg ‘Roots’ - accurate oral transmission of family histories;

d different interpretations of what is seen or heard, eg optical illusions, alternative appreciations of poetry, film, etc.

EXAMPLES FROM RELIGIONS

CHRISTIANITY

a the different types of writing found in the Bible, eg poetry and prophecy. Psalms and hymns. Church youth club activities. A study of church architecture;

b different test of ‘truth’, eg Christian healing. The history of the Bible - how it came to be written; the gospels - how they came to be written; different emphases of the Gospel writers. The linguistic origins of the Bible: Hebrew, Aramaic, Greek. Christian ‘truth’ expressed through symbolism in a church or cathedral, eg icon, the cross, fish sign - ichthus. Beliefs about inspiration from God; investigation of the authority and influence of Jesus’ teaching;

c use of the church to encourage the moral life. How worship has developed in different countries and cultures - attempts to adapt worship to the needs of the people, eg Archbishop Oscar Romero of El Salvador;

d reading of Bible passages in church and in private practice. Religious broadcasting. Literal and metaphorical interpretations of Bible stories. Bible as poetry. Bible as infallible. Using New Testament parables as a guide for some aspects of modern life. Christian healing ministry. Idea of the gospels as ‘good news’.

BUDDHISM
a mandalas. Paintings in Buddhist temples, eg Buddhapadipa temple, Wimbledon. Chanting in the monastery. Zen Buddhist ‘haiku’ poetry. Dhammapada as poetry;

b the Buddha’s teaching on sources of authority. The Tipitaka. Verifying the truth through personal experience;

c story of the monk who built a road rather than a temple. New monasteries and Buddhist centres in Britain. Monks reciting sections of the Vinaya (monastic rules). Using the title of the Lotus Sutra for chanting;

d different ways to Enlightenment based on the Buddha’s teaching.

HINDUISM

a temple architecture, eg Swaminarayan Mandir (temple) in Neasden. Devotional dance. Images of deities. Mandalas. Music, eg singing of bhajans and kirtans (devotional hymns/songs);

b beliefs about the Vedas as Shruti (revealed knowledge) and their relation to modern medicine, mathematics and science. The Puranas as sources of knowledge about particular gods and goddesses. The Mahabharata (including the Bhagavad Gita and Ramayana) as epic stories which illustrate Hindu beliefs and values;

c the idea of there being no ONE holy book. Stories retold by priests, grandparents and TV serials, films, videos to promote and sustain Hinduism. Use of the Bhagavad Gita as a guide to life. How the Hindu temple is used in Britain, eg as community centre as well as home of deities. Use of Ramayana and Mahabharata in dance and drama;

d reinterpretation of ancient Hindu stories to apply to contemporary issues, eg stories of Krishna applied to environmental issues.

ISLAM
a calligraphy based on verses from the Qur’an. A study of Muslim architecture, art and design in mosques and cultural centres. Popular art work showing a pilgrim’s journey to Makkah. Sacred dance in Sufism. Music of, eg Nusrat Fateh Ali Khan (Qawwali singer);

b beliefs about inspiration and revelation from Allah. Messengers chosen by Allah to transmit revelation and set an example. Qur’an as final revelation and direct work of Allah. Qur’an as basis of the Islamic state;

c unchanging nature of the Qur’an - its structure, compilation and commentaries. Allegorical passages. Sunnah (traditions of the Prophet Muhammad), eg Hadith (sayings of Muhammad) - compilation, structure and authority. Isnad (the chain of transmission. Development of the Shari’ah. New Muslim centres/mosques/schools in Britain. Reasons for showing respect for the Qur’an;

d using the Qur’an and Hadith as guides to behaviour. Interpreting the Qur’an for today, eg ‘Thought for the Day’ on BBC radio. Reasons for prohibitions on artistic representations of Allah and/or the prophets.

JUDAISM

a the different types of writing found in the Bible. Psalms and Songs. Design of synagogues and symbolism of items within. The mezuzah and other symbols used in the Jewish home. Music and dance in the Hasidic Movement;

b importance of the Tenakh and the particular authority of the Torah;

c the Halakhah (code of conduct) /Agadah (rabbinical teachings) as ‘ongoing process’. The Talmud - Mishnah (oral tradition) and Gemara (commentary on the Mishnah). Synagogues and Jewish schools in Britain. Reasons for showing respect for the Torah. Translation from original Hebrew. Interpretation, eg Rashi;

d using the Torah and Halakhah as guides to behaviour. Interpreting God’s will for today, eg religious broadcasting. Reasons for prohibitions on artistic representations of God. Stories, eg Midrash (rabbinic commentary). Understanding God’s ways.

SIKHISM
a reading the Guru Granth Sahib. Sikh architecture. Participating in singing, playing musical instruments and praying. Artistic portrayal of the Gurus;

b the variety of literature in the Guru Granth Sahib. Why a school would not have a copy of the GGS. Idea of revealed truth. Gurbani (Divine Word) - the Shabads (words) contained in the GGS;

c the Langar as expression of moral commitment. Reasons for showing respect for the GGS. The identical lay-out of all copies of the GGS (or Adi Granth). New Gurdwaras and Sikh cultural centres in Britain. The Gurdwara as the place that houses the GGS, and where Sikhs worship God and share a meal together;

d how shabads (hymns from the GGS) are used in devotion. The Mool Mantar. Application of the GGS for family and community life.

UNIT 4

BELONGING, BELIEF AND IDENTITY

FOCUS AREAS B & D
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This unit explores ideas of those aspects of human nature which relate to religious practices, communities and celebrations.

Pupils should be given the opportunity to consider:

a the significance for people of family, community and experience, particularly in developing a sense of identity and commitment;

b how the community celebrates and reveals its values;

c differences and similarities between groups within the community;

d how members relate within the wider community.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a who am I? What is a human being? Relationships. New clubs or societies - the importance of meeting places;

b sharing a meal. Contribution of each member to family chores. The roles of men and women within a community. Different jobs within a community;

c how different groups distinguish themselves in, eg appearance, behaviour;

d how school pupils might have an impact on the wider community through, eg community service projects, joint action with other community groups, charities, organisations.

EXAMPLES FROM RELIGIONS

CHRISTIANITY

a a study of a (local) Christian family or community; study of interviews with members of a Christian community, eg Orthodox family or Iona Community, either on video or in text books. Study of the use of church, cathedral, meeting place, etc. by Christians of different denominations. The Church as the Body of Christ;

b major Christian festivals, eg Christmas, Easter and celebrations such as the Eucharist/ Holy Communion/ Last Supper. How a community values its priests, ministers etc. Value attached to the poor and disadvantaged. Relative value attached to religious buildings. Contributions made to the life of a Christian community by individuals, eg sharing jobs in the church and community. The roles of men and women within a Christian community;

c why different denominations exist and what differences and similarities exist in styles of worship. Study of local churches and chapels;

d how Christians contribute to the wider community, eg through links with other countries, through charitable work in the locality. Ecumenical groups. The celebration of Christian festivals by non-Christians. Listening to and asking questions of a visitor from a local Christian community, denomination.

BUDDHISM
a a study of  a Buddhist family or community. Idea of the Sangha (Buddhist community, especially monks and nuns). Study of the use of temple, monastery;

b Kathina ceremony. Wesak. Poson in Sri Lanka. Losar in Tibet. O-bon in Japan. The roles of men and women within a Buddhist community;

c monks and lay people. Schools of Buddhism, eg Theravada, Mahayana;

d right livelihood. Friends of the Western Buddhist Order (FWBO).

HINDUISM
a a study of  a Hindu family or community. Roles within the family defined by gender and age. Study of the community use of the mandir. The duties within the extended family. Jati (caste) as a kinship system and support group, wider than the family;

b puja (worship) in a Hindu home. Puja in the temple. Arti (welcoming ceremony). Major Hindu festivals, eg Navaratri (Nine nights), Dassehra (Ten days), Shivaratri (Shiva’s festival), Ramnavami (Rama’s birthday), Janmashtami (Krishna’s birthday). The roles of men and women within a Hindu community, especially in the transmission of traditions;

c why different traditions of Hinduism exist, eg Vaishnavism (worship of Vishnu and avatars), Shaivism (worship of Shiva), Shaktism (worship of the goddess). The hereditary and evolving nature of caste;

d how Hindus contribute to the wider community, eg National Council for Hindu Temples, ISKCON Educational Services.

ISLAM
a a study of  a Muslim family or community. Relationships, roles and responsibilities. Idea of the Ummah (Muslim community). Study of the use of the masjid (mosque);

b major Muslim festivals, eg Id-ul-Fitr, Id-ul-Adha, Laylat-ul-Qadr (the Night of Power). Contributions made to the community by individuals, eg the Imam. The roles of men and women within a Muslim community. Hygiene, diet and modesty;

c why different traditions of Islam exist, eg Sunni, Shi’ah and what differences and similarities exist between them. Study of issues of Islamic identity through, eg work based on videos or CD ROM, visit to a masjid (mosque), Muslim visitor;

d how Muslims contribute to the wider community, eg the Muslim Education Trust, the Islamic Foundation. 

JUDAISM
a a study of  a Jewish family or community. Idea of the family of Israel. Israel today: Kibbutzim (collective settlements) and Moshavim (settlements where people own their own houses, property etc.), immigrants, democracy - the Knesset. Study of the use of the synagogue;

b celebration of festivals such as Pesach, Rosh Hashanah. Significance of clothes worn by members of the Jewish community, eg tallit (prayer shawl). Food laws: Kosher (fit, proper), Kashrut (laws relating to kosher home and lifestyle) and Trefah (forbidden food). The roles of men and women within a Jewish community. Development of Hebrew as a modern language;

c why different traditions exist within Judaism: in history - Pharisees, Sadducees, Essenes; today: Orthodox (including Hasidim), Progressive (including Reform), and what differences and similarities exist between them. Study of issues of Jewish identity through, eg work based on videos or CD ROM, visit to a synagogue, Jewish visitor;

d how Jews contribute to the wider community, eg work of the Board of Deputies of British Jews, the Council of Christians and Jews, Interfaith Network, Jewish Council for Racial Equality, Tzedek (righteousness). 

SIKHISM
a a study of  a Sikh family or community. Importance of the Sikh way of life. Idea of the Khalsa. Study of the use of the Gurdwara as a focus for life within the Sikh community;

b festivals as celebration of such values as justice, equality, friendship - the jore melas - times for getting together and reflecting on what it means to be a Sikh. Role of the granthi. The roles of men and women within a Sikh community. Contributions to the building, maintenance and organisation of a Gurdwara;

c different Sikh groups based, eg around a particular Sant;

d how Sikhs contribute to the wider community. Relationships between Gurdwaras in Great Britain and throughout the world.

UNIT 5

LIFE’S JOURNEYS




FOCUS AREAS C & E
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This unit explores how religions portray aspects of life's journey through a variety of expressive techniques.

Pupils should be given the opportunity to consider:

a how the ups and downs of life's journey, eg happiness, suffering, might be expressed in different ways;

b how aspects of change and growth might be expressed in different literary and symbolic ways;

c how people might respond to the felt need for spiritual growth, eg confirmation, initiation, pilgrimage, coping with loss, moving to a new place, looking for happiness.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a films such as ET, Star Wars. News stories about success, failure;

b symbols of European co-operation. International peace movements;

c training of the mind as well as the body. School trips. Moving home. Taking different sorts of holiday, eg health farm, activity holidays, going on retreat, etc.


EXAMPLES FROM RELIGIONS

CHRISTIANITY

a expressions of happy times such as birth of a baby - christening, dedication, baptism; marriage - wedding ceremony and celebration. Expressions of sad times - Christian action in response to tragedy, funeral services in different Christian denominations. How these might be related to the life and teaching of Jesus;

b a study of Christian family life, including attitudes to childhood, marriage and parenthood. Symbolism of quest/search for truth, eg Pilgrim’s Progress, search for Holy Grail etc. Symbolism in Mystery plays or in dramatic reconstruction of aspects of the life of Jesus;

c ‘Believer’s’ baptism, confirmation, dedication, evangelical crusades, pilgrimages to Glastonbury, Jerusalem, Lourdes, Walsingham, etc. Christian expression of ideas about acceptance, forgiveness, etc.

BUDDHISM
a the role of Buddhist monks and nuns in expressions of happy times such as birth of a baby, wedding ceremony and celebration. Expressions of times of sadness - story of Kisa Gotami, Buddhist action in response to tragedy, funeral services;

b a study of Buddhist family life, including attitudes to childhood, marriage and parenthood. Pictures and photographs of skeletons in Buddhist monasteries as a focus for meditation. Pictures and statues of Prince Siddattha as an ascetic wanderer before his enlightenment. Pictures and statues of Metteya - the Buddha-to-come. Construction and destruction of sand mandalas;

c attitudes to pilgrimage in Buddhism. Joining the Sangha (Buddhist community, especially monks and nuns) - initiation into monastery or convent. The practice of lay Buddhism. Meditation on change, growth and decay. Participation in FWBO festivals: Buddha Day, Dharma Day, Sangha Day.

HINDUISM

a expressions of happy times, especially the samskar (sacrament) associated with birth and marriage, and sad times, eg the samskar associated with death;

b a study of Hindu family life, including attitudes to childhood, marriage and parenthood. Symbolism within the samskar of initiation: Sacred Thread ceremony and marriage. Havan yajna (offering of ghee and grains in fire). Roles within the family defined by age;

c moving through the ashramas (different stages of life). Pilgrimage, eg to Varanasi, Gangotri, Vrindavan, Ayodhya.
ISLAM
a expressions of happy times such as birth of a baby - prayers, whispering of adhan (call to prayer) and iqamah (call to stand for prayer) in the baby’s ear. 'Aqiqah (naming ceremony). Wedding ceremony and celebration. Expressions of sad times - Muslim action in response to tragedy, funeral services; 

b a study of Muslim family life, including attitudes to childhood, marriage and parenthood. Symbolism of circumcision;

c Bismillah ceremony for young people. Becoming a Hafiz (person who knows the Qur’an off by heart). Going on the Hajj (pilgrimage). Entering Ihram (state of mind and body required to go on the Hajj or Umrah (lesser pilgrimage).

JUDAISM

a expressions of happy times such as birth of a baby - prayers, naming of girls, dedication of boys via Brit Milah (circumcision). Wedding ceremony and celebration. Expressions of sad times - Jewish action in response to tragedy. Funeral services;

b a study of Jewish family life, including attitudes to childhood, marriage and parenthood. Symbolism of circumcision. Teshuva (repentance), eg at Yom Kippur;

c Pilgrimage, eg to Jerusalem, Yad Vashem (the Holocaust Memorial), Hebron. Bar Mitzvah and Bat Mitzvah. Mourning. The Jewish vision for the future: Yishuv (in-gathering of the Jewish community of Israel) and Aliyah (migration to Israel). Rebuilding the Temple.

SIKHISM
a expressions of happy times such as birth of a baby - prayers and naming ceremony; Anand karaj - wedding ceremony and celebration. Expressions of sad times - Sikh action in response to tragedy, funeral services. Attitudes towards death in the GGS;

b a study of Sikh family life, including attitudes to childhood, marriage and parenthood. Origin, meaning and significance of the 5 K’s. Vows and obligations in marriage and the consequent linking of families;

c Khande-da Amrit initiation into the Khalsa. Tirath - pilgrimage in Sikhism, AG 687.

UNIT 6

KEEPING THE RULES



FOCUS AREAS A & F
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This unit explores how religious beliefs affect approaches to moral issues.

Pupils should be given the opportunity to consider:

a a variety of codes of behaviour;

b the authority and relevance to modern life of ethical codes;

c the connection between religious beliefs/values and codes of moral behaviour;

d how beliefs, values and moral codes might be applied to a variety of ethical issues.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a Highway Code, school rules, laws in different times or in different countries;

b difference between revealed and human made laws and codes. Why obey rules? Can ethical ideas from many centuries ago still be relevant? eg Confucius - do not do to others what you would not have them do to you;

c investigation of the possible impact of belief in God and God’s Judgement on moral behaviour;

d application of, eg Hedonism or Joseph Fletcher’s Situation Ethics to modern issues.


EXAMPLES FROM RELIGIONS

CHRISTIANITY

a Christian codes of behaviour - the Golden Rule, the Ten Commandments;

b study of who or what gives authority to Christian teaching. Working out how each of the Commandments might apply to a modern day situation. Study of new marriage vows in the Church of England;

c the impact of Christian moral codes on modern law. Christian values of forgiveness, love and service to God. The effect of belief in God and/or life after death on behaviour. Investigation of conscience, free-will and predestination;

d comparison of ideal Christian behaviour with, eg selfish behaviour, in a variety of ethical dilemmas, eg telling the truth v. loyalty to a friend. Christian response to the teaching of Jesus. Use of scripture, tradition, prayer, example, reason, inspiration by the Holy Spirit.

BUDDHISM
a codes of behaviour - the Five Precepts, Ten Precepts of Theravada monks;

b study of who or what gives authority to Buddhist teaching. Working out how each of the Precepts might apply to a modern day situation. Buddhist teaching on seeking salvation;

c investigation of kamma, conscience, free-will and predestination. Buddhist values of loving kindness and compassion, working towards Enlightenment;

d comparison of ideal Buddhist behaviour with, eg selfish behaviour, in a variety of ethical dilemmas, eg telling the truth versus loyalty to a friend. Learning and practising the Dhamma. Overcoming greed, hatred and ignorance.

HINDUISM

a the idea of Dharma (duty). The four Aims of life: Dharma (duty), artha (wealth), kama (pleasure), moksha (liberation). The Laws of Manu. Seva (service to God or humanity);

b study of who or what gives authority to Hindu teaching - tradition, scripture, priests, Gurus, saints;

c investigation of concepts of karma (action), samsara (cycle of life), moksha (liberation), Dharma (duty) and atman (self) and their impact on behaviour. The value of righteous conduct as expressed within the family and community; 

d comparison of Hindu behaviour with, eg selfish behaviour, in a variety of ethical dilemmas, eg telling the truth versus loyalty to a friend. Application of the four aims. Use of scripture, teaching of Gurus, reason.

ISLAM
a codes of behaviour - the five Pillars, Shari’ah;

b study of who or what gives authority to Muslim teaching - Qur’an and Hadith, Ayatollahs and Imams. Isnad (the chain of transmission). The relevance of marriage vows. Application of verses from the Qur’an and Hadith to modern situations;

c investigation of conscience, free-will and predestination. Qadar (Allah’s control over destiny). The effect of belief in God and/or life after death on behaviour. Study of a Muslim state in the light of a range of Muslim beliefs;

d comparison of ideal Muslim behaviour with, eg selfish behaviour, in a variety of ethical dilemmas, eg telling the truth versus loyalty to a friend. Application of Jihad (struggle), sadaqah (charitable offering), ibadah (worship/belief in action), respect. Use of Qur’an and Hadith, prayer, example, reason.

JUDAISM

a codes of behaviour - the Ten Commandments, the Torah (law), Noachide laws;

b study of who or what gives authority to Jewish teaching - Tenakh and Talmud, Halakhah / Agadah, Rabbis. Working out how each of the Ten Commandments might apply to a modern day situation. The justice and mercy of God as illustrated, eg in the stories of Abraham and Isaac, Sodom and Gomorrah. The meaning of ‘Israel’ (He who struggles with God);

c investigation of conscience, free-will and predestination. The Thirteen Principles of Faith. The effect of belief in God and/or life after death on behaviour. Study of Israel in the light of a range of Jewish beliefs, eg the Mashiach (Messiah), Yishuv (Ingathering - the Jewish community of Israel), the Temple; 

d comparison of ideal Jewish behaviour with, eg selfish behaviour, in a variety of ethical dilemmas, eg telling the truth versus loyalty to a friend. Application of justice, mercy, love. Use of scripture, tradition, prayer, example, reason.

SIKHISM
a codes of behaviour - Rahit Maryada (divine moral code), kurahit (prohibitions), principles for living - Nam Simran, kirat karna, vand chhakna and sewa;

b study of who or what gives authority to Sikh teaching. Working out how each of the Khalsa principles might apply to a modern day situation. Parental influence over marriage of sons/daughters;

c the effect of belief in God and/or life after death on behaviour. Investigation of hukam (God’s Will), karma, conscience, free-will and predestination;

d comparison of ideal Sikh behaviour with, eg selfish behaviour, in a variety of ethical dilemmas, eg telling the truth versus loyalty to a friend. Application of equality, justice, religious tolerance, service and human rights. Use of scripture, tradition, prayer, example, reason.

UNIT 7

EXPRESSIONS OF BELIEF



FOCUS AREAS C & D
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This unit explores how religions express aspects of human nature in a variety of creative ways.

Pupils should be given the opportunity to consider:

a the ways in which individuals might express their identity and beliefs;

b the ways in which communities might express their identity and beliefs;

c the influence of religious leaders on believers and in the wider world.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a through film, eg anti-racist films such as ‘Mississippi Burning’, war propaganda films such as those made during World War Two, films reflecting belief in technological progress such as ‘Star Trek’. Art work linked to individual or political beliefs and struggles;

b local celebrations, eg carnival. School celebrations of achievements by pupils. Occasions of mourning, eg Hillsborough, Dunblane, Princess Diana’s funeral. Occasions of remembrance, eg Poppy Day;

c make connections with the power and influence of political leaders and leaders within a peer group. Opinion-makers in the media, eg pop and sports journalists, film-makers etc.


EXAMPLES FROM RELIGIONS

CHRISTIANITY

a expressing belief through art/poetry, eg William Blake, Holman Hunt (The Light of the World), Milton. Expressing belief through words and music, eg John and Charles Wesley. Expressing belief through evangelism, eg David Wilkerson, Billy Graham;

b expressing Christian identity in public, eg Methodist Association of Youth Clubs Weekend. Church parades and processions, eg on Palm Sunday. Christian festivals, eg Greenbelt, or open communities such as those at Taizé and Iona;

c the life/work/influence of a Christian leader, eg Trevor Huddleston, Desmond Tutu, Pope John Paul II.

BUDDHISM
a expressing belief through art/poetry, eg mandalas, pictures of bodhisattvas, Buddha rupas (images/statues). The mudras (ritual gestures). Zen poetry. Symbolism of the lotus flower;

b using koans in Zen. Offering medicine, robes, huts, for monks and nuns. Giving food to monks on the alms round. Building a temple and producing artistic work to decorate it. Contributing to society in a positive and beneficial way;

c the life/work/influence of, eg the Dalai Lama, Ajahn Chah.

HINDUISM

a expressing belief through art/poetry, eg paintings, representations of God. Seva (service to God or humanity). Self-discipline, eg vrat (making vows), fasting;

b architecture and art work in the mandirs of North and South India. Festivals, processions and pilgrimages;

c the life/work/influence of, eg Mahatma Gandhi, Shri Aurobindo, Ram Krishna, Swami Vivekananda, Dr Karan Singh.

ISLAM
a expressing belief through personal Jihad (struggle to achieve self-improvement). Practice of prayer five times a day. Going on pilgrimage to Makkah. Campaigning for the truth. Artistic and cultural expressions of identity and belief, eg through calligraphy, decoration in mosques, Islamic philosophy and science;

b building of a masjid (mosque). Attendance at Friday congregational salah - Jumu'ah. Public expressions of Muslim identity, eg campaigns for, and nature of separate Muslim schools. Schoolgirls wearing Muslim dress. Helping the oppressed. Defence of the faith and the Muslim community;

c the life/work/influence of, eg Abu Bakr (the first Caliph), Dr Abdullah Omar Naseef (writer of the Muslim Declaration at Assisi), Yasser Arafat, Yusuf Islam. Muslim scientists and artists.

JUDAISM

a expressing belief through clothing, eg wearing of the tallit (prayer shawl), tefillin (boxes containing Torah passages), kippah (head covering), etc;

b beliefs underlying such festivals as Rosh Hashanah. Jerusalem as a city of Peace. The significance of Yiddish and traditional dress amongst the Hasidim. Kibbutzim (collective settlement in Israel) and Moshavim (settlement in Israel where people own their own houses, property etc.) - expressions of belief through living in community. Cultural diversity, eg Ashkenazim, Sephardim;

c the life/work/influence of, eg Moses Mendelssohn, Rabbi Israel Baal Shem Tov, Lilian Montagu and Claude Montefiore, Rabbi Samuel Mohilever, Theodore Herzl, Rabbi Hugo Gryn.

SIKHISM
a the spirituality expressed through the 5 K’s. The role of the granthi (reader) and the ragi (musician). Attendance at the Gurdwara - removing shoes and covering head. Sikh art - pictures of the Gurus, Temple at Amritsar. Participation in individual worship and community events;

b respect for the Gurus, including the Guru Granth Sahib. The use of music, food, especially the sharing of the karah parshad (sanctified food), processions, the Nishan Sahib (Sikh flag), Gurpurb (Guru’s anniversary) festivals;

c the life/work/influence of, eg Har Bhajan Singh Yogi in the USA, Dayal Das and Baba Ram Singh in India, Jarnail Singh Bhindrawale (a leader of the Sikh movement for an independent Khalistan).

UNIT 8

WHAT DO PEOPLE BELIEVE?


FOCUS AREAS A & E
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This unit explores ideas about the nature of life on earth and relates them to religious beliefs.

Pupils should be given the opportunity to consider:

a key religious and philosophical terms and their meaning and importance for believers;

b the significance of the belief in God as Creator;

c the possible purposes of life on earth;

d ultimate questions about life, suffering, death and eternity.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a key terms and their importance to believers such as theist, atheist, agnostic, monotheist, polytheist, eternity, causation, fate, predestination, free-will, life after death, resurrection, reincarnation;

b difference between a ‘created’ world and one that has ‘evolved’. Significance of each for human life;

c imagining the future: optimism, pessimism and realism. Survival of the fittest and natural selection - how do human beings rise above these basic evolutionary pressures? Stories of courage and self-sacrifice;

d why did things begin? Where do we come from? Why are we here? Why is there suffering? Is death the end? How long is forever?


EXAMPLES FROM RELIGIONS

CHRISTIANITY

a key terms and their importance to believers, eg Holy Trinity - Father, Son and Holy Spirit, incarnation, Messiah, resurrection, ascension, sin, salvation;

b creation and evolution debate - consequences of belief that human beings are ‘made in the image of God’. Evidence for God in scripture, tradition, creeds, human experience, reason and the natural world;

c ideas of God’s revealed plan for humanity and of God’s power to heal and save, as, eg revealed in Jesus’ healing miracles. Ideas of God and life’s purpose in ‘Mr God, this is Anna’;

d suffering and death in the light of resurrection belief. Christian responses to evil and suffering, eg warfare, natural disasters, issue of euthanasia. The death of Aslan in ‘The Lion, the Witch and the Wardrobe’ by CS Lewis.

BUDDHISM
a key terms and their importance to believers, eg rebirth, Noble Truths, dukkha (suffering), Dhamma (universal law/truth), kamma (intentional actions), samsara (the round of rebirth), nibbana (state of perfect peace), enlightenment. The Buddha as an Enlightened human being;

b Buddhist belief in no personal God: importance of addressing the problems and opportunities of this life in the here and now, eg story of the man shot with an arrow. Previous Buddhas and Buddhas to come, eg Metteya. Quest for Enlightenment and Liberation. The Buddha’s teaching on the way things are;

c concept of the bodhisattva. Seeking the end of suffering: Four Noble Truths. All living things have the potential for Enlightenment;

d the three marks of existence. Causes of suffering. The wheel of life. Samsara, nibbana/Nirvana. The way to overcome suffering and unhappiness.

HINDUISM

a key terms and their importance to believers, eg karma (action), samsara (cycle of life), moksha (liberation), Dharma (duty), atman (self), Brahman (the ultimate reality) God and gods. The three gunas (qualities which control matter);

b the cycle of creation and destruction. A selection of creation stories. Idea of maya (illusion);

c karma and reincarnation. The four Aims of life: Dharma (duty), artha (wealth), kama (pleasure), moksha (liberation). The three paths to moksha (the ultimate aim): karma (action), jnana ( spiritual knowledge) and bhakti (devotion);

d beliefs in the atman (eternal self), reincarnation and samsara. Karma and maya as explanations of suffering. Beliefs in God, gods, spirits.

ISLAM
a key terms and their importance to believers, eg Allah - ar-Rahman (All-Gracious), ar-Rahim (All-Merciful), Nabi (prophet), Qur’an, iman (faith), akhirah (life after death), qadar (Allah’s control over destiny), jihad (struggle against evil);

b Muslim arguments for the existence of God. Account of Creation in Qur’an compared with accounts of the ‘Big Bang’. How belief in a Creator might affect a person’s choice of lifestyle. Human accountability to Allah for all actions. Beliefs in prophets, angels and jinn;

c ideas of Allah’s plan for His Creation. Life as a place of testing. Stories of courage and self-sacrifice. Idea of human beings ‘on probation’;

d suffering and death in the light of belief in resurrection, judgement, Iblis (the Devil). Ideas of Paradise and Hell. Impact of these beliefs on individual human responsibility.
JUDAISM

a key terms and their importance to believers, eg the names and attributes of God, the Shekhina (God’s presence), tefillah (prayer), teshuva (repentance), tzedaka (social justice), Mashiach (Messiah);  

b Jewish arguments for the existence of God. God as omnipotent, omniscient and omnipresent. God as immanent and transcendent. Account of Creation in the Bible compared with accounts of the ‘Big Bang’. How belief in a Creator might affect a person’s choice of lifestyle and interaction with the world. Beliefs in angels and prophets;

c ideas of God’s plan for His Creation. Life as a place of testing. Implications of Biblical stories, eg Abraham and Isaac, Sodom and Gomorrah. Stories of courage and self-sacrifice. The Noachide laws: assured salvation for all people;

d suffering and death in the light of belief in God’s justice and mercy, Jewish history. Study of the experience and meaning of the Shoah (Holocaust).

SIKHISM
a key terms and their importance to believers, eg self-existence of God, not incarnated, eternal. God’s grace. Reincarnation. Concept of Guru. Gurbani (divine revelation). Description and attributes of God in the Mool Mantar;

b need for Sikhs to recognise God and use Nam Simran as defence against the evils of the age - the Kalyug. The Guru Granth Sahib as God’s revelation. The realisation of God through His Grace;

c judgement of the soul after death. God’s revealed plan for humanity. The will of God. Liberation;

d human choice at the root of suffering. Belief in reincarnation. Life as a place of ‘soul-making’. Astrology in Sikhism.

UNIT 9

WHAT’S TO BE DONE?



FOCUS AREAS B & F
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This unit explores how people’s values and commitments might be demonstrated in the lives of religious believers.

Pupils should be given the opportunity to consider:

a the rights and responsibilities of individuals and communities;

b different responses to poverty, injustice, disadvantage and distress;

c how groups attempt to encourage members to live up to their beliefs;

d how values affect people’s attitudes to other beings and to their world.

EXAMPLES OF LINKS WITH HUMAN EXPERIENCE

a study of the problem of ‘nightmare neighbours’;

b the work of Amnesty International, charities of various sorts;

c how schools attempt to get pupils to keep to the school’s ideals, aims and rules. Issues surrounding ‘boys-only’ and ‘girls-only’ groups and clubs;

d study of how self-centred values might affect a person’s relationships.

EXAMPLES FROM RELIGIONS

CHRISTIANITY

a human rights issues and Christian attitudes to, eg wealth and poverty, injustice, disadvantage and distress;

b being committed to a Christian cause, eg Christian Aid, CAFOD, Oxfam. Study of becoming a Christian. Sybil Phoenix - overcoming racism and working with families. Commitment to Christian values, eg faith, hope, love, forgiveness, justice, self-sacrifice, respect for people of other faiths. The example of Jesus;

c practice of daily prayer, eg the Lord’s Prayer. Study of the Psalms, eg Psalm 22. Bible reading, eg teaching on material possessions - 2 Corinthians 8:14-15; James 2:14-18; Matthew 25:31-46; Mark 10:21-23; 1 Timothy 6:9-10. The role of the Church in supporting family life. The role of women in Christian teaching and practice;

d the connection between the beliefs and the lives of such Christians as Mother Teresa, Oscar Romero, Leonard Cheshire, Bruce Kent, Dietrich Bonhoeffer, Martin Luther King.

BUDDHISM
a human rights issues and Buddhist attitudes to, eg wealth and poverty, injustice, disadvantage and distress;

b being committed to Buddhist values, eg dana (giving), sila (morality), virya (energy), kshanti (patience), prajna (wisdom), karuna (compassion), metta (loving kindness) mudita (sympathetic joy), respect for people of other faiths;

c the regular practice of meditation. Weekend retreats for lay people. The example of the monks and nuns. The role of women in Buddhist teaching and practice;

d the connection between the beliefs and the lives of such Buddhists as the Dalai Lama, Ajahn Chah, Dr. Ambedkar, Emperor Ashoka.

HINDUISM

a human rights issues and Hindu attitudes to, eg wealth and poverty, injustice, disadvantage and distress;

b being committed to Hindu values, eg ahimsa (not killing), Dharma (religious duty), artha (honest work and development), kama (moderate enjoyment of life), moksha (leading the soul towards salvation) sattva (goodness), respect for people of other faiths;

c regular puja (worship). Encouragement of bhakti (devotion) and dhyana (meditation). The role of women in Hindu teaching and practice;

d the connection between the beliefs and the lives of such Hindus as Mahatma Gandhi, Ram Mohan Roy, Rama Krishna, Swami Vivekananda.

ISLAM
a human rights issues and Muslim attitudes to, eg wealth and poverty, injustice, disadvantage and distress;

b being committed to Muslim values, eg Jihad (struggle), sadaqah (charitable offering), ibadah (worship/belief in action), respect for people of other faiths. Acts directed to the welfare of society;

c regular prayer. Encouragement of charitable giving. Rules about gambling, alcohol, modesty. The promise of ultimate reward/punishment. The role of women in Muslim teaching and practice;

d the connection between the beliefs and the lives of the Muslim Prophets (25 Prophets mentioned in the Qur’an), eg Ibrahim, Musa, Isa, Muhammad, and of Muslims, eg Hassan and Hussein (Shi’ah martyrs).

JUDAISM

a human rights issues and Jewish attitudes to, eg wealth and poverty, injustice, disadvantage and distress. The practice of pikuakh nefesh (setting aside of certain laws in order to save a life);

b being committed to Jewish values, eg keeping the mitzvot (commandments), respect for people of other faiths;

c regular prayer and worship. Encouragement of charitable giving. The role of women in Jewish teaching and practice;

d the link between the Noachide laws and human rights. The connection between the beliefs and the lives of Jewish prophets, eg Abraham, Moses, Joseph, and of Jews, eg Rabbi Hugo Gryn, Yitzak Rabin.

SIKHISM
a human rights issues and Sikh attitudes to, eg wealth and poverty, injustice, disadvantage and distress;

b being committed to Sikh values, eg equality, religious tolerance, service to the sick, human rights, respect for people of other faiths, compassion, duty, truthfulness, contentment, fortitude. The quest for a Sikh homeland - Khalistan. Belief in peace: force as a last resort to defend righteousness and protect the oppressed;

c worship at the gurdwara. Involvement of every individual in the work of the gurdwara. The role of women in Sikh teaching and practice;

d the connection between the beliefs and the lives of the Ten human Gurus and other Sikhs, eg Har Bhajan Singh Yogi, Dayal Das, Baba Ram Singh, Jarnail Singh Bhindrawale.

EXAMPLES OF WORK FOR KEY STAGE 4

Examples are given in the Somerset Certificate of Religious Education (SCoRE) Key Stage 4 Handbook. In 2005, Somerset and North Somerset SACREs plan to publish a document to be called ‘Further Dimensions’. This will contain a series of activities which make connections between religious education programmes of study for Key Stages 3 and 4 and personal, social and health education and citizenship. 
[Pic – St Michael’s Tower, Glastonbury Tor]
EXAMPLES OF WORK FOR POST-16 COURSES
A model for organising a conference for post-16 students, and examples of study units for post-16 students, are provided on the AMV website.
 Post-16 learning in religious education should focus on at least one of the six areas of enquiry. Topics may be linked to the areas of enquiry as in the examples overleaf:

Examples of links with the areas of enquiry for Post-16 students

ATTAINMENT TARGET 1:
LEARNING ABOUT RELIGIONS


A EXPLORING BELIEFS ABOUT SPIRITUAL DIMENSIONS OF LIFE (METAPHYSICS)

Theism, pantheism, panentheism: a study of the beliefs in selected religious traditions. Beliefs about death and life after death, eg the resurrection of Jesus: what really happened? Notions of heaven and hell.
Mysticism in world religions.
The scope of knowledge: Descartes, Locke and Kant. 
The ontological, cosmological and teleological arguments for God’s existence.
The possible meanings of the term ‘metaphysics’.
Differing perceptions of spirituality - the debate in education.


B EXPLORATION OF RELIGIOUS PRACTICES/LIFESTYLES (PHENOMENOLOGY)

Nature of religious discipleship and experience.
Attitudes to marriage, birth and death: what is the role played by religion?
Prayer and meditation in world religions.
Monastic lives and other forms of asceticism.
Religion and politics. Questions of justice.
Sociological explanations of religion, eg Durkheim and Marx.
Multicultural issues. The experience and lifestyles of different religious groups. Being a member of a religious group in Britain.
New Religious Movements: cults or religions?


C EXPLORATION OF WAYS OF EXPRESSING RELIGIOUS BELIEFS AND IDEAS (LANGUAGE) 

Visits to places of religious significance and study of the artistic expression of belief, eg art and architecture.
Sacred texts: original language of the text, use of story in religious teaching. Ways of interpreting sacred texts. 
Religion in the media.
Religion in pop music.
The verification and falsification debates.
Language games.
Symbolism, metaphor, analogy and myth.
The status and purpose of religious language.

ATTAINMENT TARGET 2:

LEARNING FROM RELIGION AND HUMAN EXPERIENCE

D EXPLORING HUMAN IDENTITY AND PERSONALITY (PSYCHOLOGY)

Religion and psychology: psychological explanations of religion, eg Feuerbach and Freud.
The significance of dreams in religion and psychology.
Religious views on human nature: ideas of sin, evil, inherent goodness.
What is love?
The paranormal.
A comparison of, eg Marxist and Christian understandings of what it is to be a human being.
The nature of the person. Criticisms of individualism. Notions of interdependence.
The mind/body issue.

E EXPLORING THE WORLD IN WHICH WE LIVE 
(ONTOLOGY)

Religion as a force for division or healing. 
The science/religion debate. Origins and creation. The status of science. The nature of ‘proof’. 
Mysteries of the universe, including life after death.
Arguments for and against materialism.
Theodicies. Suffering and the question of evil.
Use of existentialism by Christian theologians, eg Bultmann and Tillich.


F EXPLORING PEOPLE’S VALUES AND COMMITMENTS (ETHICS)

Practical, scientific and medical ethics: issues of war and peace, abortion, euthanasia, genetic engineering etc.
The notion of authority within different religions (eg Scriptures, traditions, human authorities).
Utilitarianism.
Natural Law.
Situation ethics.
Ideas of justice.
The categorical imperative.
Intuition, the conscience and the emotions.
Subjectivism and relativism.
The relationship between religion and morality.
EXAMPLES OF RELIGIOUS EDUCATION WITHIN OTHER POST-16 COURSES  (Religious Education 16-19, SCAA, 1995)
	SUBJECT
	RE CONTRIBUTION TO KNOWLEDGE AND UNDERSTANDING (examples)
	RE: KEY ISSUES AND QUESTIONS (examples)

	Economic and business studies
	· Religious attitudes to economic systems

· Islamic attitude to usury and its effect on economic systems

· Christian teaching on stewardship - effects on local economic systems
	· World poverty

· Business ethics


· Justice and 
development

	Expressive arts (art, drama, music)
	· Expressions of faith through the expressive arts, eg expressions of Tawhid through Islamic art

· The art of the Requiem (from Mozart to Lloyd-Webber)

· Religious themes in set plays

· Architecture
	· Artistic expressions of sacred and secular understandings of the human being

· Censorship, propaganda and advertising - ethical dimensions

	Geography
	· The influence of religion on 
demographics

· The impact of religion on residential 
patterns in cities

· Religion and international migration
	· Religious perspectives on  world development issues

· the use and abuse of the Earth’s resources

	Health and 
Social care
	· Needs of ethnic/religious minorities
Sensitivity to:

· the role of the family

· birth and death rituals
	· Religious perceptions of wholeness and healing

· The duty to care

	History
	· Insights into religious motivation, eg politics and social action

· Religion and the state

· Impact of religious ideas in the period studied
	· Theological 
perspectives on the nature and course of 
history, eg divine intervention in history, ultimate purpose and destiny

	Language and literature
	· Religious concepts and allusions in literature and drama set texts
	· Perceptions of inspiration

· Theology, poetry and literature as metaphor

	Law and Politics
	· Influence of religion on law making

· Views of the state
	· Authority

· Human rights

· Visions of justice

	Leisure and Tourism
	· Knowledge of local buildings, customs and traditions
	· The importance of understanding of local religious issues and sensitivities

	Mathematics
	· Symbolism of number and shape in religious philosophy
	· Ways in which mathematics and religion express reality

	Science and technology
	· Use and abuse of technology (eg medical ethics)

· Cosmology - creation and evolution

· Religion and modern physics (eg quantum theory)
	· Truth claims - nature of evidence in science and religion

· Authority, rationality and experience - scientific and religious perceptions.
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� Information about LEA websites supporting the agreed syllabus should be obtained from the Standing Advisory Council on Religious Education (SACRE) of the LEAs concerned.





� See advice published by Somerset and North Somerset SACREs: ‘A Code of Conduct for Representatives of Religious Communities Working with Children and Young People’.





� Division TEACCH is based at the University of North Carolina, USA. �See � HYPERLINK "http://www.teacch.com/teacch.htm" ��www.teacch.com/teacch.htm�. 





� Adapted from Teaching for Effective Learning - A Paper for Discussion & Development, Scottish CCC, 1996.
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