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INTRODUCTION

The Every Child Matters (ECM) green paper identified the five outcomes that are most important to children and young people:

· Be healthy

· Stay safe

· Enjoy and achieve

· Make a positive contribution

· Achieve economic well-being 

The five outcomes are universal ambitions for every child and young person, whatever their background or circumstances.  The outcomes are mutually reinforcing.  For example, children and young people learn and thrive when they are healthy, and feel safe and engaged.  Any child or young person who is anxious or unhappy at school, is being bullied, has personal or family problems, suffers from low self-esteem, has poor attendance, has behaviour difficulties or is badly behaved, is unlikely to be able to make the most of their education.

Sometimes a child or young person’s poor behaviour is as a result of problems they are experiencing.  If the causes of the behaviour are identified and appropriate support is provided, the behaviour can be turned around.

A Pastoral Support Programme (PSP) is a school based intervention to support individual children and young people who are at risk of permanent exclusion or failure at school through disaffection.  Further information on Pastoral Support Programmes is available in “Improving Behaviour and Attendance: Guidance on Exclusion from Schools and Pupil Referral Units” (DfES/0354/2004).
North Somerset LEA's Education Development Plan 2 and the Behaviour Support Plan 2001 promote prevention of behaviour difficulties and sharing of good practice.

In September 2002, the Department for Education and Skills introduced targets to reduce permanent exclusions by one third and the requirement for full-time suitable education to be provided for all pupils who have been permanently excluded.  We are all aware of the difficulties encountered when we try to include pupils who have been excluded from school.  It is in this context that the Pastoral Support Programme (PSP) has been introduced and this guidance is intended to help North Somerset schools fulfil their responsibilities to develop and implement Pastoral Support Programmes.

This document should be read in conjunction with the following documents:

Protocol for Re-inclusion of Permanently Excluded Pupils in North Somerset (2003)

Negotiated Transfers (2003)

School Attendance Matters (2003)

North Somerset Guidance on the Disability Code of Practice for Schools and Access Strategy for Schools (2003)

Improving behaviour and attendance: guidance on exclusions from schools and Pupil Referral Units (2007)

Waves of Intervention in Action (North Somerset Guidance)

MAIN PRINCIPLES

A Pastoral Support Programme (PSP) is a programme of intervention to support individual children and young people who have had several fixed term exclusions that may eventually lead to a permanent exclusion, or who may be at risk of failure at school through disaffection or rapidly deteriorating behaviour.  This may include non-attendance at school.

A PSP is a high-level school-based intervention planned to help pupils better manage their behaviour by identifying clear and precise behavioural outcomes for the child or young person to address with the help of the school staff, parents/carers and where appropriate, outside agencies.
Clear targets are set at the PSP planning meeting which are both reasonable and achievable, i.e. Specific, Measurable, Attainable, Realistic, Time-limited (SMART) targets.

The Special Educational Needs Code of Practice states that the PSP should not replace the Individual Education Plan (IEP).

A PSP does not replace the statutory assessment process which may lead to a Statement of Special Educational Need.

In the case of children or young people in care to the Local Authority, the PSP may be incorporated into the Personal Education Plan (PEP).

A PSP should not be a paper exercise which leads to exclusion.

A PSP is time-limited. Government guidance has suggested it should be ‘live’ for up to 16 weeks.

PREPARATION FOR MAKING THE PASTORAL SUPPORT PROGRAMME (PSP)

It is expected that before a PSP is developed, the school considers the following:

Have a range of school-based strategies been tried and the outcomes recorded?  Have there been regular meetings with the pupil and her/his parent/carer where these strategies have been agreed?  An Individual Behaviour Plan may be set up and reviewed for this purpose prior to considering a PSP (see appendix, page 24).
Is the school able to nominate a member of staff to act as co-ordinator and prepare the PSP?  Ideally, this will be a senior member of staff who is in a position to ensure the implementation of the PSP throughout the school.  For children and young people in care, it will be the designated teacher for looked after children.

Has thought been given to the internal school mechanisms which can be used to achieve implementation of the PSP and how progress will be monitored and shared between staff?  The key to success is the implementation of the PSP by all staff associated with the pupil.

Is it necessary to consult with the Special Needs Co-ordinator (SENCO) to help with the preparation of alternative planning arrangements for a pupil's learning difficulties?

If the pupil has a disability, has the guidance in the Disability Code of Practice been followed?

Has consideration been given to which agencies to involve in the development of a PSP?  It is likely that it will only be those who can offer direct support and/or advice.  It may be appropriate to include members of the following agencies: the Education Welfare Service (EWS), the Behaviour Support Team (BST) the Educational Psychology Service (EPS), the Education Family Support Service (EFS), all of whom are able to advise on the appropriateness of their involvement in a PSP.
WHEN TO DRAW UP A PSP

The following diagram illustrates how PSPs are integrated into an effective behaviour planning process.
                       Planning for Behaviour

 Ongoing problems           ↓
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By extending the support for the pupil, we aim to raise their educationaachievementand promote their success in school.
A PSP must be developed for a pupil:
· who has several fixed period exclusions that may be leading to a permanent exclusion

· who is identified as being at risk of failure at school through disaffection

· where the situation is complex and a range of agencies are required to support children and young people.

For example, these may include:

Persistent bullying

Racial/sexual harassment

Persistent truanting

School refusal

Severe behavioural problems

Continued drug or substance abuse

When school-based strategies have shown little progress despite regular and frequent reviews involving the pupil and her/his parents/carers.

There are some groups of pupils who may be considered to be at a greater risk of social exclusion or disaffection than the majority of the school and for whom a PSP might be beneficial.

Young carers

Pregnant schoolgirls/teenage mothers

Travellers

Refugees

Pupils with chronic health problems

Children or young people in families under stress

Pupils in transition from one phase of their education to another

ARRANGEMENTS FOR THE PSP

The purpose of the PSP meeting is to discuss the causes of concern and to identify what is required to support the pupil and improve the situation.

Prior to the PSP Planning Meeting:

· identify a member of staff with responsibility for preparing the PSP - a PSP Co-ordinator.

· arrange a meeting at a mutually convenient time.

· involve the pupil where age and development suggest this is appropriate.

· inform and invite the parents/carers.  For pupils in care, Social Services should be informed and invited.

· invite appropriate professionals, i.e. those already involved with the pupil or those who would give helpful advice.

At the PSP Planning Meeting, those present:

· introduce themselves and explain their roles when appropriate.

· explore and unpick areas of concern and acknowledge strengths.

· discuss ways forward in a solution-focused manner.

· develop and agree specific targets which are SMART

· break the targets down into smaller, more readily achievable tasks that can then be monitored by staff in school on a fortnightly basis.  This will enable staff to act swiftly to support the pupil if the targets are not achievable.

· agree support to be offered by each participant so that the student is assisted and encouraged in meeting his/her targets.

· include the rewards and sanctions that are going to be used at home and school for the duration of the PSP.

· agree how to monitor the PSP and maintain links with parents/carers and external agencies and services.

· invite the pupil and his/her parents/carers to review the PSP after about 4 - 6 weeks, as the PSP is likely to last approximately 16 weeks.
· All those who have contributed to its development, as well as all staff involved with the pupil, should receive a copy of the PSP.

At the PSP Review meeting, those present:

· take action if the PSP is not proving to be supportive - there is no concept of a pupil failing a PSP. 
· make targets more achievable and reconsider the package of support.
· celebrate progress.

· agree a date for further additional review meetings and a proposed date for completion of the programme.
Following the PSP meetings, the co-ordinator should take steps to:

· Implement the PSP and ensure that all staff involved with the pupil are made aware of the programme and the targets set.

· Ensure that the targets are reviewed at least fortnightly and that an interim review meeting goes ahead as planned at the first meeting (after 4 - 6 weeks).
· Ensure that progress is monitored and that parents/carers are kept informed on a regular basis.
SPECIFIC VULNERABLE GROUPS OF PUPILS

If a school is considering developing a PSP for a child with special educational needs and/or a disability, or a child in the care of the Local Authority, it is necessary to have regard to the following.

The Individual Education Plan is the "parent" plan for all other educational plans:

“Where a child with identified SEN is at serious risk of disaffection or exclusion the

IEP should reflect appropriate strategies to meet their needs31. A Pastoral Support

Programme should not be used to replace the graduated response to special

educational needs."  (SEN Code of Practice 5.52)
For pupils where behaviour is a persistent concern, it is necessary for schools to identify their needs and prepare strategies to address these needs.  Thus the strategies utilised will be based on an assessment of the pupil's needs - relevant external services may have taken part in the development of appropriate approaches and mechanisms for measuring progress.

Pupils who have had their needs identified are likely to have an Individual Education Plan (IEP).  If they are at risk of exclusion or disaffection, their pastoral targets should be included in the IEP.  The IEP planning and review structure should be appropriate and sufficient providing the targets are small and achievable.  

SEN and Disability Act 2001

Every effort should be made to avoid excluding pupils whose difficulties are considered to be severe and/or complex enough to merit a request for formal assessment under the 2001 Education Act.  Their needs should be addressed by revising the IEP to include pastoral targets.

"Other than in the most exceptional circumstances, schools should avoid permanently excluding pupils with statements" (DfES: Improving Behaviour and Attendance:  Guidance on Exclusion from Schools and Pupil Referral Units - September 2006 Part 2. 46)
For pupils who already have a Statement of Special Educational Need (Education Act 1996), any change in need, provision or requests for change of placement should come through the annual review process.  In some cases, this may mean the Annual Review will need to be brought forward and the relevant professionals will need to be informed of the necessity for the change of date.

All children placed in special schools by the Local Authority will have a Statement of Special Educational Need (Education Act 1996).  As with children or young people with Statements in mainstream schools, the annual review process is the mechanism for addressing serious concerns about behaviour.  

The school should also review its Behaviour and Discipline Policy and have clear guidelines for preventing exclusion which are approved by the Governing Body.

Disability Code of Practice for Schools

The Special Educational Needs and Disability Act (SENDA) 2001 introduced new legal duties for schools relating to all pupils or prospective pupils with disabilities, as a result it has been against the law for schools to discriminate against a disabled pupil by excluding him or her from the school because of their disability.  This applies to both permanent and fixed term exclusions.

The school should refer to the North Somerset Guidance on the Disability Code of Practice for Schools for further guidance.

Children in Public Care of the Local Authority

Children and young people in the public care of the Local Authority, also known as Children in Care (section 52 of the Children Act 2004), are those for whom the courts have made a Care Order and the Local Authority has parental responsibility or whom Social Services are accommodating at the request of their parents.

The Guidance for the Education of Children and Young People in Public Care (DfEE/DoH 2000) includes statutory duties.  One of these is that all young people must have a Personal Education Plan.  This plan is developed by the social worker and carers with the designated teacher, and is reviewed on a termly basis.

When a PSP is required, it should form part of the Personal Education Plan, which in turn is part of the child or young person's Care Plan.  This will ensure that the targets and outcomes are known to the social worker.  If the pupil also has special educational needs, then the IEP should incorporate aspects of the PSP.  It is important that the social worker and carers are actively involved in the development of all targets so that they can support the pupil when she/he is not in school.  It is also important to avoid over planning.

CONFIDENTIAL

PASTORAL SUPPORT PROGRAMME PREPARATION FORM

Complete as much as possible before the meeting and make available for first PSP meeting
1.
GENERAL INFORMATION

Date of first PSP meeting
……………………………………………………….

Name of PSP Co-ordinator

……………………………………………………….

	Name of Pupil:
	Name of School/Early Years Setting:

	Unique Pupil Number:
	Date of Birth:

	Gender M/F:
	Year Group:

	Address:
	Name and Address of Carer

(if different from pupil):

	Telephone Number:
	Telephone Number:

	Ethnicity:

	
	
	
	Bangladeshi
	
	
	Chinese
	
	
	Traveller

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	Black-African
	
	
	Indian
	
	
	White UK
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	Black-Caribbean
	
	
	Other European
	
	
	Other (please specify)
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	Black other
	
	
	Pakistani
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	


2.
OTHER INFORMATION

	Public Care
	Yes/No
	
	
	

	If Yes, name of social worker
	

	Statement of SEN
	Yes/No
	
	
	

	Date of last annual review
	
	School Action
	

	
	
	
	
	

	
	
	
	School Action Plus
	


3.
NATURE OF CONCERN

	
	
	At least 2 fixed term exclusions (adding up to 15 days or more)

	
	
	

	
	
	Risk of school failure through disaffection/non-attendance

	
	
	

	
	
	Rapidly deteriorating behaviour

	
	
	

	
	
	Other (please specify)


	Exclusions

Fixed Term
	Number 
	Total Number of Days
	Term e.g. Spring

	
	
	
	

	
	
	
	


4.   ANALYSIS OF DATA/BEHAVIOUR LOGS ETC.
WHERE IS THE BEHAVIOUR OCCURRING?

	
	Classroom
	
	On the bus/transport
	
	On the way to school
	
	Playground

	
	
	
	
	
	
	
	

	
	Corridor
	
	At home
	
	Other, please specify
	
	Dining Area


WHERE/WHEN IS THE BEHAVIOUR NOT OCCURRING?

	Triggers
	
	Further Details

	Specific subjects
	
	

	Specific teachers
	
	

	SEN factors
	
	

	Specific times of day
	
	

	Others (please specify)
	
	


National Curriculum Levels Key Stage:

1   2   3   4

Level of Attainment

	
	SAT
	Teacher Assessment
	Date
	Current Reading Age
	

	English
	
	
	
	Current Spelling Age
	

	Maths
	
	
	
	
	

	Science
	
	
	
	
	


5.
ANY OTHER CONTRIBUTORY FACTORS (e.g. bereavement, family breakdown, early learning goals/experiences)

6.
OTHER SERVICES/AGENCIES INVOLVED

	
	Behaviour Support Team
	
	Pupil Referral Unit (PRU) – EOTAS

	
	
	
	

	
	Connexions
	
	Social Services

	
	
	
	

	
	Child and Adolescent Mental Health Service
	
	Voluntary Organisations

	
	
	
	

	
	Education Welfare Service
	
	Youth and Community Service

	
	
	
	

	
	Educational Psychology Service
	
	Youth Offending Team

	
	
	
	

	
	Traveller Education Service
	
	Learning Language and Communication Team

	
	
	
	

	
	Health Professionals
	
	

	
	
	
	

	
	EMAS
	
	Education Family Support Team

	
	
	
	

	
	Police
	
	Other (please specify)

	
	
	
	

	
	Special Educational Needs Team
	
	


7.      Raised at Consultation and Planning Meeting    Yes/No

If a child or young person is in public care, a copy of the completed programme should be attached to the Personal Education Plan

PLEASE COPY TO ALL PARTICIPANTS AT THE PSP PLANNING MEETING

CONFIDENTIAL

PASTORAL SUPPORT PROGRAMME
(North Somerset recommended pro-forma for recording discussions at all PSP meetings, including reviews)
	Pupil:
	Date of Birth:

	Date of Meeting:
	Statement: Yes/No
	School Action /Plus

	Year Group:
	Disciplinary Stage:


	     Parties Invited 
	   Status(Parent/Teacher/EWO etc)
	      Attending (yes/no)

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


	Summary of Barriers to Learning (review of last plan/programme)

	

	

	

	


	Strengths/What is going well? (review of last plan/programme-success in meeting previous targets)

	

	

	

	


	What will help? (What has helped since last meeting-any new ideas?)

	Pupil’s views (to be gathered at appropriate time):

	

	

	

	

	

	Parent’s/carer’s views: (include any changes in circumstances since last meeting)

	

	

	

	

	

	School’s views:

	

	

	

	

	

	Other agencies’ views:

	

	

	

	


	Agreed support (Exit Card, Target Card, Seating Plan, Learning Mentor etc)
	Who will do this?

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	General/Long Term Goals (e.g. Participate in …/Contribute to …/Achieve …)

	

	

	

	


	Pupil Targets – (clear, positive statements)
	Success Criteria
	Agreed rewards

	(Small steps - attend tutor time, be polite to teachers etc.)

	
	

	
	
	

	
	
	


	Action Points (e.g. Arrange mtg with Connexions/E.P./YOT Referral etc)
	Who Responsible/By when?

	
	

	
	

	
	

	
	

	Date of next meeting & Location:
	Room Booking


Signed 

Pupil:



Parent:



School:

	Copies to:

	Parent/s 
	HoY/H
	SENCo
	EWO
	SocW
	YOT
	Mentor
	Tutor/teachers
	File
	
	

	
	
	
	
	
	
	
	
	
	
	


APPENDIX 1

20 TIPS FOR RUNNING THE 

PSP PLANNING MEETING
1. The chair of the meeting should be a key member of staff who is able to ensure the PSP is implemented in school.

2. Ensure the attendance of key people by arranging the meeting at a mutually convenient time.

3. Every endeavour should be made to ensure the attendance of the pupil where appropriate and his/her parents/carers.  The PSP is much more likely to succeed if the school is working in partnership with the pupil and his/her parents/carers.

4. Consider the room layout, refreshments and comfort.

5. Consider accessibility to the building with regard to parent/carer disability.

6. Make arrangements for interpreters for parents/carers for whom English is an additional language.

7. Ensure an appropriate amount of time is allocated for the meeting.  It is likely to take up to an hour if the meeting is to be truly problem solving.

8. Make the purpose of the meeting clear from the outset and the time available.

9. Clarify the nature of the concerns and encourage the parent (s) and student to participate as much as possible with open questions etc.
10. Provide details of the intensity and frequency of behaviours from school records and look at times when the behaviour is appropriate (explore reasons for the better behaviour).

11.  Outline influencing factors such as health, attendance, special educational    needs and family issues.

12.  Agree long term aims.

13.  Set short term targets with success criteria (using small, manageable and achievable steps to feed into the longer term aim).

14.  Clarify specific support to be offered to the student (consider a wide range of provision/additional interventions-see appendix 1A)

15.  Agree rewards and sanctions.

16.  Identify a member of staff to co-ordinate and monitor the PSP, liaise with parents/carers and link with other agencies and services if appropriate.

17.  Provide a copy of the PSP that day, or as soon after as possible.

18.  Ensure the pupil is aware of what is agreed and that they are in agreement if they have been unable to attend the meeting.

19.  Set a date and time for the next meeting.

20.  Ensure all relevant staff are given a copy of the PSP.

PSP Preparation Tick list

	Room booked
	

	Parties Invited and confirmed
	

	Key Stage Results obtained
	

	CATs Scores
	

	Reading/spelling ages (when appropriate)
	

	Attendance Information
	

	Round Robin Information from Staff 
	


APPENDIX 1A

POSSIBLE PSP INTERVENTIONS

Key worker/mentor/counselling-regular timetabled contact.

Steps taken to share ‘what works’ with the student (e.g. meeting(s) of subject staff to share effective strategies or observation of student followed by a report of successful strategies to staff)

TA support in specific lessons

Change of class/tutor group/teaching set

Other modification in the student’s timetable e.g. dropping one or more GCSE subject.

Part-time work experience/LINK college course/early college placement

Peer mentoring/buddy system/’Circle of Friends’

Timetabled small group/one to one input on ‘emotional literacy’/anger management/assertiveness skills/SEAL activities
‘Differentiated’ report cards/monitoring sheets e.g. a ‘good news’ positive report card with an agreed reward for a number of positive comments.

Rewards for meeting SMART targets, e.g. extra computer time, letters/post cards/emails to parents, negotiated treats at home/ credits, merits, certificates etc.

Art/music therapy/martial arts groups

LSU placement

Attendance at clubs/support during unstructured times

Exploration of referrals to other agencies e.g. YOT, CAMHS etc.

Managed transfer/part time PRU placement (in consultation with LA)

APPENDIX 2

OBSERVATION, DATA COLLECTION, 

MONITORING BEHAVIOUR
Objective observation is useful to the planning of any PSP.  The function of the information gathered through observation is to help monitor progress towards the SMART targets.  Data should also be collected from staff, pupil and parents/carers.

Observations can be carried out by a member of staff, preferably unknown to the pupil or by someone from the Behaviour Support Team or the Educational Psychology Service.  Generally, it is best to allow the class to settle before starting the observation.

Time Sampling

The observer notes on-task and off-task behaviour on the minute for a 20 minute period.  More general notes can be made.  Observations should be made on two or three occasions in different contexts.  A total and percentage can be calculated for on/off task behaviour and totals only for less frequently occurring behaviours such as 'out of seat'.  Time sampling can suggest behaviours to target through frequency sampling.

Frequency Sampling

The frequency report is used to measure how often a particular behaviour occurs within a set time.  Behaviours may be identified from the time sampling report.  Observations may help to identify certain lessons or times of day the pupil finds difficult and inform courses of action for the PSP.

A-B-C Reports

This type of recording is more useful for less frequently occurring but very disruptive behaviours and may help to identify triggers for the behaviour or consequences that maintain the behaviour.

Round Robin - Staff Questionnaire - example on next page
This type of data collection is essential in a school where a pupil is taught by more than one teacher.

Appendix 3

QCA Emotional and Behavioural development criteria Record Sheet

School


Teacher


Subject

Scoring criteria: 1 - not at all 2 - rarely 3 - sometimes 4 - fairly often 5 - often 6 - always

	LEARNING BEHAVIOUR
	Score

	1. Is attentive and has an interest in school work eg is not easily distracted, completes work, keeps on task and concentrates, has good motivation, shows interest, enjoys schoolwork.
	

	2. Good learning organisation eg works systematically, at a reasonable pace, knows when to move on to the next activity, can make choices, is organised
	

	3. Is an effective communicator eg speech is coherent, thinks before answering.
	

	4. Works efficiently in a group eg takes part in discussions, contributes readily to group tasks, listens well in groups, works collaboratively.
	

	5. Seeks help where necessary eg can work independently until there is a problem that cannot be solved without the teacher’s intervention.
	

	CONDUCT BEHAVIOUR

	6. Behaves respectfully towards staff eg respects staff and answers them politely, does not interrupt or deliberately annoy, does not show verbal aggression.
	

	7. Shows respect to other pupils eg interacts with pupils politely and thoughtfully, does not tease, call names, swear, use psychological intimidation.
	

	8. Only interrupts and seeks attention appropriately eg behaves in ways warranted by the classroom activity, does not disrupt unnecessarily, or distract or interfere with others, does not pass notes, talk when others are talking, does not seek unwarranted attention
	

	9. Is physically peaceable eg is not physically aggressive, avoids fights, is pleasant to other pupils, is not cruel or spiteful, does not strike out in temper
	

	10. Respects property eg values and looks after property, does not damage or destroy property, does not steal.
	

	EMOTIONAL BEHAVIOUR

	11. Has empathy eg is tolerant of others, shows understanding and sympathy is considerate.
	

	12. Is socially aware eg interacts appropriately with others, is not a loner or isolated, reads social situations well.
	

	13. Is happy eg has fun when appropriate, smiles, laughs, is cheerful, is not tearful or depressed.
	

	14. Is confident eg is not anxious, has high self esteem, is relaxed, does not fear failure, is not shy, is not afraid of new things, is robust
	

	15. Is emotionally stable and shows self control eg moods remain relatively stable, does not have frequent mood swings, is patient, is not easily flustered, is not touchy.
	


from QCA Supporting school improvement: Emotional and behavioural development ©QCA2001

Please return the completed questionnaire to ________ by _______ Thank you!

Appendix 4
	QCA Questionnaire Summary Form 
	School
	Teacher

	Scoring Criteria - 1 Not at all 2 Rarely 3 Sometimes 4 Fairly Often 5 Often 6 Always


	
	Teacher & Subject
	
	
	
	
	
	
	
	
	
	
	Avg
	self

	
	Learning Behaviour
	
	
	
	
	
	
	
	
	
	
	
	

	1 
	Is attentive and has an interest in school work.
	
	
	
	
	
	
	
	
	
	
	
	

	2
	Good learning organisation I
	V/0!
	
	
	
	
	
	
	
	
	
	
	

	3
	Is an effective communicator #DIV
	/0!
	
	
	
	
	
	
	
	
	
	
	

	4
	Works efficiently in a group #DIV/0!
	
	
	
	
	
	
	
	
	
	
	
	

	5
	Seeks help where necessary #DIV/0!
	
	
	
	
	
	
	
	
	
	
	
	

	
	Conduct Behaviour
	
	
	
	
	
	
	
	
	
	
	
	

	6
	Behaves respectfully towards staff. #DIV/0!
	
	
	
	
	
	
	
	
	
	
	
	

	7
	Shows respect to other pupils. #DIV/0!
	
	
	
	
	
	
	
	
	
	
	
	

	8 
	Only interrupts and seeks attention appropriately. #
	DIV
	
	
	
	
	
	
	
	
	
	
	

	9 
	Is physically peaceable. #DIV/0!
	
	
	
	
	
	
	
	
	
	
	
	

	10
	Respects property: #DIV/0!
	
	
	
	
	
	
	
	
	
	
	
	

	
	Emotional Behaviour
	
	
	
	
	
	
	
	
	
	
	
	

	11 
	Has empathy:. #DIV/0!
	
	
	
	
	
	
	
	
	
	
	
	

	12 
	Is socially aware. #DIV/0!
	
	
	
	
	
	
	
	
	
	
	
	

	13 
	Is happy.. #DIV/0!
	
	
	
	
	
	
	
	
	
	
	
	

	14
	Is confident. #DIV/0!
	
	
	
	
	
	
	
	
	
	
	
	

	15
	Is emotionally stable and shows self control. #DIV/0
	!
	
	
	
	
	
	
	
	
	
	
	


About Questionnaires and Summary Sheets                              Appendix 5
In Secondary Schools communication can be a major issue. Report cards and target cards are an invaluable method for collecting information on how young people are managing their behaviour on a day to day basis and across the curriculum. They are most powerful when young people are able to collect positive feedback for behaving appropriately. They are not very successful when used for recording negative behaviour and frequently get lost. “We have tried a Target Card but it did not work as he kept losing it!” Target cards with positive remarks from teachers linked to approval from home are powerful in encouraging positive behaviour and fit well into many IEP /PSPs. However in terms of Data they may not tell the whole picture.

It is very informative to collect data from across subject areas from teachers and to collate in tables for easy comparison. We have found this format helpful in that Questionnaires can be completed swiftly, are standardized, are framed positively and when collated provide useful information.

Two real examples are included. Comparing columns readily identifies problem subject areas and those where young people are doing well. Comparing rows provide useful indicators for framing targets by showing areas of difficulty. Comparing teacher assessments with self assessments can also be interesting.

This particular Questionnaire is taken directly from

Supporting school improvement: Emotional and behavioural development

QCA 2001

The full document, available from QCA Publications PO Box 99 Sudbury Suffolk CO10 6SN ref QCA/01/17

This booklet describes wider use of the Questionnaire “(It) is intended to support school

improvement by providing guidance on setting improvement targets for pupils’ emotional and behavioural development”

The booklet also provides more detailed descriptors for emotional and behavioural development criteria indicating undesirable behaviours that relate to each category.

Questionnaires are provided in WORD and WordPerfect Format so they can be customized for use.

                                                                                                                                        Appendix 6

QCA Emotional and Behavioural development criteria Record Sheet       
School:  Grange Hill


Teacher
Freda Hillda

Subject  Maths
Scoring criteria: 1 - not at all 2 - rarely 3 - sometimes 4 - fairly often 5 - often 6 - always

	LEARNING BEHAVIOUR
	Score

	1. Is attentive and has an interest in school work eg is not easily distracted, completes work, keeps on task and concentrates, has good motivation, shows interest, enjoys schoolwork.
	3

	2. Good learning organisation eg works systematically, at a reasonable pace, knows when to move on to the next activity, can make choices, is organised
	2

	3. Is an effective communicator eg speech is coherent, thinks before answering.
	3

	4. Works efficiently in a group eg takes part in discussions, contributes readily to group tasks, listens well in groups, works collaboratively.
	2

	5. Seeks help where necessary eg can work independently until there is a problem that cannot be solved without the teacher’s intervention.
	2

	CONDUCT BEHAVIOUR

	6. Behaves respectfully towards staff eg respects staff and answers them politely, does not interrupt or deliberately annoy, does not show verbal aggression.
	2

	7. Shows respect to other pupils eg interacts with pupils politely and thoughtfully, does not tease, call names, swear, use psychological intimidation.
	2

	8. Only interrupts and seeks attention appropriately eg behaves in ways warranted by the classroom activity, does not disrupt unnecessarily, or distract or interfere with others, does not pass notes, talk when others are talking, does not seek unwarranted attention
	3

	9. Is physically peaceable eg is not physically aggressive, avoids fights, is pleasant to other pupils, is not cruel or spiteful, does not strike out in temper
	1

	10. Respects property eg values and looks after property, does not damage or destroy property, does not steal.
	1

	EMOTIONAL BEHAVIOUR

	11. Has empathy eg is tolerant of others, shows understanding and sympathy is considerate.
	2

	12. Is socially aware eg interacts appropriately with others, is not a loner or isolated, reads social situations well.
	2

	13. Is happy eg has fun when appropriate, smiles, laughs, is cheerful, is not tearful or depressed.
	4

	14. Is confident eg is not anxious, has high self esteem, is relaxed, does not fear failure, is not shy, is not afraid of new things, is robust
	3

	15. Is emotionally stable and shows self control eg moods remain relatively stable, does not have frequent mood swings, is patient, is not easily flustered, is not touchy.
	2
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	QCA Questionnaire Summary Form 
	School Grange Hill
	Teacher John Holby
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	Behaves respectfully towards staff. #DIV/0!
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	Only interrupts and seeks attention appropriately. #
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	1
	
	
	
	
	
	
	
	
	
	
	

	10
	Respects property: #DIV/0!
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	Is happy.. #DIV/0!
	4
	
	
	
	
	
	
	
	
	
	
	

	14
	Is confident. #DIV/0!
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	Is emotionally stable and shows self control. #DIV/0
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	Name: 


	Class: 
	Date: 
	Plan number:


	Nominated staff member to oversee plan: 

Review date: 




	Additional areas of need (complete prior to meeting):


	Additional Wave 2/3 provision in place (complete prior to meeting):



	School’s views and concerns:



	Parent/carer’s views and concerns:



	Pupil’s views and concerns:



	Areas of school life in which pupil experiences success:

Rewards which have worked in the past:




                                                                                                PUPIL PLAN

	Name: 
	Class: 


	Date: 
	Plan number: 


	My Goals:




	My small steps to meet my goals
	My Strategies (to help myself)
	Adult Strategies (to help me)
	Review comment
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	BST
	Behaviour Support Team

	EFS
	Education Family Support Service

	EOTAS
	Education Other Than At School

	EPS
	Educational Psychology Service

	EWS
	Education Welfare Service

	IEP
	Individual Education Plan

	IBP
	Individual Behaviour Plan

	LA
	Local Authority

	PEP
	Personal Education Plan

	PSP
	Pastoral Support Programme

	SCIP
	Statutory and Complex Issues Panel

	SMART
	Specific, Measurable, Attainable, Realistic, Time-limited


Pastoral Support Programmes


Guidance & Templates





Pupil causing concern re behaviour, disaffection or vulnerability


Planned and recorded interventions including e.g. report card (secondary), starchart (primary), meetings with parents (Use IBP if required – see page 24)


 








Pastoral Support Programme with representation from actively involved support services if appropriate e.g. EWS, BST, EPS, CAMHS, Connexions, Social Care etc


Pupil raised at CPM-further advice and guidance 


           provided by support services (possible referral)

















New PSP drawn up at a Multi-professional meeting,


co-ordinated by school, to include new case-holding partners





Rapid Response meeting


called by school





EOTAS involvement and possible SCIP referral








